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National School Based Peadéducation Program

Tips for Teachers

Peace Education is a new topic and sometimes requires new teaching skills. These teaching tips
are to help you in teaching this new subject and to support you as you try new methods of teaching
and classroom managenten

Content
Preparation

Prepare. You should know the content of the lesson thoroughly. You should use the book only as
a reference; not to read from. Ensure that you have all the materials and aids you need for the
lesson.

Implementation

As you are théeacher, you must understand the subject matter very well. You need to be prepared
for understanding and clearly presenting the information or practicing the skills for each lesson and
be able to pick out views expressed by students and incorporatentiociimel messages you are
teaching.

You are also going to be a learner along with the students. You need an openness to learning and a
willingness to value what your students have to teach you as you work together to become
peacemakers. Students aszustomed to seeing teachers as authorities, but, in this class, you will

be learners and teachers together. The students need your permission to relate to you in this new
way.

Ensure that the lessons have variety and use a range of methods to ntempaicetof the lesson.
Conclude each lesson by synthesizing what was covered. Summarizing and clarifying the key
points of the lessons helps the students to focus on learning outcomes.
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Method

The course is designed to use a variety efhods:

[1 Lectures: content is shared and discussedally

[1 Scenarios: real life examples are presented for analysis and discussion, genaradly in
groups

[ Small group activities to practice skills, and explore concepts, anglale where
students arable to practice and apply skills learned to real life situations. Thesdbéane
varied to help keep students engaged and to not only build awareness of the concepts, but
also to help students actually devesiqls.

Scenarios

The scenarios used ihis course have all been developed from real situations. They provide a
situation that can be controlled for analysis and application of sound principles of peace education.
This approach allows students to practice their response in a safe environthésealty they

should be able to transfer the lessons tolifmakituations.

Group work

Group work is used a lot in this course. It enables students to share ideas and to complete work in
an unfamiliar subject without feeling pressured. How you giugdents is up to you. There are
several reasons why group work can be used very effectively. People who may not contribute in a
large group may feel more comfortable and therefore ready to contribute in a small group.
Conclusions that are made by the gr@are owned by the people in the groups. This means that
they are more likely to integrate or use them. Participants in the group start to learn to create their
own solutions.

Always give instructions as to what you want the group to do before you liergroups (for
example, what each group has to do, when you will give them their materials [if any], and how
long they have for their discussion).

Groups should be varied (not just those sitting next to each other). Group people quickly and get
them stard on their activity. You can do this by having them number @f2,3,4, and then

having all the 1 ® tdgether, all the26 dogether. You can also start the class by having students
number a piece of paper from 1 to 4. Then ask the students tofindf peopl e t hey dc
well and have them write their name next to their number. Then ask them, when they need to pair,
to get together with their conversation partner number 1 for instance. Remember, putting people

into groups is not the activity, btlie more students engage meaningfully with each other, the

better the class atmosphere will be, the better students will work together both inside and outside
the classroom.
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Move among the groups to ensure that they are wodgngrding to instructions. Check that

nobody is dominating the group discussion and that all are involved. Listen to the discussion and
pose questions or offer suggestions if you think the group is off track. This movement should be
continual so that everyroup is visited at least once in the time period allowed.

The process of group work is important. The outcome of most group work should be shared with

all the class. There may be times however when content is personal and students are asked only to
volunteer what is comfortable with the whole group. These feedback sessions need to be part of a
whole class discussion; not just a report.

Make sure that you ask for explanations and clarifications, and have some questions of your own
to stimulate discuson from the class.

Brainstorming
Brainstorming is used when you want to get the ideas from all of the people in a group, when you

want to generate creative ideas, get-lufrom the group and/or to generate a lot of options or
ideas about a topic inshort time.

1 Youwant to set a time limit. This may be 10 minutes or lesa$tance.

1 Ideas shoultbe " thefirst thing you thinkof&i this is not the time fordiscusson. Do not evaluate
each optioryet.

1 All participants should have an opportunityo contri bute to the br
ideatheycan' passGandstuderts can cane backio themafterthe other studerts have had an
opportunity to contribute. Maybe after th
comfortalte contributing.

9 There should be no judgment of ideas yet, all ideaacepted.

1 There should be no discussion of the ideas/exploring the benefits or negatives about each
option until the brainstorming ver.

Lecture

1 Generally at the start of eatdsson, you will share some basic information, or an overview
of thecontent. Studentgan best through d o i Boghi&time shout bethe shortest
period of time during the class period. Remember the lessons-@fagneommunication:
Small pieces ofriformation building logically on one another and timedarification.

[1 You need to be well prepared and take into account the group with whom yeorkirgg.
Use their skills and experiences to enhance lgmture.

[1 Be enthusiastic about your subjectlgiour participants. [See the Psychological
environmentbelow.]
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Role-plays

Purpose
Helps students understand/see multg@espectives

Help students relate to othexperiences
Practiceskills

5

5

Steps for an effective Role Play Scenario

Prepard Provide short/clear instructions and give observeoea

Rehearse

Perform - Students may wish to rolgay alternativeendings/perspectives

Concludei Discuss. You may wish to repeat the scenaliosthis time, have

observers step in when they see an opportunity to help stop the conflict from escalating,
or have students practice whatever the skill is by doing it well this time, and role play
for instance, a wiwin solution.

PwbdpE

Note: Always make itlear that students are rgiaying and if they are playing a negative role,
allow them to practice the positive way to address the conflict/issue.

Ensure that the students are aware that the characters depicted in-fhaeyobre only characters
andthat the people acting the parts should not be judged according to the characters they play.

At the conclusion of the rolplay, ask the participants to stay in role while the discussion takes
place on motives, etc. of the characters. Role plays cag iyifeelings and judgments about the
characters, so it is important to be clear when students are asked to step out of their roles. This
would be a good time to ask them how they felt about being in the role.

There should always be open discussion abmiissues raised in the rgdays. Make sure that
you have some questions for each character to stimulate discussion. Discussion ofglagsole
should be restricted to the concept you want to illustrate and not on the quality of the acting.

(Adaptedirom Methodology Guide: A preparation manual for EHL Teachers, International
Committee for the Red Cross/Red Crescent)
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Environment

There are two parts to environment: the physical and the psychological.
The physical environment
The classroom

1 Organize the seating so that there is no barrier between you and the students. Never
sit behind alesk.

1 Itis best to move around, even when lecturing, to keep students engaged. Be
careful not to stand with light at your back, or where all sttedeannot segou.

1 Tryto make sure that there is enough room for you to move freely around the room
and that the students can change desks for group worknelecessary.

Classroom Equipment

Using a white board or chalk board

9 If using a blackboard awvhiteboard, make sure that your writing is cléange

enough to be read astraight.

Ensure that all participants can see the board or aislial aids that you aresing.

If the blackboard is long (horizontally) divide it into sections. Always wookiflone

end of the board to the other. Dondét ju
going to write and where you will place it before writangything.

1 Often people think that writing in capital letters is neater than ordinary printing. If
you choose tavrite in capital letters, remember that it takes more time to write
anything and brainstorming in particular can become teghpus.

All board work should summarize what you are saying or kaie

Drawings and graphic representations can be used toeffeet. Keep youdrawings
simple (e.qg. stick figures), and use diagrams that are simple and reinforce the point
you are trying to make. Any drawing or diagram should make your point obvious

with as few words agossible.
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Using Technadgy

1

If you are using electrical or electronic equipment, tape down the cords for safety so

no one trips over them accidentally

Ensure that all the equipment works before the lesson starts and be careful not to
stand in front of th@rojection.

If you areusing poweipoint presentations or overhead projections, never just read

from the slide§ only the key points should appear, your job is then to speak to those

points. Make sure that you refer the participants to their workbooks for questions,

exerciseand supplementanmnotes.

The psychological environment

The psychological environment depends almost entirely on you, the facilitator/trainer/teacher. It is

your job to create an atmosphere where people are willing and able to learn.

Manner
1

Be warm, friendly and enthusiasti€you enjoy what you are doing, the students

probably will aswell.

You want to exemplify a value of being both a teacher and a student and encouraging
students to do the same. You should be modeling the skills anteghtat you are

teaching youstudents.

Learn the names of your students. Use i |
but if you refer to a point made by a student, acknowledge it by namipgiten.

Be genuinely interested in what your studdrase to say; if you need clarification or

more explanation ask for it, gently and with a smile. Remember, you are not an
examiner.

Listen to what students say, really |1 s
formulate your response. If somethimme s t o mind you dondt
it down and continue to listen. Nobody minds if you think for a few monieitse

answering. In fact, it is a compliment to stedent.

Listen also when students talk to each other; many people feel maydieyttmo

speak from their heart to a teacher, but they will share withatheh.
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If you give an example to the class, and one person (in your example) has done
wrong,takethatrole yourself.Let thestudenbethel g opa&r s on 6.
Teaching should be enjoyable for both you and the studeigs learning
experience for everybody. Be sure to acknowledge what you learn fratutients.

Eye contact and voice

]

0

Make frequent eye contact, not staring (which intimidates participbutdpok at all
thestudents.

Use your peripheral vision (looking out of the corner of your eye) so you notice all of
the students in the room, so you notice when students want to speak, or how they are
responding to the material. When you move arounddbm, stand beside people

you wish to speak to, not in front of them as this is often seen as aggressive
(especially if you lean over tidesk/table).

Speak clearly and not too fast, but loud enough for all students to hear and with
expression (a monotondll put your class tsleep).

Use the level of language (the words your students will understand) so you insure
understanding of concepts. Simple language does not mean simple concepts; in fact
simple language is more difficult than complical@uyuage.

Posture

Stand straight; slumping makes you look tired, as if you would rather rio¢tee
Never point with a finger or stand with your hands on your hips. Often folded arms
can serve as a nemerbal barrier to communicatianappearing that you aret
comfortable with the situation or material.

Move for a reason: to make a point, to talk to a particular group, to check if people
need youhelp.

Product/outcomes

The product or outcomes from any teaching should be tangible and real. RBtadeets
periodically with opportunities to practice the material they have learned and apply it.

Make this a quiz or some form of game; the students should be able to discuss and build on
each otherods responses.
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National School Based Peace Education Program

Grades 7-8

Syllabus

Course Description

The study of Peace Educationinyeais¥ ai ms t o dev el o pnderstandihg skillssadd k n o v
behaviors in peace education so that they can effectively contribute to the peace building in Afghanistan.

The course develops and enhances constructive skills of communication, handling emotions,
problem solving as well as pralihg an understanding of conflict management and resolution and
developing peace. It helps students to cope with loss and grieving and provides an informal
psychosocial support base.

What will the students learn about?

The students will develop skills esciated with constructive living and then work in situations
which provide opportunities for them to practice the skills and so develop changed or modified
behavior patterns. These include:

discovering about conflict armbace;

conflict management;

communicationskills

perceptions, bias, trust, empathy @nabotions;

coping with loss andtress

cooperation andssertiveness

Problemsolving

v vy D D D

The students are provided with opportunities to work together collaboratively, to take part in
physical as well amental activity and are encouraged to undertake community work.

Course outline

Students will study peace education initially for a single period a week every teaching week of the
school year. The course has been developed as a cyclic curriculum wiidhas in the later

years of secondary school. This means that students will build on knowledge and concepts year by
year. They will do this through research, discussion, exploratory learning and reflection. They

will use stories, poetry, scenarios agaimes to define and develop ideas on the range of issues
associated with peace education.
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Course Requirements

All lessons should be taught and taught in the order that they appear in the Teacher Guide. These lessons
have been designeshd written as full lesson plans to support the teacher in these first stages of
implementation.

The competencies and indicators have been developepguasompetenciegcompetency 1 with its
component parts) and astput competencieq2 i 5). Competeay 1 focuses on skills and knowledge
acquisition while the other competencies focus on the changed behaviors acquired as a result.

Notes
The |l essons have been ordered according to the mc
Asteppstonesd of skills and knowledge with the co

Cyclical Model includes elements from both the rational and dynamic models but is basically an
extension of the rational models which are essentially logical and sequerdjgbioach.
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Competencies and Indicators

Learning Components |l ndi cator s: The st
Competency
1: Understanding . Can describe the natureanflict

conflict . Can explain the cyclical and compounding natifre

Develop conflict
CO”ﬂiCt_ . Can explain the effects of unresohazhflict
riﬁ?'““"” . Can identify behaviors that lead to peacefud
skills

(understanding

constructivebehaviors

conflict,
understanding
how emotions

Understanding the

role emotions
play in conflict

. Can identify the role of emotions aonflict
. Can nominate strategies to effectively managger
. Can identify and find effective ways of dealwgh

influence
conflict, using stres§ ) , ,
effective . Can identifyskills that enhance empathy agheiscribe
communication situations that requirempathy
skills, and
problem Using Effective Understand the elementsdommunication
solving). Communication | 2. Can identify characteristics of assertive, pasaive
Skills aggressivéehavior.
Uses assertive responsgdeassometimes.
. Can demonstrate effective communication skiikst
build healthyrelationships.
Problem Solving Can define factors that influence decismaking.
Can apply creative and critical thinking skillsnraking
abstinence relatedecisions.
Can identify effective nonviolent ways msolving
conflicts
2: 1. Can recognize the impact gender, age,

Develop and utilize
interpersonal/conflict resolution
skills essential in the classroom

and community.

socioeconomic status, ethnicignd religioncan
have in a diverseommunity.

2. Can identify constructive interpersonal, problem
solving, and collaboratioskills.

3. Demonstrates conflict resolution skills (eagtive
listening and responding skills; sensitivity to
cultural differencesand interpersonaikills).
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3:

Develop coping and personal
resilience skills for the lack of or
loss of relationships.

. Can explain how positive amgkgative

attitudes influencéehavior.

. Can explain the impact of peer influerared

can identify skills to manage thiafluence.

. Can identify skills for coping with the loss af

relationship

4.

Demonstrate qualities and skills
needed to establish and maintain
positive relationships, friendships
and healthy support systems.

. Canidentify relationship behaviors afactors

that lead to effective, supportive lotgrm
relationships.

. Can identify ways of overcomirnuger

pressure.

. Can identify various stereotypes/biases

explain how they affect interpersonal
relationships.

. Can nomnate alternative strategits

maintaining and strengthening positive
relationships and support systems.

5:

Develop and utilize
interpersonal/conflict resolution
skills essential in the school and
the community.

. Can define collaboration and identify

examples in the community asdhool.

. Can recognize strategies fwllaboration.

Demonstrates ability to set realisgjoals.
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Lesson 1: Introduction to Peace Education Program (Time needed: 35 minutes)
Objective: To introduce theoncept of peace education
Resources required:Flip chart paper and markers or chalkboard

Teacher Thisiblabrasmstarm activity. If you have not done this before, please see the
'Teaching fp soiirhow to brainstorm effectively as you will need to teach the
students how to do this.

Directions and Method:

Introduction [5 minutes]

Explain to the students that they are about to undertake a new course, called Peace Education.
Explain that Peace Edugan has a range of topics that will help the students to develop
constructive skills that will help them become peacemakers and better citizens.

Activity 1 [25 minutes]

Explain to the students that generally when we learn something new it is eitlie(s skat we
know how to do something new) or we learn new facts or information (that we call knowledge).

[1 Ask students to think about what sort of skills they might need in order to minimize
conflict.

Ask them to think about how to stop an argumenhaw to avoidmisunderstandings.

List the skill on the boarftommunication /listeningkills].

Ask the students what knowledge they think they may nekdaw.

List the knowledge areas on theard.

Ask why it is important to know what conflict is. Agiknowing what to do when you are
angry or very sad would be helpful in peackication.

I I B B O

Explain that in addition to skills and knowledge, we need to understand behavior that helps to
minimize conflict. The values we have are reflected in our behavedrhAw we learn to co

operate with others, or how to trust others, or understand how other people feel and think. Explain
that as we learn about these things we begin to see how values are reflected in our behavior and
how they affect whether or not weeaat peacemaker.

Activity 2 [15 minutes]

In their workbooks, have the students write their goal for this course in the box. If they have
time, draw a border around your goal before cutting it out and hanging it on the wall.

In their workbooks, have théuslents write their goal(s) for this course in the square. If they have
time, ask then to draw a border around their goal and cut it out to hang on the wall.

Conclusion [5 minutes]
Peace education covers many different areas and skills. Hopefully weamilfrom each other
and develop together. We will also have fun.
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Lesson 2: What is Conflict? (Time needed: 35 minutes)

Objective: Learners will understand what conflict is
Resources required:Flip chart paper and markersaralkboard

Teacher Thisiblabdramstarm activity. If you are unsure of how to conduct a brainstorm
please read the teaching tips.

Directions and Method:

Introduction [2 minutes]
Explain to the students that brainstorming is when you sharewdtremit evaluating them yet.
All ideas are accepted and students may build on the ideas of others.

Activity 1 [25 minutes]
Write the word conflict&on the board or flip chart and ask the students to call out words that they
associate with conflict. All all responses and record them on the board.

After 10 minutes or so stop the brainstorming and categorize the list. Start with three categories:
causes of conflict; results of conflict; elements that are both.

Categorize all the elements discussing whezcessary. Ask the students if there are positive as
well as negative results associated with conflict. Discuss what makes them positive or negative.

Discussion Questions
1. When is conflict negative? Can you find examples in the list we brainstormeliListedte

this?

2. Sometimes conflict is considered to be posititbat is it can have a positive outcome.
Can you find examples in the brainstorm that illusttiaits?

3. What can we do to manage the causeoflict?

4. Do you think that these causes (sashgreed) are the same for individuals as they are for
groups and even countries? What does that tell us about maonagfhct?

5. Do the results of conflict create more conflibt?vhat situations might that be true? What
does this tell us about managicwnflict?

Conclusion [5 minutes]

The destructive or constructive nature of conflict is very much a result of how we deal with
conflict. If we view it as something that helps us to initiate change, this may be a very good thing.
If we allow it to be expresed violently or where we set out to hurt others, then conflict can be very
destructive. As conflict is inevitable in the human condition, we need to learn ways of dealing
with it constructively.
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Lesson 3: Definitions of Conflict (Time needed: 35 minutes)

Objective: Learners develop a definition of conflict

Resources required:Flip chart paper and markers or chalkboard
T e ac her :This iblaobramstorm activity

Directions and Method:

Introduction [10 minutes]

Review the conflict brainstorm created in the previous lesson with the students. Remind students that those
who experience a conflict or who observe it can determine if it is constructive or destructive. Ask the
students to look again at the brainstornytbeeated. Ask the students to review how the words in their list
provide examples of personal conflict (within themselves and with others), local, national or international
conflict] Ask for examples of each of skhfstsentswduldtkbtey d o
add them to the list]

Activity [20 minutes]

Explain that todaydés |l esson will work to devel op
Students should work in small groups of three or four.

Ask the students to open their workbooks and thé&rttes groups to develop a definition of conflict taking

into account what conflict means, what it sounds like, how it feels, where it happens andFenand
students if necessary that we are not just talking about the large national or regionalcaoficit in
Afghanistan; rather we may be talking about differences of opinion, misunderstandings and arguments
between friends or family.]

Tell the students that they have 10 minutes for this exercise

When the students have finished ask one representatim each group to read out their definition. Ask

the other groups to identify key words that fit into any of the columns and record those in the columns. Do
this with raspdnses. he groupso

Using this collective list develop a class definitiorcohflict that everybody agrees with.

Add this definition and ask students if it fits with their own. This one is from the United States Institute of
Peace (USIP): An inevitable aspect of human interaction, conflict is present when two or more individuals
or groups pursue mutually incompatible goals.

Draw the following chart on the board

Who What When Where Why
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Discussion Questions
1. Why do conflictsoccur?
2. Is a physical fight different to a verbal fight? What do you think iglifference between conflict
andviolence?
Why do some conflicts becom@lent?
4. Are there similarities among the different types of conflict (personal to international)? Are there
differences? Can you list sordiéferences?
5. Can you explain ways thabnflicts can have positive or constructougcomes?
Have you ever successfully resolved or managed a conflict? How dfdel@u
7. What skills did you use to resolve it or manége

w

o

Conclusion [5 minutes]
Understanding the components of conflictandikmon g j ust what we mean when
will help us in future lessons in peace education.

10
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Lesson 4: What is Peace? (Time needed: 35 minutes)
Objective: Learners will develop a vision of peace

Resources required:Flip chart paper and markers or chalkboard
Teacher Thisiblabra;mmstorm activity

Directions and Method:

Introduction [2 minutes]
Review with the students the work we have done so far on conflict
Explain that today we will build a peace web.

Activity [15 minutes]

Write the word UYUpeace in the center of the board
think of in relation to peace. Create the web using their wdidshould look something like this.
Remember this is only an exale]

Justice Happiness Paradise

T

Peace{“’”/
/ I

No violence
Education stability

Points for Discussion

When people think of peace they think of a wide variety of things. Generally there will be some people
who see peace as an absence of fighgingolence and certainly it needs to be that but it needs to be more.

Is it likely that if there is no justice or equality that there could be a long lasting peace?

The Uperfectiondé ideas of peace mayardse di fficult

Activity 2 [15 minutes]

Ask the students to work in small groups and keeping in mind the discussion that has come from the peace
web, each group should develop a definition of peace.

Ask the groups to write ovorkbookdnecutdet the box from an@bookn e a c
Hang all the definitions on the wall.

Discussion Questions
1. What are the essential ingredientsgeace?
2. Is conflict necessary for there to peace?
3. Has your perspective of peace changed? In whgs?
4. What canwe gain from learning abopeace?

Conclusion [3minutes]

We need to understand what we mean about peace so that we can constructively work towards this ideal.
Together with our definition and understanding of conflict we can build the skills thadtelgllus to live
constructively together.
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Lesson 5: Conflict and You (Time needed: 35 minutes)

Objectives:
A Students will learn to evaluate how they deal with corsitctations
A Students will understand the effectiveness of ttedices
A Students will understand the benefits of alternative ways of harudiirftict

Resources required:Workbooks
Teacher ThisMNay heedslinks made between this and previous lessons on conflict
Directions and Method:

Introduction [2 minutes]
Explain that in this lesson we are going to look at how people deal with conflict situations and how that
affects us.

Activity [25 minutes]

Ask the students to turn to their workbooks and fill inthetablei How do you wuswually he
This is an ind¥idual activity. Share with the students that you will not be collecting these, and that they

should be honest as it is a tool for their qvemsonal reflection. Before answering the questioaskthe

students to consider whether they will answergihestions as if they are handling conflicts with their

parents, their friends, their brothers and sisters, sotatol.

When the tables are completed ask the students if they learned more about themselves by completing the
table.

Discussion Questions
1. Are all the ways you handle conflict now constructivays?
Why do you think we use ineffective ways of handlbogflict?
Do the same conflicts ke¢@mppening?
Are there conflicts where we use ineffectigehniques?
Why do you think we use different techon&g with different groups gleople?

arowbd

Points for Discussion

Often the ways that we deal with conflict do not resolve the problem. They may postpone it and sometimes
it is made worse.

Developing and using skills for real resolution of conflict can leavieelsg vulnerable. But we are also
vulnerable when we use ineffective ways of resolving conflict. It takes courage to look for constructive
ways of dealing with a conflict situation.

Conclusion [5 minutes]

Conflict resolution and building peace are aasy tasks. However, if we are going to rebuild our country
and create a better future for ourselves we need to learn the skills that will bring us together in peace.

12
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Student Workbook

Complete the table by ticking whether you use toargue frequently, occasionally or rarely

How do you usually handle conflict?

Technique Frequently | Occasionally | Rarely

1 | Avoid the person

2 | Change the subject

3 | Try to understand th
view

4 | Try to turn theconflict into a joke

5 | Admit you are wrong even if you do not

believe it
6 Give in
7 | Apologize

8 | Tryto find out specifically where yoagree
and where you disagree to try to narrow the
conflict

9 | Tryto reach a compromise

10 | Pretend to agree

11 | Go to another person to decide

12 | Threaten the other person

13 | Physically fight the other person

14 | Whine and nag until you get your way

15 | Give in but make sure the other person kno
how much you arsuffering

13
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Sometimes we react differently depending on who the other person is in the conflict. After all, you are not
likely to talk to your parents the same way as you talk to your friends.

In the chart below, indicate which techniques you use with which people. Use the list of techniques in the
chart on the previous page. So for instandeoid the person. Place that number in the box or boxes next
to the person or people that you feeltthau use that technique. Some techniques listed on the prior page,
the ones you checked amrely® ypu may not use below.

Techniques | Techniques Techniques| Techniques
you use you might be you use you might be
currently able to use currently able touse

Parents Teenagers

Older people Children

Teachers Friends

Strangers Elders

14
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Lesson 6: Conflict Management Styles (Time needed: 35 minutes)

Objective: Students will be able to identify a variety adnflict management styles
Resources required:Workbooks

Teacher s Notes:

Directions and Method

Introduction [5 minutes]

Each of us is different and we handle conflict differently as well. There is no single right way to manage
conflict but there are adatages and disadvantages for each style. Although we may feel very comfortable
with one style we can learn when it is an advantage to use another style, in this way conflict can be

managed constructively.

Activity 1 [10 minutes]

In your workbooks yowvill find a description of some behaviors associated with particular animals. Read
these to get a good understanding of the characteristics outlined.

Collaborating

Dol phins | ive together in groups called
whistles and clicks to work together to round up fish for the whole group. If a dolphin is

injured or sick the rest of the group will help it to the surface to breathe. Dolphin babies
are protected by the whole group in times of danger.

Competing

Sharks a& generally alone. They compete with other predators and each other for food.
They swim continuously and look for food all the time. If sharks are threatened they will
attack immediately.

Avoiding
A tortoise cannot attack; only defend. It moves slovtlig vegetarian and so is not a
threat to anybody else. If threatened, a tortoise can withdraw totally into its shell.

Accommodating

A chameleon eats insects and is very good at camouflage. Most chameleons can change
color to blend with theisurroundings. They do not attack (except to eat) and their
camouflage is their defense. They can become almost invisible to their enemies.

Compromising

Foxes sometimes live in groups and sometimes alone. They sometimes live in family
groups with onlyone breeding pair but at other times there may be three or four family
groups living together. They eat meat but also vegetables. They live in the wild but
also in urban areas, which each require different types of compromise with the
environment.

15
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Activity 2 [15 minutes]

While the students are reading, write the five conflict management types on the board:
1. Competing

Collaborating

Compromising

Avoiding

Accommodating

ok wn

After a few minutes (or when most people have finished regdsigthe students to look at the words on
the board. Ask if anybody can explain the meaning of the words in terms of conflict management styles:
Discuss the words with the whole class until there is an agreed understanding.

Competing Sees everything ascompetition and so must win at all costs
Competing happens in situations where there is only one winner (r|
football games)

Collaborating Working together for a common good
Using each otherds strengths
Co-operating

Compromising Willing to meethalf way
Negotiating
Avoiding Refusing to deal with a problem

Waits until things are better
Pretends there is nothing wrong

Accommodating  Helpful
Adapting to others
Willing to adjust

Now ask the students to label their animals with the comflamagement style they best represent.

Discussion Questions

1. Did you all agree on the matching of the animal toatbed?
Why do you think we try to match animals to the conflict managestyget?
Ask students to list what style they use with their fréshdsgenerally?
What about their brothers sisters?
What about theiparents?
Do we tend to use different styles with different peopléfi?y?

© gk wn

Conclusion 5 minutes]

Animals act as they do naturally. People however, have a choice. While some confagemant styles

may suit our personality more than others we need to understand that other people have different styles and
each style has advantages and disadvantages.

16
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Lesson 7: Conflict Management Styles |l (Time needed: 35 minutes)

Objective: Students will be able to identify the advantages and disadvantages of each conflict style

Resources required:Workbooks
Teacher Writeach of the styles on slips of paper ready for activity 2.

Directions and Method

Introduction [5 minutes]
Review the previous lesson on conflict management styles with the students. Ask if people can list the key
conflict management styles of each of the animals.

Dolphin collaborating
Shark competing
Fox compromising
Tortoise avoiding

Chameleon accommodating

Activity 1 [10 minutes]
Ask the students to work in small groups (five groups). Ask them to read the story in the workbook and
then match the five endings to the five conflict management types they have already discussed.

Yaseen came to footbadtactice and saw Saber kicking the ball with some other boys while they waited for
the coach. Just then the ball hit a very sharp rock and burst. Yaseen was upset because it was his ball and
he had loaned it to the team when the old ball burst. Nowaltisvas ruined as well. The boys yelled their
frustration and kicked away the ruinieall.

Ending 1 Ending 2 Ending 3 Ending 4 Ending 5
Avoiding Accommodating| Collaborating Competing Compromising
Yaseen: Yaseen calls oul Yaseen: Yaseen says to | Yaseen says to
Walks awayand | to the group Hi everybody, Saber: Saber and the
does not play | ' Oh no, stupid | bad luck about ' Look what team
the game with | cheap ball now | the ball and it youolve ( lamjustas
theboys. He we don 6t wasmy ball my ball! That upset about my
says nothing ball a 1 too. was a gift from | ball as you arat
about his ball to Can you help my family and | not hawng a
Saber. me fix it? now your ball. What else
Maybe we can carelessness ha could we do
stuff it with rui ned inow? Wantto
rags and then go to town
we can still instead?
play?

Allow 5 minutes for this task and then ask for feedback from the groups.
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Activity 2 [15 minutes]

[1 Give one slip of paper with a conflict style on it to each groupaaikdhem to develop a one
minute role play that illustrates the conflict management style they havadségned.

1 Tell them they have 2 minutes to develop their role plays without using the wordpapére

I Conduct the role plays and ask the ostedents to identify the stypertrayed.

Conclusion [5 minutes]

Understanding the characteristics of the various conflict management styles allows us to use them when the
conflict situation requires it astdeswhichiotanshelpssust o
to work together with them to solve conflicts.

18
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Lesson 8: Conflicts can grow (Time needed: 35 minutes)

Objectives:

A Students will understand the concept of cycles and escalatmmmfitt
A Students will beable to identify behaviors that causmflict

Resources required:a paper spiral held at the center with a pin and large enough to be seen by the entire
class

Teacher Thisiblaasmallgroup and workbook activity.
Directions and Method:

Introduction [5 minutes]

Show the spiral to the class and tell them that this is an illustration of what can happen with a conflict.
Explain that if we do not resolve a conflict or disagreement or misunderstanding, it has the potential to get
worse, justa t he spiral gets bigger each Uroundo.

Activity 1 [20 minutes]

Divide the class into three groups and assign one case study (in the student workbooks) to each group.
Ask the groups to read the story assigned to them and then to complete the questjomayTdiecuss

their responses in the group.

Discussion Questions [5 minutes]
A When is the best time to break the cycleaiflict?
A In the story you read, what could have been done differently by each person to help stop the cycle
of conflict from gettingoigger?
A What happens when people gegry?
A How do we prevent a conflict growing into this sorcpéle?

Conclusion [5 minutes]

Conflicts can grow very quickly. It is much easier to solve or manage a conflict when it first starts, than it
is to wait andallow it to get worse before we try to solve things. Often conflicts grow because we manage
our emotions in an ineffective way.

19



Teacher 6s Mal2u (TAC-LR0G]

Student Workbook

Story 1.

Mariam and Aisha were sharing a textbook during class because there wereugbtfemn@ach person.
Aisha was a much faster reader and became impatient with Mariam because she wanted to turn the
read on. The more Aisha sighed and tapped her fingers the more slowly Mariam read. Finally Aisha
the book away to her side tife desk and quickly read the rest of the chapter. She kept her hand on t
book and kept it on her side of the desk. Mariam tried to grab the book back but could not, so she g
Ai shadés exercise book i nst ead .toredff. Aishawag soargtly that
she pinched Mariam hard on the ar m. Mari am h
the desk. The disturbance brought t he teaclaec he

1 What do youhink was the initial cause of tieenflict?
i State each action that made the conflict begger.

1 What could be done differently to stop the conflict from getting worse? What could Mariam do
differently? What could Aisha ditifferently?

Story 2
Ahmed and Khalid were close friends. They always walked together to school and sang songs to pg
time on the | ong wal k. One day Ahmedés f ami.|l

night before and everyone had worked hard tpgame and then had stayed up late singing and talking.
Ahmed was late getting to the corner where he usually met Khalid to go to school. Thereomasimere
so Ahmed hurried to school.

But that morning, Khalid was early. He had waited for a long tintedloiody came.

At school, Ahmed was punished for being late and had to stay in class during the break. He had no
to talk to Khalid. After school Ahmed looked for Khalid so that they could walk home together, but h
a long way down the road andilking very fast. Ahmed had to run hard to catch up.

"Wait for me, & he call ed. Khalid started to
Ahmed was upset that he was made to look a fool in the street. He picked up a stone and threidt a
It hit him in the back.

Khalid stopped and turned back. He rushed at Ahmed and pushed him to the ground. Ahmed was r
angry now because his clothes were dusty and he knew his mother did not have time to wash cloth¢
day. And his shirt was ta as well. He closed his eyes and hit Khalid as hard as he could. His fist huri
much and he was shocked to see blood on his
over his shirt. An old auntie came and scolded the two boys. Sheaoblore by the ear and marched
them to the well to get cleaned up.

1 What do you think was the initial cause of doaflict?
9 State each action that made the conflict bagger.

1 What could be done differently to stop the conflict from getting wovge&t could Khalid do
differently? What could Ahmed dbfferently?
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Story 3

Sedig and Riaz were brothers. While Sediq loved Riaz he was often frustrated because Ria
followed him around all the time and wanted to be with him, iséhings and basically just be ¢
nuisance. Sediq went out with some friends and left Riaz behind. Riaz was angry and so he
Sedigdbés bike. It was really too big for |
riding it towards the parkA huge truck drove past blaring its horn and Riaz was shocked and
frightened and he wobbled badly and crashed the bike into a tree. He hurt his elbow and th
blood on his knee but the worst thing was the bike. The front wheel was completelRiae
would have to carry it home it was too damaged to even wheel it. Just then Sediq and his f1|
turned the corner. Sediq saw his bike and his little brother and he was so angry. He yelled 4
in front of everybody, snatched his bike and rasheme. He took a box of cars that Riaz loved

and threw them into the rubbish and then
foll owed him home and was crying and shol
she asked:

1 What do you think was the initial cause of toaflict?
i State each action that made the conflict begger.

1 What could be done differently to stop the conflict from getting worse? What could Riaz do
differently? What could Sediq diifferently?
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Lesson 9: Listening T Directions, Directions (Time needed: 35 minutes)

Objectives:
A Students will practice activisstening
A Students will understand the negative effects of poormunicaibn

Resources required:Workbooks

Teacher Thisiblanbwdear, whole class activity. Give the students five instructions which they
must follow in the order that you give them. Speak clearly and slowly but do not repeat the instructions and
give them all at one time. Increase the number and complexity of the instructions as the learners become
better at the game.

Directions and Method:

Introduction [5 minutes]

Explain that in this lesson the class is going to play a game that will help themddstand what happens

when we dondét | isten effectively, or worse when v
outside and if necessary make small groups of about ten people each. Ask one group to come forward and
for the others to watcand listen to what happens.

Activity 1 [25 minutes]
LI Give the first group five instructions that must be done in the order in which you give them, e.g. run
to the tree and circle it three times, then run to the left side fence, do two sit ups, pickriear st
from the path, hop until you reach the grass and then run back heréteaaher)
L Say all the instructions just once; do not repeat and then ask the group to follustrtintions.
L Give different instructions to different groups. Take the diask inside for thdiscussion

Discussion Questions
1. What was the most difficult part of tregercise?
2. Why was listening important in théxercise?
3. What strategy did you use to remember and follow the instructions? Did you copy a friend; count
the numbenof things that had to baone?
4. What do you think is important to do in order to be a dsteher?
5. Why do you think being a good listeneirgortant?

Points for Discussion

L. Remind the group that effective listening is difficult and requires praéitective listening is a learned
skill. It is very important to do it well in order to communicate well and understards.

[ Remind the students that it is important to understand the value of good listening and that we should not rely
solely on otherso listen forus.

L. Remind the students that poor listening may have negative consequences as they may not receive all the
information they need to make good choices. Explain to the class that without effective listening skills, they
may misunderstand thingisat people say which may leacctiflict.

Conclusion [5 minutes]Effective listening is the core of peace education and conflict resolution. We
cannot communicate, or solve problems or overcome the challenges of life if we do not listen effectively.
With practice, we can all be better listeners!
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Lesson 10: Listening i Retelling the Story (Time needed: 35 minutes)
Objectives:

1  Students will practice activistening
1 Students will understand their own responsibility for good and gmumunication

Resources required:Workbooks

Teacher MakeMurd tlasthe students are aware of the point about adding and taking away parts of
the information. If you tell a different story (to the one here) it should be unknown to the grougitand g
complex and full of detail.

Directions and Method

Introduction [2 minutes]

Explain to the class that todayo6és | esson is also
reflects what happens in real life. Ask the students to watdhisten to what happens. Explain that the

people who volunteer for the activity are just as good (or bad) at listening as anybody else in the class.

Activity 1 [20 minutes]

Ask for three volunteers to come to the front of the class.

Two of these peoplshould go outside (where they cannot hear).

Tell the rest of the group that they need to listen carefully.

The person at the front of the class is going to be told a story

She/he must try to remember and tell the story to the next person to be brdugint dutside.
Tell the learner (and the group) the story, as it is written below.

One day | was walking towards a strange village through the hills and | heard rustling noises in the |
at the side of the road. | was already nervous as | had notd#as part of the country before and then
thought there were people hiding in the bushes. | started to run towards the village looking for peop
could help me. Just then, from a right hand lane, three men came walking towards me. | wasesdo reli
because they could help and protect me and so | started to wave at them. But then | saw that they v
looking very fierce and angry. | was suddenly trapped and tried to hide because there was danger a
me and | didndét know where to run.

Then Isaw an old lady waving to me and | thought she might hide me so | started to run towards he
the old lady looked away and turned her back to me, motioning with her arm that | should get away.
not know what to do or where | could hide.

Just the one man called out and some boys came out of the bushes laughing and begging their fath
to beat them. They had been hiding because they did not want to do their chores. The old lady had
the men where the boys were hiding.
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One of the two people from outside is called in and the first person retells the story to the second one.
The group should note what is said but should not speak or laugh or help.

The third person is brought in and the second person tells thé sigan, the rest of the group should not
speak or help.

The third person retells the story to the whole group.

Discussion Questions
1. Did anybodychangahel o r afehesbory?
What was left out of thstory?
What was put into thgtory?
Why do you thinkhat these differencémppened?
What do you think happens in real life when we assume that what we heeuriate?
What should you do to make sure you are hearing and repeating the infoanaticately?

© gk wn

Points for Discussion

LI Discuss that informatiois often left out of the story or changes as people try to make sense of
information.

U Often only part of the story is heard and sometimes judgments are made before all the facts are
known. People tend to remember only what is importatteio.

i Explantha someti mes people wildl Umake upo6 a part
Reinforce the idea that people do not do this in order to deceive, but that this happens because our
brains try to make sense of what knear.

Conclusion [5 minutes]

People will always try to make sense of what they hear (or think that they hear). This means that often we
make judgements on misinformation. Misinformation and misunderstanding create problems and conflict
and leave us frustrated, angry and confused.r@sgonsibility for communicating clearly belongs to both

the Uspeakerdé and the UYlistenerdé. Clear communi caé
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Lesson 11: Listening rather than just hearing (Time needed: 35 minutes)
Objectives:

A Students will understand various facets of adistening.
Resources required:Workbooks, a large chart with the symbol drawn on it.

Teac her Isposhildetfiedproverbs, words, symbols or pictures from other countries or
cultures that deonstrate the complexity of good listening?

Directions and Method
YOU
Introduction [15 minutes] EAR

Ask the students to look at this symbol. ETRS

UNDIVIDED
ATTENTION

Explain that it comes from China (the Japanese symbc ‘,‘ ‘

is almost identical) and it means to actively listen. ; '\‘ ——
The symbol isnade up of smaller symbols that when p...

together create a representation of active listening.

The first symbol i\ y o @eaning | am focusing on you). The nex@ie y anglthelAe ar s
(good listening requires paying attention)

The next symbolidu n di v i de dwhiah reinforcesithe eyes and ears.

Perhaps the most important symbol is the lastiofeh e a r t

Ask the students what they think this signifiesfeel for the other persointo have empathy in

your listening]

Allow a few minutes fothe students to label the symbol and explain the component parts in their
workbooks.

Activity [15 minutes]

Ask the students to develop a symbol that incorporates all these parts of active listening.
Brainstorm for ideas. Trheea dsdy mabnodl usnhdoeurlsdt oboed abk
A very simple version could be drawings of eyes and ears and a heart joined together in a way that
signifies Yundivided attentionbé.

Allow 10 minutes for this activity.

Conclusion [5 minutes]

Active listening is veryifferent to simply hearing something. That is why it requires focussed
attention on the speaker. This is more than courtesy; it is an essential part of effective
communication.
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Lesson 12: Effective Communication (Time needed: 35 minutes)

Objectives:
LI Students will practice effectivammunication
L Students will understand that effective communication is a responsibility for both the listener and
thecommunicator
L Students will be able to identify the differences between one and twoowayunication

Resources required:Packets of about 6 different geometric shapes; one packet of identical shapes for each
person in the class.

Teacher MakeNhe shapes from different coloured card or paper if possible (so that you may have
small redsquares, large red squares small blue squares and so on). This will allow more scope for the
exercise. If coloured paper is not available plain geometric shapes will do. There needs to be one packet of
shapes for every student.

Directions and Method

Introduction [5 minutes]

Explain to the class that communication is something we do all the time (it is happening right now!) but
often it is done very poorly. Todayods exercise st
communication

Activity 1 [25 minutes]

Ask the students to find a partner and sit back to back. [If this is not possible they should put a barrier

bet ween them so that they cannot see each other 6s
with the shapes and then ingtt their partner to make the exact same pattern. They cannot show the

pattern they made they can only describe it. The person making the shape cannotjasktamg.

Allow 5 minutes for the first partner. Ask them to take away the barrier and cothpgratterns.

Discussion Question$ Part 1 of the Activity

1. Were the two patterns tisame?

2. How difficult was it to make the pattern without being able to ask questions, or to see what
your partner hadone?

3. How difficult was it to give precise and acateinformation?

4. What could you have done differently to help your partner be avograte?

Expl ain twatyot cosnmyaneati on i s often how we commt
bother to check whether it is clearly understood. News repmgteneway communications, and

sometimes teaching is. But there is a more effective way.

This time the other person in the pair should make their pattern first (still so that their partner cannot see it).
They then describe to their partner howto e@it e t he pattern but this ti me

wants to clarify they should ask questions.

Allow 5 minutes and then ask the students to compare.
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Discussion Question$ Part 2 of the Activity

Was the pattern mogccurat@

Was it easier when you could agkestions?

What does this tell us about effecta@mmunication?
Who has the responsibility for effectigemmunication?
How will you communicate differently in tHature?

ahrMwdE

Conclusion [5 minutes]

Even though weommunicate all the time; with friends and family, teachers and neighbours, it is not

al ways easy to communicate effectively. Mi sunder s
dondét ask for clarificati ondasknhgforvmordinformatanbrelar , ac c
checking our perceptions of what happened with others helps to address misunderstandings and stop them
from escalating. Effective communication through asking clarifying questions is one wawétn

break the conflictycle.
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Lesson 13: What is Bias? (Time needed: 35 minutes)

Objective: Students will be able to identify bias in communication
Resources required:Workbooks

Teacher Notes:On slips of paper write these words (one per slip of papeeyelieed to be enough slips

for at least half the class. Write these words (or similar words): peasants, academics, thieves, politicians
collaborators, bandits, fashionable, freedom fighters, warlords, traitors, powerful, traditional, emotional,
sensitive strongwilled, modest, submissive, disabled, modern, and wise.

Directions and Method
Introduction [5 minutes]
Stand upright and then lean to one side and then the other.

Point out that bias is a leaning towards one side of an issue and may likerdogk languagé words that

we usd or through our actions. Bias gives a particular impression that is not a lie but is not quite the truth
either (Or at least not the whole truth). Bias is also the things that we do not say. For example, if someone
dosnét | i ke someone, they may not tell others of

Activity 1 [15 minutes]

Draw aline down the center of theboad oron achat. Labelthe first column ' positiveGandthe scond
column ' negative &

Ask thepeople with the slips to discuss with their neighbor which column their slip should go. Then the
slips need to be taped into the column.

When all the slips are taped into place, ask why a particular word is considered positive or negative. The
discussiorshould be open to all the class (not just those who taped the word).

Ask if there are any words that change depending on who they are talking about. The most famous example
is ' traitorGand’ freedom fighterdThese are often used to describe the samdgbopit depends who is

doing the describing!

Points for Discussion

The fact that each word can go into one column or the other demonstrates the bias inherent in how we view
the word.

I f the word cannot be put i nthereisanobissl umn (a word s
If theword cango into bothcolumnsdependingn circumstanceffor examplel) s t fwa n dcensidiered

positive for a male but negative for a female) then we know that the emotional weight of the word can give
the sentencbias.

Activity 2 [10 minutes]

Describe the school mentioning only the positive attributes. Do not mention punishment;cnogxaing,
long hours or harsh conditions. Mention the care adults provide, food (if food is given) books, teaching
skills, a meeting plee for friends and so on.
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Ask students if this is an accurate representation of school. Ask if anything you have said is untrue.

Ask if presenting only positive or negative points of view is bias.

Point out that telling only part of thetory is a form of bias. It is this bias that we see most in media.
Stories that only give some facts, photos that show only one side of what is happening, where a story is
placed in a papér all these are forms of bias.

Conclusion [5 minutes]
Explainthat in communication it is not always possible to be completely unbiased, but we need to be sure
that we are as unbiased and objective as possible when we are communicating to others. Equally, we need

to understand that we may receive biased informatmm fmany sources and we have an obligation as
intelligent peace makers to get more information and to try and see both sides of the story.
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Lesson 14: The Bias Cycle (Time needed: 35 minutes)

Objective: Students will be able tonderstand how bias can lead to destructive behavior and conflict.
Resources required:Workbooks

Teacher Notes:Have the chart already drawn on the board but not filled in.

Directions and Method

Introduction [5 minutes]

Remind the students of the wattkne on bias and its effects on communication. Explain that this is not the
only effect of bias. Bias itself can lead us into a conflict situation because it creates more destructive types
of behavior.

Activity 1 [15 minutes]
Show the table on the boarddaask what each of the words mean.
i Bias:is a point of view created by using emotion laden words or by giving selactsd
1 Stereotype:is a generalization about a particular group of people without considering individual
differences of people. It is nbased on knowledge or personal experience of that particular person
or group. ltis based on the bias held about one or more membergafupe
1 Prejudice: to prejudge somebody (before you know them) or an idea or concept before you know
thefacts
9 Disaimination: when resources or rights are diverted away from a particular group identified
through the stereotypes and prejudice. Discrimination can be personal orwideorit can be a
subtle social discrimination (like giving white dolls with yellowirtta little girls who only have
dark hair) or it can be legal in the way apartheid was legal in $driti.

As responses are given through the discussion fill in the table.

Bias Stereotype Prejudice Discrimination

A onesided or When this point of When the point of When resources are

incomplete point of | view is applied to all | view makes you act if not given to the group

view people from a a particular way against whom you are
particular group. toward that group. prejudiced
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Activity 2 [10 minutes]

Now draw this diagram and ask people if this is a cycle that they have experienced (or been part of)

Discrimination
Bias

Stereotyy ejudice

Points for Discussion

Breaking the cycle of bias means that people need to be aware of their perceptions of others and to look at
people and situations very objectively andvemt to be fair and just.

Discussion Questions

1. If we start with bias and go down thicle to stereotype and around to prejudice and

discrimination what happens at the top of the cifdlery often people react violently to the

discrimination.]

Ask where the cycle can teoken.

How might the cycle bbroken?

Who is responsible for bremlg thecycle?

Discuss with the class why the cysleould be broken and what they can do to break the cycle in

their ownlives.

6. Can we have peaceful classrooms, schools or communities when we have a lot of bias,
discrimination, stereotyping, prejudice?

7. What can we do as students to help reduce bias, stereotyping, discrimination, or prejudice in the
classroom, school, or ttemmunity?

akowbd

Conclusion [5 minutes]
The bias cycle reflects the injustices human beings perpetuate on each other. If we ara febaeéul
world then we need to ensure that we are aware of the bias cycle and how to prevent or break it.

31



Teacher 6s Mal2u (TAC-LR0G]

Lesson 15: Perceptions (Time needed: 35 minutes)

Obijective: Students willunderstand how perceptions can affect our judgment
Resources required:Perception card

Teacher Havelkhe peaption card to show to everybody in the class, but keep moving around the
room and do not stop or let people look for too long

Directions and Method

Introduction [2 minutes]
Ask the studemtto point to where the sun rises. Then ask them to point to where it sets.
Ask if the sun revolves around the earth or if the earth revolves around the sun. Ask how they know.

Explain that the perception is that the sun revolves around the earthdewansmorning it rises in the

east and every evening it sets in the west. Explain that for hundreds of years people believed what they
saw. This is a perception. Scientists can prove that the earth revolves around the sun and this is what we
are taught in spite of our perceptions.

Activity [25 minutes]

Show the perception card and ask the class what they see.

Ask around the class to see how many different things people saw.

Allow some discussion and then point out that what they saw is true for eaomigeis their own
perception.

Points for Discussion

[ Treating a perception as a truth (as people do when they argue about what they saw) is exactly what
we do in real life: we assume that because we see things in a particular way thatithis a

[0 Remind students that perceptions are a way of viewing things and that by themselves they are
neither right nor wrong. It is only when we assume that the perception is the whole picture, the
absolute truth that we begin to hgreblems.

1 Explain that when @rceptions are viewed as a truth then we feel that anybody who differs from us
is Ywrongdé. Thmiglse, s not a peacef ul

Conclusion [5 minutes]

Sometimes what we see is the truth or a fact, but sometimes it is just a perception (a point of view) and is

not the whole picture. Others may see other parts of the picture. If we can learn to accept that other points
of view may be just as valid as our own, we can solve disputes and be constructive peacemakers. [You may
al so need to expktadbnpitbaurehi sti ssadd¥dsigned to he
more readily.]
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Answer: Look closely, you should be able to see a
rabbit and a duck.

33



Teacher 6s Mal2u (TAC-LR0G]

Lesson 16: Trust Circle (Time needed: 35 minutes)

Objectives

A Students will understand how trustiisveloped
A Students will practice developinigist.

Resources required:Workbooks
Teac her Thisinawhaeslass activity. Ideally it should be held outdoors.
Directions and method

Introduction [5 minutes]

Explain to the students that trust is an element in building relationships. Without trust it is very difficult to
cooperate with others or to solve problems. Trust takes a long time to build and a very short time to break.
But it is necessary if eare to build and rebuild relationships and know who we can take advice from and
who we need to be wary of.

Activity 1 [25 minutes]

Ask the students to form a tight circle all facing the same direction. Tell them to trust you and that when

you tell themto sit, they should sit, even though there are no chairs.

When you count to three, everybody will slowly sit down on the knees of the person standing behind them.
They should not squat, but sit normally. In the end, all children will be sittingoneachaths | aps, al
supported by each other.

Discussion Questions
1. What happened to youircle?
Did you not really trust that there would be somewhere to sit (and so the cirdi@e)?
What did you learn about trust during thiercise?
Can you think oexamples in your own life where it was important to tsasheone?
Is trust important to cooperation or making peace? Why? ntd/
Do discussions with friends and family require you to trust them when taking advice about
nutrition, fashion, books to rdatakingdrugs?

o akwn

Points for Discussion

This activity, by itself, will not develop trudtthis is a game that illustrates how trust can be developed:
small situations that require trust build to larger situations when the trust is fulfilled.

Point out thatrust is essential in healthy interpersonal relationships and is a building block for problem
solving and conflict resolution.

Conclusion [5 minutes]

Reiterate to the students that trust grows slowly and incrementally. The better relationships wéhhave wi
others, the more opportunities we have for trusting them. Then we have a better chance for trust to grow
when we and those with whom we interact prove trustworthy.
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Lesson 17: Building and Breaking Trust (Time needed: 35 minutes)

Objectives:

A Students will understand how trustiisveloped
A Students will understand that trust increases the willingness of both partiesgerate, improves
team building ang@roblemsolving.

Resources required:Workbooks

Teacher Thisiblachalkb®ard lesson and you will need to draw the diagram on the board but
without the text in boxes A and B or the people outside the circle (initially). Fill in the boxes as you discuss.
This is also in the Student Workbook. Ask the students to followirytheir books.

Directions and Method

Introduction [5 minutes]

Today we will be looking at the issue of trust. We often talk about trust and people that we trust, often
without thinking through what trust means. But we do not trust all people equallyisHiotivat some

people are trusted absolutely and others are hardly trusted at all? Why do we feel that some people have
earned our trust and some have not?

Activity [25 minutes]
Explain that we may have different levels of trust with different peaptethis may affect problem solving.

Discussion Question$ Part 1
1. Ask the students who they trust most in the world. Ask them why theyhemst
2. Ask who they trust least. Ask if it is a stranger, someone known to them, or somebody about whom
they haveheard badhings.
3. Ask if they trust people who have harmed them or spoken badly abouptéeimusly.

Show the circles diagram

Ask the students; if you are the person in the center who would you put in the circle closest to you (this
should be someonhkadt you trust a great deal)?

Explain that generally we trust those we know. If we think of the people closest to us, they tend to be also
those whom we trust. As people are more removed from us or if they are new to us then we tend to trust
them less.

[Draw in the person who is new (on the right hand side). Fill in the box after discussion]

Ask what happens when trust is brokBmaw in the person at the bottom left outside the cir@gcuss
the elements in the box.

Discussion Questions Part 2
1. Whatdoes it mean to trusbmeone?
Who do yourust?
Do wetrust all peoplequally?
What do people do that may lead to you losing trugtem?
How do people gain a place in the inner circlesust?

o
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What are ways that you learn more about people and better understandiithe®that help you get to

know the other persdretter.]

How doweget to know people bettef2xample: Playing games together at school, talking to athen

about your famiis and | i kes and dislikes, spend an
You begin by trusting with small things and if people prove trustworthy you increase the trust].

Points for Discussion

afternoc

9 Discuss the idea that trust develops ageteto know the other person. We each have to work to

gain the trust of another person or group. In some cases, as with our parents and other family
members, we trust from the beginning of the relationship. Then, it is a matter of how we each act

with eachother that keeps the trust in tiegationship.

Our interactions with others and our responses, positive and negative, help us to know if someone is

trustworthy.

If people are not trustworthy or if their actions seem to be not in our best iai¢hen the trust is

withheld.

B

A. We establish
contacts and interact
with people we do not
know. With some
suspicion at first, we
begin to trust them. If
they prove
trustworthy, the trust
increases and the
person begin to draw
closer to us in the

circle.

B. However, people who close to us can also break trust and, when this happer
tend to move them outside the circle and away from us. This exclusion is usually be
people who break trust have betrayed the trust. For exampleppstta expected
someone to do something or be somewhe
trust of the other. The closer people are to the center (to us), the more difficult it is 1
trust them again. If there is a commitment between the petiy@n the trust breaker may
be given a second chance and, in some instances, when given a chance, some ped
improve in their relationship even when they have failed before.

s, we
cause

re
(0)

ple

Conclusion [5 minutes]

t

o

hel p vy

Trust can be built when we get to know each ofiedter through effective communication, and working
and playing together in meaningful ways. When we rely on people to do things for us and they can rely on

us.
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Lesson 18: Developing Empathy (Time needed: 35 minutes)

Objectives:

A Studens will understand the role of empathy in peackéliavior
A Studetts will practice the empathicskill of putting themselves in he daceof ' theother&

Resources required:Workbooks, a pair of shoes or slippers for a small child (aged about four or five)
Directions and Method

Introduction [5 minutes]

Ask for a volunteer from the class and show the shoes. Ask them if they could please put them on and walk
around the room.

Ask the class why this is not possible, or not comfortable.

Ask thestudentsvhattheythinkit meando’ wa linla n ot & b 0 fssgetheworld thewaytheother

person seed

Activity 1 [25 minutes]

1 Explain thatmanycultures have a praerbsimilar to ' walk amile in my shaeséto exgain empathy.
Empathy is not a single skill wean learn: it is a combination of skills and wanting to understand
what another person is experiencing and trying to see how that may affect their thoughts and their
behavior. It takes imagination and effort as well as an open mind and anegpen

1 Explain that when people read a story and feel that they understand the characters and why they
behave as they dothen they are displaying empathy. When you can act in a drama and can play a
character different from your own, you are display@ngpathy.

Ask the students to turn to their workbooks and read the case study and then write why they think Khalida
and her parents have acted that way. Remind them to read carefully and not to make assumptions that may
be false. Explain that there are some questofelp them think as the characters.

After 15 minutes ask the students if they have insights that they would like to share with the class.

Discussion Questions
If you were Khalida:

1. How do you feel about youarothers?
2. What are your parents doing thmake you feel as if they are not noticyan?
3. Might vomiting be a sign of yowgrief?
4. What might help you cope with yolass?
Some questions to help you put yourself in the pl
1. Might you blame someone for the loss of ysans?
2. Is there anyone that might ever take the place dbdlge?
3. What are some of the signs that Khalida might alsgrieging?
4. Why might those signs be hardrtotice?
5. What might help you cope with yolarss?
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What do you think?

Do we needo think as another person thinks to hexngathy?

What can we do to help us see the world as another person nii®y see

Can we think of similar situations that we haxgerienced?

If nothing bad has ever happened to us, is it possible toundgrstand how another perdeels?

NS -

Conclusion [5 minutes]

Empathy helps to solve problems because it i s eas
to understand and share other peopldbappness. Empgathya nd
can also help us to really help others who may be suffering emotionally. It is not easy to learn but it does

help with healing and building peace.
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Lesson 19: Emotions (Time needed: 35 minutes)

Objectives:
A Students wi learn how to recognize their own emotions and practice expressing them
constructively
A Students will understand how emotions affecttmiravior

Resources required:Workbooks

Teacher Thisddwle easried over to another lesson if there ammémy roleplays for one lesson.
This is a small group and workbook activity.

Directions and Method:

Introduction [1 minute]
Explain to the class that we are looking at emotions and how they affect behavior. This will be done
through oneminute role plays.

Activity 1 [30 minutes]
Divide the class into small groups and assign a particular emotion to each group.
If the group needs help to think of situations, give some examples.

Joy: passing my examination wifoodmarks

Sadness: having somebody | careif notliking me

Anger: being betrayed by somebodiruisted

Frustration:  having people gossip and say things that are not true about me
Shame: behaving badly in public and making my fanelybarrassed

Explain that the groups should not tell the k#she class what the emotion is. The group that is assigned

the emotion should role play a scenario that portrays the emotion without using words. The rest of the class
should try to identify the emotion being portrayed. Help the learners to explaretBecomplex emotions

and identify them with the learners.

Discussion Questions
1. In what ways do you usually express yearotions?

What are some emotions that are harder to shi@atly?

Why do you think these emotions are more difficulbdotray?

How are enotions sichas' love épressedin different situations?

Do some emotions look the same when you useviednal communication (not using words, but

using body language such as hand gestures, &gatssions,)?

6. What techniques can you use to shamryemotions so that people understand how you feel? Why
is it important to ddhis?

akrowbd

Conclusion [3 minutes]

Positive emotions make us feel good. They do not usually have any negative consequences and we can just
enjoy them. Negative emotions, howevereafshake us to our core, and we feel so bad we are not always
sure what the exact emotion is. Identifying the emotion is the first part of addressing these emotions and
managing them effectively... This will help us to guide our lives productively.
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Lesson 20: Understanding Anger (Time needed: 35 minutes)

Objectives:

A Students will be able to recognize the causes and effeatgjef
A Students will be able to identify how anger affdmttavior

Resources required:Journey of PeacBtory booksWorkbooks
Teadter snotes. Read the story ' Merzads Angeréto the dass(or get some good reaersto readit).
Directions and method

Introduction [10 minutes]

Ask the students to think about the last time it snowed. Ask if things lookedrteor if some things

were hidden and looked quite different with a covering of snow. Explain that sometimes anger is like snow.

It covers other emotions and makes it difficult to see whaiderneath.

Tell the student s t h stdrythatchéyaneaymve hearsl before. Ekptain that thezed o0 1
is still much to learn from hearing it again.

Activity [20 minutes]
1 Readthestory,” Me r zAandgseorthéclassandthenaskthestudentgo opentheir workbooksto
their own copy of the storyn their workbook. Allow students to work in pairs to identify from

the story al/l of Merzads t hamghts and feeling:
L) Ask the students to think about the story and see if they can identify any emotions that could be
underneatlttheanger.

O Explain that grief (over the loss of his son), fear (that his family will not respect him now that he
has lost a leg), frustration (that he cannot work) all underlianber.

1 Explain that inside the blank figure they should write all of theteans and thoughts that led to
Me r zaagers

LI Then outside the figure they should write all the physical expressions of anger (for example:
banging with his stick) and nererbal expressions (for example: frowning, fdeiched).

L Ask the students to dbe same thing with the blank figure representihmed.

Conclusion [5Sminutes]

When we recognize our emotions, and the emotions underlying our anger, it is easier to express our anger
appropriately without hurting ourselves or others. We need to remehabh@mger often masks other

feelings that are perhaps too painful to think about and yet if we allow these feelings to go unaddressed,
they will build and either explodes later hurting others or our anger will harm us.
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Student Workbook

Merza s Anger

Jameela and Ahmed were becoming afraid of their father. He had always been a kind and gentle
man but since losing his leg in the landmine accident, he was different. Now he hadrtgaisss

and it bothered him that he could no longerk as he used to do. Since the family left their

village and were in a displaced persons' camp, Merza, had nothing to do. He went to the makeshift
mosque to pray or he sat at home, and very often he criticized their mother, Haleema, or the
children as thy went about their chores in their small family space in the camp. When he shouted
at Ahmed, the little boy felt it was all his fault, and that he really was alokt

Little things could send their father into a rage. He shouted at them. He bangaddtison the

floor or on the tabldt was very frightening. This day was like many others. As Ahmed sat near
the window, he could hear his father yelling at their mother and banging. It made him feel terrible
angry, sad, worried, frightened, all mixeg together. He wanted to do something but there was
nothing he could do. Jameela caméito.

"Come on, Ahmed, out to the wabbuse. Mama told me | had to give you a wash."
"No. Go away," said Ahmed.

"Hey, little brother, Mama says. So we have to. Camelt won't take long." Ahmed yelled and
kicked a trunk.

"Go away, go away, go away, stupid sister!" He moved away from Jameela. She reached out to
grab him. He hit her and ran away, out of the building. While she was searching for him outside,
heslippeback i n and hid behind some boxes in the

Bibi Jan and their father came in. Ahmed held himself still and quiet as a little mouse.
"Merza, | asked you to come in here because | wanted to talk to you privately."
"What is it,Mother?"

"I know you're suffering terribly. | wish | could take away the trials that have come upon you and
the family. Sometimes | see you beginning to rise above your sadness and sometimes you're
sinking under again. But | see you taking it out on Haleanththe children, and that is adding to
their suffering. | notice the children are frightened of you. They try to keep out of your way."

"Oh Mother, | thought it was because they don't respect me any-maneelegged father."

"Merza, respect isn't abbbbow many legs you have. | think they're missing the gentle father they
used to have... who, after all, is still there beneath the anger.”

"Mother, you can't imagine how angry | feel sometimes. Why me? Why my children? How am |
going to take care of thermow?"

"Can | not imagine it?" said Bibi Jan, with a piercing look at her son. "As for your questions, there
are no answers. Who knows how or why Allah disposes His trials? It is for us to submit, accept
and move on with life. We'll find a way to take cafehe children.
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First, you must take care of your anger and sadness. To help the children, we must heal the father."
Merza gave a glimmer of a smile. "How did such a wise mother get such a foolish son?"

"Merza, Merza," Bibi Jan embracédn. "You are a wonderful son, and | think soon you'll
remember that the world still has joy in it."

Ahmed was feeling cramped, behind the boxes. He wriggled a little, knocking over a cooking pot.
His father and grandmother looked behind the boxes antiisawurled up.

"Ahmed! What are you doing?"
Hiding from Jameela."

"You heard what we said?"
Ahmed nodded.

His father beckoned him to come and sit on his knee. "Ahmed, you know Papa has been pretty
badtempered recently?"

Ahmed nodded.

"Well, it's becauséwas so sad and angry and worried about all the bad things that have
happened.”

"Me too, Papa."

"You too?"

Ahmed nodded.

"Well, you know just how | was feeling then."
Ahmed nodded.

"And when | yelled at Mama and you children, it wasn't because youbadrébut just that I've
been feeling so bad."

"Me too, Papa."

"I think we understand each other, Ahmed, you and I." Ahmed felt warm and relaxed, safe in his
father's arms. "So! No more bad temper then, not from me and not from you, eh?"

"l love you, Papa."

Jameela ran in, looking worried. "Oh Ahmed, I've been looking for you everywhere." She stopped,
startled to see Ahmed on her father's lap. Her father put out one arm to enclose her too. Jameela
giggled at the close fathé&shmedJameela hug.

"Papa, I'msupposed to be washing him. Mama told me. Please, Ahmed."

Ahmed couldn't imagine why he had made such a fuss with his sister before. He really enjoyed her
washing him. Usually they played and she got wet too.

Merza wanted to do something for his childreie.remembered a wooden dancing man on a string
he had had as a child. He had his tools with him, and he found a small piece of wood. He cut it to
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make the man's head, body and arms. There was just enough for one leg only. "Athougjht
Merza. "We will have a onkegged dancing man.”

Merza

Write all of the emotions and thoughts that | ed
Then outside the figure, write all the expressions of his anger (for example: bangingsstibk).
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Ahmed

For Ahmed, write all of the emotions and thoughts that led to his anger inside this blank figure.
On the outside of the figure, write all the expressions of his anger (for example: shouting at his sister)
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Lesson 21: "I" Messages - Communicating Feelings (Time needed: 35 minutes)

Objectives:

A Learners will identify a range ééelings
A Learners will connect feelings with inflammataijuations
A Learners will practice statements that cdown conflict situations and open the dooresolution

Resources required:Workbooks. On the board, post chabMessage Poster. Put the two examples
provided on the board and cover them until needed.

Teachers notes:Students work in pairs. [GMessages are a practical tool for communicating feelings and
needs. This is a skill that takes regular practice. It is recommended that you provide opportunities for
students to practice this skill in all following lessons, where appropriate.

Directions and method

Introduction [10 minutes]
Ask the students to remember the lessons on identifying emotions and anger. Ask them to think of a
conflict where the words used between two people made the conflict worse. Ask the students to describe
what happened. Ejgin that in this lesson, they will learn to communicate their feelings without blaming
others.
M Explain that, if someone is mean or rude to us, we can decide how we wesgdod.
1 Explain that we are each responsible for our own feelings and behaisaaldd our responsibility
to listen to others if they believe we have hiem.
|| Explain to the students that there are different ways of telling people about our feelings when we
are angry, ashamed, sadafnaid.
1 Pointtothe' IGMessage dharton the boardor in their workbodks and @l the studentsthat using ' 1&°
messages can help them to communicate their feelings honestly without blaming or siia@néng
1 Uncover theexanplesonthe bard and askfor volunteersto give' yo uadd' |Gmessages foreach
example.

Activity [10 minutes]
N Ask students to turn to the example situations in their workbooks. Ask them to work in pairs to
practice and write down thaiesponses.

Discussion questions [10 minutes]

How are' | Messagedifferentfrom’ Y o0 Messages®

Why is it important to learn how to send positive messages about our oviedings?

What happens if you use hurtful persome&lssages?

Canyouthink of anexamplewhenan' | Me s s acgulelwodk betweeryou andyour parentsf
t her e 6 s Betweean yofi dnd your fliends or brothesister?

=2 ] ] ="
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Conclusion [5 minutes]

1 Explain that resolving a problem with another involves a dialogue where each person suggests
behavior changes, negotiates the changes and reaches agreement. It is importandsitiearn
ways to tell someone that we are feeling bad or angry aboutlsiogétey did in a way that does
not make the conflict worse. Positive messages allow us to hear each other better. Explain that
when heyuse heword ' |&to talk abaut their fedings, it helps usto name our elings and ot put
the blame on someone el§dey are describing treet or behavia that upset them, and they are
giving the other person a chance to tell them

making the situatioworse.
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il o Messages Poster

| MESSAGES YOU MESSAGES
9 [Ifeelangry. T You make mangry.
9 I am sad because you took kite. ' You are bad. You took nikite.
9 I am afraid because you threw that booknat 9 You are stupid for throwing that bookrae.
9 My feelings are hurt because you called me b i I hate you because you are a nasty, awful
names* person. *

(Teacher nde: Point to the last two exanples and pint out thet an’ IGmessage does at always have to

start with ' |Gand thesame for a’ Y o umiessage. The difference between thewo sertenassis tat inan ' 1&
message you take responsibility for your feelings and you name the other persons action without blaming or
shaming then. In a’' Yo uméssage you blane andshame the otler person.)

Examples for class practicéput on board and cover untilneeded):

Write the practice sentences with-fifl blanks on the board. Ask for volunteers to fill in the blanks.

Situation: Miriam accidentally spills Ahmedéds dr
1 Abhme d évsuMessagge @ Miriamis, Youare for spilling my milk! (Theyshauld use

wordslike stupid ," dwmsy, '@ badperson or anything thatplaces Hame onMiriam.)
1 Abhme d d Mlessage @ Miriamis, | feel because you spilled my milk.  &hey should

name a feding, sa d angry, d@fvraid of what Momwill say. Itysthe sane thingif theysay, " Y o do
not have to be upset  Itamadt upseowith ysubechusesydu spilledethemi | k
mi |l k. &)

Practice exercises:

Havestudentaisetheirworkbookstofill intheblanksfora’ Y o Me s s angam'¢l Me s s forgeachof
the followingsituations
0 Saber falls and trips Wali. Wali thinks Saber tripped him on purpose. What migtsaiyali
0 Yusuf hits Mariam and pulls her hair. What might Marisag?
o Shahla takes Rahimé favorite dayok without asKki

Ask themto make Yo uadd' IGmessages for the following examples:
o Yamaods pencil falls on the floor. Mustafa tri
it. What might Yamaay?
o Mariam and Nadia are playing together under a ¥aema comes over and asks if she may play
with them. They shout at her and tell her to go away. Karima feels sad. What might $&a/tma
o Ahmadoés brother tells their mother t hagmadAhmad b
fedsangy. Whatmight Ahmadsay to his lrother? Isthere an’ IGmessae he cold sayto his mothe?
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Lesson 22: Sequencing Anger (Time needed: 35 minutes)
Objectives:

A Students will understand how anger can increasementally
A Students willpractice substituting moderate thoughts for angry thoughts as a technique for
moderatinganger

Resources required:Workbooks
Teacher Rereadeshe | esson on "Conflicts Can Growb.
Directions and method

Introduction [5 minutes]

Ask the students if they recall the stories i n tFh
of a time when they have seen someone respond angrily before getting all the information or taking time to
cool down. Ask the students athhappened. Ask if the conflict got worse as a result. Explain that in this

lesson, they will be given an opportunity to consider ways of dealing more appropriately with anger.

Activity 1 [25 minutes] Read this scenario

Example:
There is a bigmportant football game on Saturday and everybody is going. My father has just told n
| have to stay home as some relatives from another town are coming to visit

1 Ask the class how they would feel if this (or something similar to this) were t@hayyrite on
the board what they say (for example; angry, frustrated, hurt, embarrassed). Now ask the class

what they think of their parent in this situ,.
just doesnotfunwant me to have
1 Explaintha it i s how we perceive the situation an

So the anger is not so much about the situation (not being able to go out with friends) it is more
about how unreasonable we perceive the fagher

1 Explain thatnobody can force us to feel a certain way or to think particular thoughts. It is always
our choice. Explain that any of the feelings listed (even without a particular event) may appear as
arger. Ask what he feeings would be ifthe thoghtswere: My father doesuch a bt to keep
this family together and he works so hard. There will be other football games and staying home
wi || make him proud of his family. & Consider
be which lead them to choose thespense. Would knowing their feelings or emotions effect
how you respond tthem?

1 Ask students to think of two situations which would make them very angry (perhaps something
that has already happened to them). Ask them to open their workbooks and etébde t
' Sequencing Ange and write the two events in the events column. Then ask them to record their
thoughts and feelings that underlie the anger. After thinking about the situation, ask them to
complete the columnSubstitute Thoughts

1 Ask for feedback at the end of thetivity.
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Discussion Questions

1.
2.
3.

4.
5.

Is it difficult to sequence the thoughts and feelingsraadtions?

Can you see why this is important in managinger?

Did you find that by changing your perspective, perteppathizing with the other person, getting
more information, you could change ydeelings?

What can you do to manage yaunger?

Would these be useful skills in conflict management? Why do youshihk

Conclusion [5 minutes]
Managing anger is often abt giving ourselves time to calm our emotions and thinking through the root

cause of our anger so that we are not overcome by our emotions. It is not easy to do but it does make for a
constructive and peaceful environment.
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Lesson 23: Handling stress (Time needed: 35 minutes)

Objectives
1 Students will be able to recognigeess
I Students understand how stress affectdebnvior

Resources required:Workbooks

Teacher Isn nohtiess:cont ext, U s t r (ensosotal) taresiambsought orpbly y si ¢ a
pressure.

Directions and method

Introduction [5 minutes]

Explain thatthe word ' stressdcoversawide range of symptoms andsituations. Aperson Gasility to deal

with stress depends on personality, social support, gdmeatih and welbeing, level of activity, the type

of stress and the capacity of the i ndi v-hedingal for

Activity 1 [15 minutes]

Ask the students to work in pairs or groups of three. Ask the stuetuish to their workbooks and place

an Xonext to the descriptions about stress that seem to be accurate to them. Tell the students that they
have 5 minutes to complete the table.

1 Stress results in physical illnesses such as arthritis, heart disehsbronic headaches X
2 Stress is what you feel after getting great marks in your exam X
3 Stress is a chemical reaction to a perceived situation of danger X
4 Stress can be beneficial and help you to perform at your best X
5 Stress can leave yaxhausted X
6 Stress results in physical pain X
7 Stress makes it impossible to function normally X
8 Stress means that you feel like crying all the time X
9 The more social you are, the less likely you are to suffer stress X
10 | Stress is an abnormaitessure on a person whether it is physical, mental or emotional | X
11 |[Stress is the "flight or fighté& respon|X
12 | Stress is a response to outside (environmental) stressors X
13 | Genuine religious belief reduces stress X
14 | Stress means that you hgweblems sleeping X
15 | Stress makes you angry and emotional X
16 | Lots of physical activity reduces stress X
17 | Stress makes you feel that life is not worth living X
18 | Stress is a normal reaction to an abnormal situation X
19 | Stress is what drivageativity and new ideas X
20 | Stress is a normal part of life X

Discuss with students their responses.
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Discussion Questions
1. Do you think that stress has degreesesferity?
2. Did it surprise you that all the responsestare?

Points for Discussion

Stress can be both positive and negative. Stress is like spices in our food. A little improves the taste of the
food and the enjoyment of eating. Too much stress, however, (like too much chili pepper) has a very
negative effect on auives.

Activity 2 [10 minutes]

1 Ask the students to work in the same groups as the preactuiy.

1 Askthemto discussin ther groups howto deal with stressé’what elementsof resilience andsdlf-
help they have as individuals. This may beiagple as having friends to talk to when things are
tough, or as complex as eating healthy food, getting enough sleep, exercising regularly,-problem
solving and recognition afmotions.

1 Ask the students to record their discussion in therkbooks.

1 Allow 5 minutes for thisvork.

Conclusion [5 minutes]

A stressful situation is one that happens as a r €
living and we all experience it sometime. If we handle stress constructively (in healggy it is not

harmful. If we use unhealthy ways to escape stress or to bury it (such as alcohol or drugs) then it is very
harmful. Handling stress can be difficult because we are not aware that we are stressed until it is negatively
affecting us.
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Lesson 24: Coping with LOSS (Time needed: 35 minutes)

Objectives:
A Students will develop strategies to deal with grieflasd

Resources required:Workbooks

Teacher ThisMNay beaasensitive lesson. Be supportive and gentiestudents. Do not push for
contributions but be ready to support students who look as if they need help. Ask the students to read the
story before the class as preparation.

Directions and Method

Introduction [2 minutes]

Many of us have experienced laswd grief in our lives. If we are lucky we have somebody wise who can
help us through the process of grieving. In our country, many people need support and help to cope with
grieving and loss. Today we can learn ways to help.

Activity [30 minutes]

Explan t o the students that the story they read as
Ask one person to give a synopsis of the story (a very brief version of the story). Ask the rest of the class if
they agree and fill in the details, if ressary.

Form small groups and ask them to find the healing elements in the story. Ask the students to turn to their
workbooks and after discussion amongst themselves they should list the elements.

After 10 minutes, ask the groups to share their findifdgsese should include:

Providing humorous experiences (Ahmed)

Acknowledgement of grief and tears (Bibi Jan, Ahmed Jameela)

Remembering the good times (Jameela, Ahmed)

Remembering the persondés achievements and wi
Constructive remebrance (Bibi Jan)

Discussion Questions
1. Do youthink Ahmedunderstandthegrief of Fatimaor doeshewantthingsy t Was theyusedto
be?
2. How did Ahmed try to make Fatima laugh? Do you think this was a wise way to hegipever?
3. Why do you think thatemembering the good things about the person caedimg?
4. In what ways do you think they will remember Yuwosstructively?

Conclusion [3 minutes]

The first step to healing and coping with loss is perhaps acknowledgement of the grief. It is intportan

say that it is okay to cry. It is important to remember the person constructively in terms of their actions and
their wishes even though it may be hard to mention their name; it helps the person who feels the loss.
Empathy and communication are imgont skills in helping people to cope with loss and this can be
practiced by everybody.
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Student Workbook

Yunus s Song

Ahmed and Jameela were playing with the ball in the yard, shouting and laughing. In one corner sat Fatima or

a stool,her head over her sewing. The ball rolled near her foot.

"Hey, Auntie Fatima!" shouted Ahmed, "Throw it back to us."

Fatima didn't look up at the children. She just kicked the ball in their general direction.

Jameela beckoned Ahmed behind the shed.

"l think she's crying again," Jameela whispered.

" Y e ashecriesalot," saidAhmed."Shedoesn'playwith usanymore,thewaysheusedto."

A ook of mischief spread on WKithemeddés face. Then F

Jameela sat watching Fatima, wondgwhat to do. She loved her quiet and gentle aunt. Fatima used to
read her stories and show her how to do groyithings, but since the landmine accident, Fatima was lost
in sadness. She knew, too, that Fatima was struggling with the memories ofrithlat dety, and sometimes
she talked with Fatima about trying to be brave enough to stare the memories down, instead of running

away from them. It was very hard.

Suddenly, Ahmed popped out of the kitchen door with a big copper pot upside down on hi¥itlead.

a big wooden spoon he banged the pot loudly and marched up and down in front of Fatima.
"Ahmed, Ahmed, what are you trying to do?" said Fatima with a little smile.

"I'm trying to make you laugh, Auntie Fatima. You're so sad," said Ahmed, pullingptlmeser his

face.

"Well, you did, you scalawag."

"Fatima, why are you crying so much?" Ahmed asked.

"Oh, Ahmed, be quiet. You know why. It's because of Uncle Yunus," said Jameela.

"It's ok Jameela. He can ask me. It is because of Yunus. | miss himcéd'mu

"Me too. Remember when he used to play ball with me, and pretend to miss it when | threw?" said Ahmed.
"And when he'd chase me around the well?" said Jameela.

Fatima broke down in tears again.

"Oh, no. We've made her cry again. Oh, we're sé&uytie Fatima. We won't mention Uncle

"

Yunus again. Jameel aés tears welled up as Fati
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Bibi Jan drew near. "It's alright to cry. It's good to share memories. It's good to talk about the
things we loved about Yunus. There weoemany things to love about him. Fatima, remember
the day you were married and he was teasing you so much during the wedding? He said he
thought he was the cleverest person in the family until you came into it, and now he was sure

you were the cleveredtthought you would burst with blushing."

"He was proud that | had an education........ but | don't know what use it is now, or what use | am at all.....

Fatima looked down at the sewing in her lap.

"Auntie Fatima, you could teach me reading and writingcle) Yunus wanted me to be educated too. He said

so. Could you, Auntie?" begged Jameela.
"Oh yes, Jameela. I'd really like to. Could I, Bibi?" asked Fatima, hopefully.

"l think Yunus would really have liked that. Why don't you two find some time eactvidey the chores are

done? But Fatima, | want to say more to you about what we're all going through.”

"Bibi," said Fatima, "l don't want to burden you at all. It's terrible for you. He was your youngest son, and so

wonderful," Fatima said, wiping away hesats.

"Fatima, dear, it is terrible, for both of usnother and wife. So we can help each other. | don't feel like
grieving alone. | want to share the good memaories of my son with you. You loved him so much and made him
so happy. Sometimes, let's haveup of tea after supper, and some of my special dried fruit. We can look at

the photos of Yunus and remember our happy days with him. Let's do that tonight, Fatima."
Fatima nodded, too full of feelings to speak.

"Will you do me a special favor tonight th2" said Bibi Jan. "Will you wear the lovely necklace he gave to

you? I'd so like to see it on your neck again, and to remember his delight.”
Fatima nodded again.
Ahmed said, "Auntie Fatima, do you remember that funny song Yunus used to sing to me?"

Fatima began to sing the song. Bibi Jan and the children joined in, Ahmed banging the rhythm on the pot, all

of them smiling at each other in their memories and with tears running down their cheeks.

54



Teacher 6s Mal2u (TAC-LR0G]

Lesson 25: Cooperation (Time needed: 35 minutes)
Objectives:

1 Students will understand how working together contributes to begldang
9 Students will practice skills in cooperation

Teacher Notes:This is an outdoor whole claastivity.
Directions andMethod
Introduction [5 minutes]

Explain tothe class that we are going to look at cooperation by starting with an activity.
Ask for a volunteer. Explain that this volunteer will help us in the activity.

Activity [25 minutes]

1 Ask the class to move outsidaietly.

9 Ask the volunteer to turhis/her back to the rest of the class and wait far enough away not to hear
theinstructions

1 Ask the rest of the class to form a circle, and thaldds

1 Explain they are going to form a human knot and that they must not let goihaoadsatterhat!

Turnthe circle into a tight knot of people by leading the group under the arms of the people on the other
side of the circle and then weaving in and out ur
around, etc., without letting go of the hands.

Then call the volunteer and ask them to come and try to untangle the knot, explaining that the group will co
operate but cannot let go hand¥ou need to time this].

Explain to the group that they should do as the volunteer instructs but shouldiatet mbves themselves.
When the knot is untangled invite the volunteer to join the circle and explain that we are going to make a
knot a second time.

Explain that this time we have to help ourselves. Still without letting go hands we need to find our own
solution.

Ask the class to untangle itself, and again it is timed.

55



Teacher 6s Mal2u (TAC-LR0G]

Discussion Questions

1.

Why do you think it was quicker the second tinié@hen we all work together we can achieve

muchmore]

What did you do that made it possible foe #not to be untangled the second tif}é®u reverse

all the actions youmadewher e you stepped over somebodyds &
reverse.]

What happened in the group that made it difficult to untangle the kbnmt2nyone get frustrated

orangry or bossy? How did others reacthat?]

Why is this Yundoing of ac {lireahlifede aftendenotdi f f i c ul
recognize our actions as being part of the conflict process. Emotions are often involved in real life
andtheyarenotsoeasytolJu n d o 6 ]

If you are in the knot would it be possible to untangle it alone? Wi¥/[iatu cannot always see

the full Yproblem6 when you are part of it. TI
havesomeondrom ) 0 u t ® hetht® seeotheroptionsfor problemsolving.]

Why was it so easy to untangle the knot when we all worked togéthes/body knew the part

they had played and by working together angbperating we could put all the parts together and

the knot wasintangled]

Conclusion [5 minutes]

Cooperation is important if we are to be peace makers; without cooperation it is more difficult to create

peace. ldeally we can build positive relations with others and develop trust which leads to greater

cooperation.
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Lesson 26: Assertiveness (Time needed: 35 minutes)

Objectives:

A Students will be able to distinguish between assertive, aggressive and suliveisaixer
A Students will understand the roles of assertive, aggressive and subiédsveor in conflict and
peacemaking

Resources required:Workbooks
Teacher Havelkhe dravings of the scales ready on the board or as charts, but hidden from view.
Directions and Method

Introduction [5 minutes]

Ask the class if they are familiaiwt h t he t er ms Yaggressivebo, Yassert
Ask what the words mean to them. Explain that even though we may have been taught that it is good for
men to be aggressive and for women to be submissive, in fact both of these behaviors canctigedestr

Activity [25 minutes]

Explain to the class that aggression is about bei
i mposing oned6s views forcibly on others; submissi
exclusionofoneds own rights and assertiveness is the al

respectful of others.

Show the first scale and ask what they think it represents [it does not matter whether they say aggressive or
submissive as long akd next one is the opposite]

Show the next scale: and ask the class to say what it represents

A | A

And then the third scale and ask again.
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Ask the students to turn to their workbooks and complete the matching exercise.

fnecessary, explain that the |list of attributes s
scales to best describe each of the behaviors.

Allow 10 minutes for this exercise

After 10 minutes ask one or two students to share theirsviewplain that assertiveness does not mean a
|l ack of respect or rudeness. I't i s about being caea
met as well as the needs of the other person.

Explain that effectiveness of a particular behaviotgsatmay be short term or long term. Aggression may
satisfy the emotions of the moment but will probably not resolve problems. Aggressive behavior may
enable someone to get what s/he wants in the short term, but it may arouse disldagpemation and
perhaps revenge on the part of the other individual longer term.

Conclusion [5 minutes]

Both aggressive and submissive behaviors can be destructive: Aggressive behavior because it is bullying
and sometimes physically or emotionally violent, submislsateavior because it does not enable the person

to get their interests and/or needs met. Assertive behavior is about fairness and respect for the other person
and self. Itis constructive behavior that allows us to build peaceful and constructive relpsions
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Lesson 27: Practicing Assertiveness (Time needed: 35 minutes)

Objective:

A Students will practice assertisehavior
A Students will learn appropriate ways to address pressure.

Resources required:Workbooks

Teacher S iNog ebnodé6 can be very difficult, particu
iné, shyness and cultur al pressure can all i nfl ue
environment where the students feel emotionally.s&faise these points if necessary.

Directions and Method
Introduction [5 minutes]

Remind the class of the previous lesson on assertiveness. Ask if anybody can name the key principles of
assertivenegsespect for both sides, concern for both own rigdmsl the rights of the other person].

Activity [25 minutes]

1 Ask the students to form groups of four. Ask each group to discuss and then list in their workbooks
as many ways as they can think of to say Unobéd
behavior. Some examples are in the table in their workbook but they should be encouraged to think
of others. Explain that they must put themselves into the place of the person being pressured and
decide on appropriate thingsday.

1 After 15 minutesaskthe classto reporton atleastoneway of sayingy n & éachof thesituations
listed.

1 Explain that just the word Ynod is often not
appropriate for you but without blaming or accusing the gibeson.

Conclusion [5 minutes]

Saying no politely but firmly without becoming aggressive can be difficult. It helps to think through how
you might approach the person before you do it. Practice, such as this lesson, should help us to be assertive

without creatingor escalating a conflict.
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Lesson 28: Learning how to disagree constructively (Time needed: 35 minutes)
Objective: Learners will understand how to disagree constructively

Resources required:Workbooks

Teacher Younrmbyneeddoefertothe lessons on assertiveness

Directions and Method

Introduction [10 minutes]

Ask the class what sort of mood we are in when we have a disagreement. Ask if we are angry or
frustrated, sad or happy.

In earlier lessons we discussed anger and hofteh comes as a result of other emotions.

If you have ever been lost or your family did not know where you were, often the first response
you see from your parents when you are found again is one of anger. When you are scolded and
shaken and kissed andduged all at the same time. This demonstrates that the anger felt by your
parents has fear and love at its base.

The way people express anger is important and may be appropriate or inappropriate but the fact
that you feel anger is perfectly normal.

Activity [20 minutes]
Ask the class how people behave when they disagree.

List all the ways on the board:hese might include ignoring the other person, pretending to agree
and then doing what you wanted, sulking and crying, whining to get your own way]

Ask the students to work in pairs.

Ask each pair to choose one of these ways (or assign one example to each pair) and ask them to
decide what is the likely outcome of the disagreement method they have been assigned. They
should record this in their books. Then have the students revieRutege for fair problem

solvingin their workbooks.

Then they need to discuss what would be a better and more constructive way to express
disagreement and to deal with it more constructively. Ask them to review all their lessons on
communication, trust, eoperation and empathy to establish a more constructive way of dealing
with a disagreement. Have them chart their answers in their student workbooks.

Ask for examples from various pairs to discuss.
Conclusion [5 minutes]
There will always be misunderstdings, different opinions, different needs or simply different

ways of doing things. How we deal with these make the difference between building constructive
relationships or increasing/compounding conflicts.
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Student Workbook

List possible ways that people behave, when they disagree in one column and the possible
consequences in the other column.

How people behave when they disagree  Possible consequences

Example: The disagreement is newvdarified
Sulking (Not talking to the person) It becomes worse even without anything
being said.

It leaves the resentment feeling alone.

Rules for fair problem solving

State your needs
A You must first work out what your needs actually are. Wanting the other person to be punished is

notaneed.
Stating your neds meanssaying | needé 6not ' Y o areé & You mustbe haest. This can &
uncanfortable asperhaps there igot a level of ' trustGthat has ben developed betweenyou and
the other person.
You may feel that if you express ydigelings you may be laughed at. At least the other person
will know your true feelings. If the other person is as honest with you, you will know the other
personés true feelings (but remember they may
mean.)

A In earler lesonswe discussed ' interedsér Consider why&you wantsamething. You needo be
able to explain why something is important to you and by stating that, you may also be able to see
where it is possible to get interests met for botyoof.

A This is hard work. You need to be able to listen and respond calmly saying what it is that you want;

focus on the problem, not attack the other person (by name calling or saying mean things). The
results are worth it and it takes skill, courage matlrity.
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Focus on the problem not the person

A When people express their anger by namking it can make the problem spiral out of control. If
the other personos feelings are hur farhiwith i s mu.
you and not escalate/increase the conflict. They too might respond with name calling or.insults.

A Be specific about the problem. Do not bring up similar issues from the past as it is likely to lead to
the other person beimgfensive.

A Remembei if you make a point or accusation that does not move you toward getting what you
need; it is destructive. Even if the accusation is true, it will force the other person into defending
themselves rather than finding@alution.

Focus on the curent issue/problem, not on the past.

A Whatis pagt is pest. When peope use geneslizaionssuchas' you alvays € éyou neveré 6Git
puts the other person on the defensive and they are no longer focusing on thepybksnt

A If you are going to see thigerson again in school or the community, the relationship will be
important as well as yogpoal.

A Focusing on the present issue/problem helps you to listen to the other person and to hear their needs
and interests. When both of you are listening rathen ttefending it helps come to a resolution
which meets all or at least some of the interests ofetble

Expression of disagreement Dealing with it constructively
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Lesson 29: Puzzles for Problem Solving | (Time needed: 35 minutes)

Objectives:

A Students will identify steps in a problem solvprgcess
A Students will find alternative and constructive ways to solve a varigipblems

Resources required:Workbooks

Teacher Notes:Have the puzzles drawn but covered. Encouesgmany different solutions as possible.

Each of these puzzles has a principle of problem solving. These principles need to be demonstrated through
working on the puzzle. It is important not to just give the answer because it is not so necessary that
everybody knows how to solve the puzzle, but it is important that they undetstarttiey tried to work it

out.

Directions and Method

Introduction [2 minutes]

Explain to the class that over the next few lessons, we are looking at problem solving aqdiatifiies

of problem solving. While the puzzles are fun, the aim is not necessarily to get them correct but to observe
the process of solving problems and look for the principles of problem solving.

Activity 1 [15 minutes]

1 Explain to the group thdkhey are to reproduce the following diagram.
They must not lift their pencil from the paper and they must not go over
the same lingéwice.

1 Tell the learners that they should keep trying different ways until the
time is up or until they are successful. éfuysolve the problem quickly,
try other methodgDo not let people copy from one anothiethe point
iS not to solve the puzzle but to see howsibliged]

After 10 minutes; look for the different ways people have found to draw the
diagram. Check thatgople have obeyed the instructions. Allow people who
solved the problem to come to the board to demonstrate how they managed

Discussion Questions
1. How difficult was the puzzle tdraw?
2. Did you feel that there was solution?
3. How many times did you makthe samaistake?
4. Do we do this in real lifé try to solve problems using methods that have already failed [pastie
5. What do you think that this tells us about how we sphoblems?

Points for Discussion
9 Discuss with the class that there is really only one solution. (The diagram must look like the one
above, but there are sevemaéthodsof getting to thasolution.)
1 Pointoutthatwe dothisashumanbeings;,we oftentry tousealy s o | amietbod)iatwe
already know does not work, but we try to use it again becaudantilir.
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While trial and error can be very useful as a method we should try not to make the same mistake over and

over again.

1 There is also the lesson thaéth may be many ways to solve a problem and we should never

assume that our method is the omlgthod.

Activity 2 [15 minutes]

Draw the diagram on the board or ask the students to look at it in their workbooks. Explain the problem:

1 Each person (X) lives the house opposite where he or she is starfdimgbered).
The snake lives in the house on the other side afaimpound.

1
1 You must get each person to their house and get the snake to its house without gatissing
1 Everyone (and the snake) musttgmough the compound to get to their houses but none of the

paths are allowed ttross.

|

Ask the students to work in small groups and to work cooperatividiat|is, listen to each other and

support and build

X X

1
L L

Discussion Questions
1. Was the problendifficult?
If yes,why?

2.
3. Who thought the snake should travel in a strdigh®
4

't doesndt matter
1 You are not allowed to kill the snake and you are not allowed tocgmd thecompound.

on

Snake

wh at

each otherdéds ideas.
This is one way to solve tipgoblem.
X X
7\,

ti me peopl e

t cresy. e |

bec:

Was this an assumption (did you just suppose that this must be so even though it was not in the

instructions?)

5. Did this stop you from solving th@roblem?

Condusion [5 minutes]

The behavior we show when solving puzzles like these is sometimes the same when we are solving real
problems. Sometimes we make the same mistakes over and over, and we often make assumptions which
then mean that we do not solve probleaasvell as we could. We need to keep these principles in mind for

the future.
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Lesson 30: Puzzles for Problem Solving Il (Time needed: 35 minutes)

Objectives:
A Students will identify steps in a problem solvprgcess
A Students will findalternative and constructive ways to solve a variepratflems

Resources required:Workbooks

Teacher EachNfdhese puzzles has a principle of problem solving. These principles need to be
demonstrated. It is not so necessary that everykoodys how to solve the puzzle, but it is important that
they understand how they tried to work it out.

Directions and Method

Introduction [2 minutes]

Explain to the students that this puzzle uses deductive reasoning that is we are moving from general
prindples to specific actions. Changing the story, or getting angry or giving up will not solve the problem.
It is a problem of logic thatanbe solved.

Activity 1 [15 minutes]
Ask the students to work in small groups and to write or draw the solutidmsiirworkbooks.

Tell this story:

A man was coming home from the market with a goat that he had bought and a fine green cabbage. He
captured a wolf and decided to take it home as well. He came to a river, which he had to cross in order to
get home, but thboat was very small. It would take the man and only one of the other items. If he left the
goat and the wolf, the wolf would eat the goat; if he left the goat and the cabbage, the goat would eat the
cabbage. How does he get all three across the river?

Tell the groups that they have 10 minutes to find a solution. If necessary after a minute or two, if they do
not seem to be making progress, ask the groups if each thing only makes one trip across the river.
One possible solution

Wolf goat cabbage man
A

»

lV 2‘74 3"
First trip: man ancdjoat
Secondrip: man and wolf, return trip with godgavewolf,
Third trip: man anccabbage,
Fourthtrip: man ancdgoat.
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Discussion Questions
1. Did anybodygive up becaus¢heycouldnoty wotr kkr othegrbbdem?
Is it realistic to give up on solving a problem in life? If so, under wihatmstances?
Has anybody seen this problem before? Did this help you toigblve
Did anybody builideasyn somebody el seds
How did your group workogether? (Does it mean that only one person talked and the others just
listened? Did everyone have an opportunity to share their ideas or build on the ideas of others? If
everyone was not included in the problem solving, how could you include theitad@as
6. Ask why it was easier to work together as a g
problems.

agkrowbd

Activity 2 [15 minutes]
Ask the students if they are ready for another problem.

Explain the problem:

9 This class has to organize a knockoluess or football competition. (A knockout competition is
where the players/teams play only as long as they are winning. As soon as players/teams lose a
game, they are out of tikempetition.)

1 There are sixteen players/teams in the competition. How manggyaeed to be played to find the
championteam?

Allow students 5 minutes to work out the solution and then ask how many games need to be played. Write
all the different answers on the board. Allow as much discussion as is needed about the differesit answe
people have given.

Then ask how many winners are needed at the end.
The students will generally answer UYonebo.

Ask them how many losers there are if there is one wifib&}.

Points for Discussion

Most people will try to work through this problem agiding up all the games that are played and all the
teams who | ose; but with the possibility of addir
played. Sometimes we just need to focus on the solution that we want. If we use the knowledge w

(that it is a knockout competition and there will be one winner) then it is easy to focus on the solution (how
many games) . Because | osers donét play after the

Conclusion [5 minutes]
Remember that each of the gles have illustrated a particular principle of problem solving.
Look at the principles so far:

9 Trial-anderror is okay, but try not to make the same mistake over ancgair.
Remember there may be many solutions to a problem and sometimemaihogs.
Never makessumptions
Never give up! (Never stop trying for a resolutign.

Focus on the solution you want rather than going over things that caroiariged.

= =4 —a A
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Lesson 31: Steps to Problem Solving (Time needed: 35 minutes)

Objectives:

A Students will recognize components of probkatving.
A Learners will practice alternative and constructive ways to solve a varigtytéms.

Resources required:Workbooks

Teacher BExplahaootthe group that this is an exercise in brainstagni®emind the group of the

rules of brainstorming.

Move around to make sure that the groups are actually brainstorming. Remind the learners of the lessons
they have learned about problem solving: logic, assumptions, and look at all possible solutions.

Directions and Method

Introduction [5 minutes]

Explain that good problem solving requires composite skills (a bit like a jigsaw puzzle); no one strategy will
solve all types of problems, so we need lots of tools and strategies as we will encounter |caseot diff

types of problems in life.

Activity 1 [25 minutes]

1 Form smallgroups.

1 Give one problem to each group and ask the group to discuss it and then brainstorm as many
solutions as possible. When the groups have a list of potential solutions, brimigolleegroup back
together and list all the potential solutions ontkibard.

9 If the responses include going to a person in authority (parent, teacher etc.) ask what they would do
if that could nohappen.

9 Evaluate the potential consequences of each pakewaiution. If their responses include violence
or avoidance (running away) ask what would happen thfr

1 Tellthestudentghatthereisachart’ 6 Stepso ProblemS o | vim tinegywiorkbooks. Theyshould
look at this onlyafter they have discusseahd proposed solution

9 Tell the students that they have 10 minutes to find Huditions.

Possible Problems
1T One person t akbebngmgsot her personos
1 Two students have to share a textbook and one will not let the other beekhe
1 Boys torment group of girls at thenarket.
1 A small group of students leave litter and food around at school and this is bringing rats and insects,
causing a healtproblem.

1 Some students tease somebody who has no decent clothes to sebaioto

1 Two friends have hadfight and now speak badly of each other to the rest of the students. They
cannot seem to forgive eacther.

f There is a test at school . One studeaenswerst ri es
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Discussion Questions

N

Wasyour solutiorfair?

Do you think that both people in the problem would be happy withsaution?

Do you think it is easier to solve problems if you try to see how the other person feels and thinks?
Why do you thinkso?

If this problem actually happenéal you, what could you say to the other person to help solve the
problem?

Howdid youusethe' 6 stepsof problems o | wthistinge®

Points for discussion:

)l

Problem solving requires open communication and empathy to find out what the other person
thinksand t o feel how the Yother persond feels.
theproblem).

Problem solving requires you to understand how emotions affect our actions and our judgement as
well as understanding the dangers of stereotypgpemudice and the need fasjectivity.

For a solution to be lasting, we need to make sure that both sides can see that the solution addresses
at least some of their needs. You may not get everything that you want, but each side needs to get
something tht theyneed.

Conclusion [5 minutes]

Problem solving is a skill that you will need to practice all of your life. Equally, if you keep an open mind,
it is a skill that you will get better at all of your life. Problem solving uses all the skills youdeved in
this course.
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Lesson 32: Problem Solving Guidelines (Time needed: 35 minutes)

Objectives:

1 Students will understand the role of negotiation in the problem sqivirogss.
1 Students will identify skills needed for conflietsolution.

Resources required:Workbooks

Teacher Thislbsson may need to be completed as homework.
Ask the learners to review all the principles of problem solving.

Directions and Method
Introduction [10 minutes]

Explain that problem solvingian important skill in conflict resolution. In order to be an effective problem
solver, we need to utilise all the skills we have learned in this course and put them together. Sometimes, if
the people involved are good problem solvers, they will workleuproblem between them. This is

negotiation. Buying something in the market is a simple negotiation where both people win, because the
buyer gets what they want and the seller gets the price they agree on. Sometimes the people involved need
helpfrom outsiders. Thisprocessis called  mediation.&’In mediaton, negotiation skills are wsed, kit in

this case a third party helps work throughphmblems.

Point out that conflicts increase, not because the problem gets worse but because emotiosiethnth

relation to the original event escalate and result in the negative behavior of the parties toward each other.

Activity [20 minutes]
Divide the class into small groups and assign one of the stories (in the workbook) to eacfitgtoap
notmatter if one story is assigned to more than one group].

Ask the groups to read the story, answer the questions and then discuss which of the skills listed the people
in the story demonstrated to solve the problem (or which one they should/could use)

Discussion Questions
1. What makes a problem get bigger? (Remember the conflict lgssain?)
2. If people do not get upset and angry would the problem get worse? What makes a warbkn
3. If the people involved in a problem all used active listentogperation, empathy and good
problem solving skills how might they solve f@blem?
4. If you are angry or stubborn how does that affect your ability to pobldems?
5. Do you have ideas for managing the emotions so they do not get in the wsglufcaf?
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Points for Discussion

1 Good negotiators and problem solvers are people who keep the idea of peace and conflict resolution

in their mind more than their own pride and their own position (what they want rather than why

theywantit). AJood problem solver tries to understand

interests, as frequently, when people understand the interests, they can get all or most of the
interests of both parties met. If they stayed focused on positions, they may maediocn
agreement, and/or many underlying interests will nohée

1 When people get angry or frustrated they can often make a situation worse by insults or speaking
rashly.

1 People who can negotiate successfully and make sure that the outcomes arbddir sales are

worthy of greatespect.

Conclusion [5 minutes]

Problem solving is a skill that requires emotional honesty, the ability to recognise what we want (our
position) and why we want something (our interest), as well as what the other parger{tieir position)

and their interests. With effective communication skills including listening, and the willingness to try to
solve problems, we can work together to get all or most of the interests met for both people. Successful

conflict resolutionmcludes good negotiation skills.

Problem Solving Guidelines

A Look at the problem objectively, without concentrating on the personalities involved. Focus on
problemi not theperson.

A Actively listen to the other persanlisten using verbal (spokeand norverbal skills (body language
that help the other person feel they are being listened toratsistood.

A Concentrate on responding to interests (of the other person) not positions (i.e. not their perceiv
status,or anotional state). Focws on’ w lydsomeonewantssomething(their interest) versus' what&

they want (theiposition).

A Find as many options as possible to answer
way to do this with the oth@erson.

A Be as objective gsossible

A Seekal wiwri Bsodutioni asolutionthatideally meetsall of theotherp e r sintare$tsandyour
own. If that is not possible. Try and get as many interests met as possible fozdyié
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Story: What is the Conflict?

Jamiland Karim saw each other at the market in t
vegetables that their whole family helped to grov
mothers needed the money to buy things that their families needed.

Karim and Jamil each helped their mothers to carry goods to the market and they also had to help
carry things home after market, but during the morning their help was not needed. Lots of boys who helped
their parents stayed at the market all day and plggetes. Jamil was shy, but one day he asked Karim if
hewouldlike to play.Karimsaid,” Y e butl d o rkdotvwhatwe canplay.| dikk to practicefootball, but
we dondét have a ball. & Jamil had an balthatperhapsh o | i v
they couldborrow.

JamilaskedUncleRashidif theycouldborrowtheball. UncleRashidsaid,” | istheonly ball andl
have to take it to the game tonight. Wi 10Ohyou bri
yes h& sail,” That will not be a problem. | promise | will get it bring it to the field where you play before
the game starts.

Jamil and Karim asked some of the other boys if they wanted to play and the group played hard for
an hour or so and had great fun. Thare very tired, and threw themselves down in the shade of the
biggest tree. Karim and Jamil began to talk and soon became good friends.

Jamil 6s mother did not have such a good day a:
vegetables and Jamil was eallaway from resting in the shade to carry the vegetables on a big tray around
the market so that people might buy. It was getting later and the sun was low in the sky but still the
vegetables werenét all sol d.

Jamil started to worry thatitwastimefdmc |l e Rashi d6s football game
time to run to the football field. Karim offered to take the ball to the field as his mother was just buying the
last of the food she needed. Jamil was very relievétianks Karim that is a big le&’ He told Karim
how to get to the football field.

Karim took the ball and ran off but he coul dn:
directions were very different and he became very confused. It was no good, it was startivgty lgées
and the sun was setting but still Karim could not find the field. Finally he ran as hard as he could back to
the market to find Jamil and get the directions again, but Jamil had gone. Everybody had gone except for
Kari més mot he rgrythét she mad to wait and worra n

Ne xt mar ket day, Uncl e Rashid came to the st al
He was very upset and took Jamil aside. He said that he was humiliated at the soccer game because he
di dndét h akedean Haeto lag With a poor quality plastic ball and lost the game. Everyone
blamed Rashid, and Rashid blamed Jamil for being lazy and careless with a promise.

Jamil 6s mot her overheard the conversatthsn and

would cause trouble in the family and that would be very bad for everybody. She apologized to Uncle
Rashid and told Jamil never to leave her side again while they were at the market.
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Karim came with some of the other boys to ¥legetable stall, to see if Jamil could play. But Jamil
bunched his fists hard and yelled at Kari m, " Why
turned out to be a thiefl! ¢

"1'd6m not a thief!&® screamed Keanebaddirectioi®and tteen e t |
when | came back you had gone! | was late getting back to the market and my mother was furious! | spent
ages, running al/l over this town | ooking for your

Karim and Jamil scowled at each other and Karim turned awapdesaigry that Jamil would think
badly of him when he had tried so hard. Jamil was angry because his uncle and his mother were both angry
with him. The two boys turned away from each other upset and distrustful, thinking the worst of each
other.

Oneoftheotherboyssteppedhetweerthem.” Wa yautwo,whyd o rydutalkabouthis?It
seemsherevagustami sunder standing. &

Jamil turned back "What is there to talk abou:
and now there are big problemsn my f ami |l y. &

Part 2
ThenewboyturnedtoJ a mmothér' P | e Masna,canJamilcomeandhaveasodawith ussowe
can try to fix this?¢& Jamil 6 mother nodded and si

have a soda and talk aboutthis oper |l y. ¢

Jamil was still looking angry but he nodded and the three boys went off together. When they were

sitting in the shade with a soda each, the new bc
day, do you want to talk aboutitangtr t o see what happened?¢@ Jamil a
Then Karim said, | think you should stay and help us to talk this thifougrbe boy smiled, What do you

think Jamil ?¢ Jami l nodded.

“Jamil, can you tell us what happenéd®sked the boyuietly. Jamil took a deep breath and told
the whole story including how angry his uncle had been that morning. Karim opened his mouth to interrupt
but the boy put his hand on Karimés arm and sai d:
yoursi de. &

Karim then told how he had tried to find the field and how he had run all the way back to the

mar ket |l ooking for Jami/l and how angry his mother
of you had your family angry at you even thoughilyower e trying to do the righ
"How do you feel now?& asked the boy. Both boys

could see what had happene&o, now what do we need to do to fix this?

Jami | | 0 o k ectk, we peed to nMke surenhe gets his ball back and then, | suppose we
should explain what happened and tell him that we are &bergaid. Karim nodded.l brought the ball
with me, because | couldnét | eavte wds mwdtt hmy nfyauwlet.
tried to give i'ttlwhaatkhiomJeami knowddedt it wasnodt n
promise but | had to obey my mother. None of this would have happened if we knew this town better, or if
my motherhads| d all her vegetables early. ¢
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The boy nodded at both Jamil and KarimS ofirst we need to return the ball, and then we need to

explain to your uncle how you both tried. Il s ther
his feetinthedust. Idon6t want to be called a thiefftand iam °
Jamil looked up angrily, but closed his mouth hard and waited. The boy smiled at him and &&d!: |

Jamil what el se do you think dttondd WwWappen@ dbdamn

but, but, well, | was rebl angry because both my mother and my uncle were angry with me and now it is

my fault that there are problems in the family. But | guess | should not have called you a thief, although
you did take the ball. & Kar i masjnathingelsd | cout ddiliwasinf e e t
troubl e t oo vy o ulthinkwesidouldhge baskaondudl evdryone in the market what
happened, so they dondét think that' SidowmKaran,andi ef . ¢
| et O ssthraudhkit séems that you want people to know the truth about what happened so that they

donot think you are a thief. Jamil needs to make
that they know that he alildndastbreakr @i 5r ped.milse
nodded lwant him to apologize for Kareml | i ng me rotten.

Karim said slowly | think it would be fair if we both take the ball back and we both explain not

just to your mother andncle but also to my mother who was really angry with me, so she knows | was not
just running the streets. Then we should apol ogi
"1 f you apologize for cal lyiorug rmod ta nléi are, slaiapol dog
Comprehension Questions

1. When did the plan to return the football, start tawgong?

2. What feelings did Karim and Jamil haien?

3. What words triggered the anger? What feelings did each persothka®e

4. How did eab person respond to the words saidriger?

5. Were any other people involved or affected by liglsavior?

6. How did the presence of other people affect the groaiggment?

7. What happened to Karim agesult?

8. What happened tdamil?

9. How was theirelationshipaffected?

10. What problem solving steps did they use in Part 1l obtbey?
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Story: Friends or Football?

Idris and Qasim had always been friends. Both were very good football players and they had
always played in positionghere they could support each other; passing the ball so that they could score a
goal. For four years they had been playing together on the winning team.

At school this year there was a new teacher for sports. The teacher wanted to build theadkilie of

players not just the ones who were already good. He decided that one way of doing this was to choose the
players for each team by random lot each time they played. That way, the skills of poorer players could be
built and the teams would learn taild on the strengths of many different people. As well, nobody would
always be in the poor team or be sure that they would always be on the winning team.

The first time that the teacher did this, Idris and Qasim were on opposite teams. Neither of them
was happy about that! It was a much harder game than usual and the score was even with only a few
minutes to go. Idris took the ball and, without thinking, passed it directly to Qasim as he had been doing for
years. Qasim kicked the ball hard and straigigoal!! The winning goal.

Idris had forgotten that Qasim was playing on the opposite team. Then the whistle blew. The boys
on | drisdé team were angry with him, without that

Idris was embarrassed ancdgayn But he was not sure just who he was angry with; himself or
Qasim. There was nothing he could say to explain to his-teatas so as soon as the bell went Idris ran
out of the school yard, not waiting for Qasim.

Qasim walked home alone that day, antsldefused to talk to him at home. The next day was not
much better. Qasim walked to school alone and some other boys told him that Idris had said what a bad
friend Qasim had been, to have taken advantage of a simple mistake like that in the game.

Qasim vas shocked. But it was a game; what did Idris expect? That was what you did in football.
Qasim started to get angry with Idris for being such a baby about this whole incident. Did such a good
friendship have to end over this?

Comprehension questions
1. Why was Idrisangry?
2. If you were Qasim, would you have kicked tjwal?
3. Were any other people involved or affected by the neghéhavior?
4. How did the presence of other people affect the groaiggment?
5. What happened to Idris asesult?
6. Whathappened tQasim?
7. How was their relationshiaffected?
8. What problem solving steps could Qasise?

9. What problem solving steps could Iduse?
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Lesson 33: What Did | Learn (Time needed: 35 minutes)

Objective: To review the peaceducation program and learn what the participants gained in knowledge,
skill and attitude change.

Resources required:Workbooks

Teacher Thisibltoefieaklesson for the year. If appropriate be prepared to acknowledge the
"peacemaker oreomething gmilgre ar &

List these on the board:

1 Understanding conflict angeace;

1 Understanding conflict management skills and strategies which include effective communication
skills, how emotions influence conflict and problsaiving;

1 Practicing effectte communicatioskills

1 Understanding perceptions, bias, developing trust, empathy, and expesssimans;

1 Coping with loss andtress

1 Practicing ceoperation an@ssertiveness

1 Practicing problensolving

1 Understanding HumaRights

Directions and Method

Introduction [5 minutes]

Ask students to review the goals they set in the first lesson and to think about what they have learned.
Explain that at the moment they are very privileged as this is a pilot program, and they are part of the
small group who wilbe able to contribute to the success of this course for other students by giving
constructive feedback on what they have learned and how they learned.

Show the list on the board and ask students to turn to their workbooks.

Activity 1 [15 minutes]

[l Explainthat this is an individual activity. Students should think about the topics listed on the board.
Discuss these with thetudents;

1 What have you learned that will help you be a peacemaker? Please provide two examples (an attitude
change or a behaviolVhen you truly understand an idea it changes the way you behave. If you feel
that there are things that you would not do now or that you would differently because of wieate/ou
learned in a particular area then then pleasegyiseples.

|1 What behaviors oattitudes would | still like to change? What skills do | need more practice on? Give
examplesThis may mean that you still have some areas you are not sure of or where you need more
information or practice before you feel comfortable about changing whavior andttitudes.

LJ  What do you think worked in this course? What do you think should be changed to make it better?
You can help the organizers of this course to make it better for the next students who take it. Give us
youradvice.

O Ask the students toomplete the questions in their workbooks and carefully remove that page and hand
it in.

75



Teacher 6s Mal2u (TAC-LR0G]

Activity 2 [10 minutes]

Present class awards for the categories you determinexx@mple: peaemaker of the year; most changed
student; mosimproved student)

Conclusion [5 minutes]

Thank the students for their input and the teaching and learning that you have done together. Wish them
well for the next year.
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National Peace Education Program

Grades 9-10

Syllabus

Course Description

The study of Peace Educationingradesdd9 ai ms t o devel op studskist s6 kn
attitudes and behaviors in peace education so that they can effectively contribute to peace building in their
classrooms, the school, their homes, and their communities.

The course develops and enhances constructive conflict management skitteatetige including:

effective communication (including listening), managing emotions, problem solving, understanding conflict
management and peace building. It helps students to cope with loss and grieving and provides an informal
psychosocial support baslt also provides an initial understanding of Human Rights as outlined in the
Universal Declaration of Human Rights to which Afghanistan is a signatory.

What will the students learn about?

The students will develop skills associated with constructieg and then work in situations which
provide opportunities for them to practice the skills and develop changed or modified behavior patterns.
These include:

Understanding conflict angeace;
Conflictmanagement;
Communicatiorskills

Perceptions, biagmpathy anémotions;
Coping with loss andtress
Co-operation an@ssertiveness
Problemsolving

Humanrights

0 A O
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The students are provided with opportunities to work together collaboratively, to take part in physical as
well as mental activity and aencouraged to undertake community work.

Course outline

Students will study peace education initially for a single period a week, every teaching week of the school
year. The course has been developed as a cyclic curriculum which is built on in thedeteafysecondary
school. This means that students will build on knowledge and concepts year by year. They will do this
through research, discussion, exploratory learning and reflection. They will use stories, poetry, scenarios
and games to define and @y ideas on the range of issues associated with peace education.
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Course Requirements

All lessons should be taught in the order that they appear in the Teacher Guide. These lessons have been
designed and written as full lesson plamsupport the teacher in these first stages of implementation. You

will note that some lessons appear to be repeated from grades 7 and 8. If students already had these lessons
you may skip the lesson and move to the next lesson. If students do not egrtiegribsson, or did not

fully understand this lesson in prior years, please teach this lesson.

The competencies and indicators have been developed as input competencies (competency 1 with its
component parts) and as output competenciésbf2Competency 1 focuses on skills and knowledge
acquisition while competencies- 5 focus on the changed behaviors acquired as a result.

The |l essons have been ordered according to the mc
" st e pspti onafskdlsiandknowledgewith theconstantheckingfor learningthatis afeatureof Hilda
Tabads model. The |l essons in thisi8amwilisternbeui | d or

built on for grades 11 12.
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Competenciesand Indicators

Learning
Competency Components Il ndi cat or s: The stu
1 Understanding 1. Can identify and explain barriers to peaceful conflict resolw@iah
conflict identify ways to overcomiaem.
Demonstrate 2. Can describe the difference between violencecandlict.
and apply
conflict
resolution skills| ynderstandingthe| 1. Canidentify the role emotions play onflicts.
(understanding| Role Emotions Play 2. Understands the role of angercionflict.
conflict, | in Conflict 3. Can consistently manage identified difficeihotions.
understanding 4. Can identify and apply skills to deal with streesstructively.
how emotions 5. Consistently demonstrates ability to exhésitpathy.
influence
conflict, using
effective Using effective 1. Consistently uses effective communicatiils.
communication| communication 2. Consistently practices different conflict resolution stgles
skills, and skills appropriatéimes.
problem 3. Demonstrates the ability to share information and resources anc
solving). operates witlothers.
4. Demonstrates appropriate asserbedavior.
5. Understands and takes into account the importanasseftiveness
in subject and careehoices.
Problem solving 1. Is able to identify, understand and explain risky situatiohss#ter
level.
2. Demonstrates the ability to apply appropriate decisiaking
models.
3. Demonstrates an ability to make informed choices that reduce tf
risk of engaging in harmfidehavior.
4. Demonstrates effective decision making processes in relatigk to
takingbehavior.
5. Consistently practices effective n@iolent ways of resolving
conflict.
2: 1. Can explain the impact gender, age, socioeconomic stabmsgity,
and religion can have in a divergammunity.
Develop and utilize 2. Consistently demonstrates interpersopadblemsolving,and
interpersonal/conflict resolution skill collaboratiorskills.
essential in the classroom and 3. Consistently demonstrates constructive ways to communicate a

community.

alternative position to personsanthority.
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3: 1. Can explain the impact of peer influence and utilize skills to mar
thatinfluence.
Develop coping and personal 2. Utilizes effective coping skills if facedith the loss o
resilience skills for the lack of or los relationship.
of relationships. 3. Can apply appropriate coping skills in personal gnadip
relationships.
4. Implements streseduction strategies whemcessary.
4: 1. Can identify relationship behaviors and factors that lead to effec
supportive longermrelationships.
Demonstrate qualities and skills 2. Understands the different levels and values of relationships and
needed to establish and maintain explain the kinds ofriendships and demonstrate the traits gbad
positiverelationships, friendships an friend.
healthy support systems. 3. Consistently demonstrates ways of overcoming pesssure.
4. Can identify various stereotypes/biases and explain howaffest
interpersonatelationships.
5. Consistently applies conflict resolutiskills
5: 1. Constructively practices cooperation/collaboration in the commuy
and school.
Develop and utilize 2. Demonstrates ability to set realisgoals.
interpersonal/conflict resolution skilll 3. Works towardgpersonal goals (end or result towards wihiehavior
essential in the school and the is directed).
community. 4. Consistently examines how personal decisions affect orasklf

others at school, home and in twanmunity
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Lesson 1: Introduction to Peace Education Program (Time needed: 35 minutes)
Objective: To introduce the concept of peace education
Resources required:Flip chart paper and markers or chalkboard

Teacher Thisiblabramsorming activity. If students already had this lesson in earlier grades, you
may skip this lesson and move to the next lesson. If students do not remember the lesson, or did not learn
this lesson in prior years, please teach this lesson.

Directions and Method:
Introduction [5 minutes]

Introduce yourself as the peace education tea explain that this is a new course designed especially
for students to help them live more constructively. Explain that peace education is about developing skills,
providing knowledge, understanding our values and behaving constructively in ordatrtbute to a

culture of peace.

Activity 1 [15 minutes]

00 Ask the students to brainstorm all the elements that they feel should be in a course called peace
education.

0 Remind them of skills, knowledge, values dathaviors.

1 Record all responses and togetivith the class categorize them under the four headisggls,
knowledge, values, arzehaviors.

LI Ask the students to record these collated lists in w@ikbooks.

Activity 2 [10 minutes]

1 Form small groups of three or fostiudents.
[0 Ask the groupso think about what they would like to achieve in ttosrse.
When they agree on a goal for the course, they should write it on the chart in their workbook and

then cut it out and hang it on thall.

Points for discussion

Peace education is differeihiain other subjects you study. It requires you to really want to be a
peacemaker. For example you can learn mathematics without wanting to be a mathematician and you can
still be a good student of mathematics. With peace education, you will really osiizbessful if you want

to be gpeacemaker.

Conclusion [5 minutes]

Peace education covers many different areas and skills. We will learn from each other and develop these
skills together while also having fun!
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Lesson 2: Conflict Components (Time needed: 35 minutes)
Objective: Learners will understand that conflict can be managed in constructive and peaceful ways
Resources required:Flip chart paper and markers or chalkboard

Teacher Thisiblabramsorming activity. If studergbeady had this lesson in earlier grades, you
may skip this lesson and move to the next lesson. If students do not remember the lesson, or did not learn
this lesson in prior years, please teach this lesson.

Directions and Method:

Introduction [2 minute s]
Explain that this lesson is to help them identify constructive behaviors and destructive behaviors that are
part of conflict

Activity 1 [15 minutes]

U Write the word conflict on the board or flip chart and ask the students to write four or five words
that they think of in relation to conflict. Create a web of words. Try to group so that words relating
to emotions are together and words relating to current affaitsgather.

I1 You should have something that looks like tfilshis is only an exampldt is not meant to be used
in place of thectivity].

Difference
of opinion

Argumen Dispute
Anger // Foreign troops

Frustration Confl iCN /

Fighting in  Misunderstanding
Discussion Kabul

Discussion questions

What similarities and differenaxe there in the words you put on tineb?

Why do you think there are both similarities aliffierences?

What do these words say about how you understand conflict (positiegative)?

Do you think that the attitudes we hold about conflict affect thewaadeal with conflict? Why do
you thinkso?

If we did not see conflict as a threat do you think we would approdifeitently?

0 Why do you think it is important for us to understaodflict?

[ A B R

O

Activity 2 [10 minutes]

1 Ask students if they can liglifferent levels of confligtfor example, personal and interpersonal
conflict (within themselves and with others), local, national or internatigAsk for examples of
each of these if they dondét appearhenntotheebhle web
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LI Ask students to form small groups of three or four and to open their workbooks and then ask the
groups to develop a definition of conflict taking into account what conflict means, what it sounds
like, how it feels, wher it happens and so diRemind students, if necessary that we are not just
talking about the large national or regional violent conflict in Afghanistan; rather we may be talking
about disputes and arguments between frientsnaly.]

[1 Tell the students #t they have 10 minutes for tlagercise.

1 When the students have finished, ask one representative from each group to read out their

definition.

Using this collective list develop a class definition of conflict that everybody agitbes

Add thisdefinition and ask students if it fits with theivn.

1 ° A ninevitableaspecbf humaninteractionconflictis presentvhentwo or moreindividualsor
groups pursue mutudbiPy i ncompatible goals. ¢

[

Draw the following chart on the board

Who What When Where Why

Ask the groups to identify key words that fit into any of the columns and record those in the columns. Do
this with all the groupso6 responses.

Discussion questions

1 Why do conflictsoccur?

1 Is a physical fight different than a verlfght? What do you think is the difference between
conflict andviolence?

1 Why do some conflicts becom®lent?

1 Are there similarities among the different types of conflict (personal to international)? Are there
differences? Can you list sordiéferences?

1 Can you explain ways that conflicts can have positive or constructivcemes?

I Have you ever successfully resolved or managed a conflict? How dfdej@u

T What skills did you use to resolve it or manége

Points for discussion

U In all societies andultures, conflict exists as part of daily life. It does not need to be violent
conflict and it does not have to be destructive (although that is how it is generally viewed when
people do not understaityl

Il If welearnto dealconstructivelywith conflict we canturnit into anopportunityto learn,change
andgrow.

Conclusion [5 minutes] Point out that this building of skills, knowledge and constructive behaviors is
what peace education is all about.
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Lesson 3: What is Peace? (Time needed: 35 minutes)

Objectives:

1 Learners will develop a vision pkace
1 Learners will define an achievalgeace

Resources required:Flip chart paper and markers or chalkboard
Teacher Thisiblabramsorming activity. If students already hadlé&sson in earlier grades, you

may skip this lesson and move to the next lesson. If students do not remember the lesson, or did not learn
this lesson in prior years, please teach this lesson.

Directions and Method:
Introduction [2 minutes]
Review with stdents the work we have done so far on conflict. Explain that today we will build a peace
web (similar to the conflict web).
Activity [15 minutes]
1  Writetheword p e m thecentreof theboardandaskthe studentgo recordthreeor four words
that they think of in relation tgeace.

|1 Create the web using their wordlis.should look something like this. Remember this is only an
example]

Justice w dlse

violence

Education stablllty

Points for discussion

1  Whenpeople think of peace they think of a wide variety of things. Generally there will be some
people who see peace as an absence of fighting or direct physical violence. In addition, we need to
create a space where people also feel safe emotionally and théHarger community/nation we
need to consider how to create a climate where people experience justice and equality in the
structured laws, policiesprocedures.

I lIs it likely that if there is no justice or equality that there could be a long |qstcg?

1 TheUp er f aeasof peacahaybedifficult to reachbutthisis whatwe strivetowards.

10
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Activity 2 [15 minutes]

LI Ask the students to work in small groups and considering the discussion that they had about the
peace web, eaajroup should develop a definition jpéace.

T Ask the groups to write out the definition in
book.

'l Hang all the definitions on theall.

Discussion questions

What are the essential ingredientsgeace?

Is conflict necessary for there to peace?

Has your perspective of peace changed? In whgs?
What can we gain from learning abq&tace?

hwnhe

Conclusion [3minutes]

We need to understand what we mean about peace so that we can constructiviedyvarik this ideal.
Together with our definition and understanding of conflict we can build the skills that will help us to live
constructively together.

11
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Lesson 4: Conflict and You (Time needed: 35 minutes)
Objectives:

Ll Learners willevaluate how they deal with conflgituations
[1 Learners will understand the effectiveness of tbleices
O Learners will identify the possible benefits of alternative ways of hanctingjct

Resources required:Workbooks

Teacher ThisMNay heediks made between this and previous lessons on conflict. If students
already had this lesson in earlier grades, you may skip this lesson and move to the next lesson. If students
do not remember the lesson, or did not learn this lesson in prior yeaise pdach this lesson.

Directions and Method:

Introduction [2 minutes]
Explain that in this lesson we are going to look at how people deal with conflict situations and how that
affects us.

Activity [25 minutes]

1 Askthestudentgo turntotheirworkbooksandfill in thetable:" H o woyouusuallyhandle
conflictso. activitys i s an individual

I When the tables are completed ask the students if they learned more about thépselves
completing theable.

Discussion Questions

What are some ohe constructive ways you handienflict?

What are some of the negative ways you hacaoihélict?

Why do you think we use ineffective ways of handlogflict?

Do the constructive ways of handling conflict work betté/ay?

Do the same conflicts keep happng when we use ineffectineethods?

Do you think we use different techniques with different groups of pedfvlep?

o gk wpnhE

Points for discussion

[l Often the ways that we deal with conflict do not resolve the problem. They may postpone it and
sometimes it isnadeworse.

LI Developing conflict management skills can be difficult at first. Sometimes people may feel more
vulnerable when they begin using the strategies, but eventually the more and more they use them,
the better they become, the more empoweredfeedas they resolve conflict in an effective way
for both parties in the conflict. It takes courage to look for constructive ways of dealing with a
conflict situation.

Conclusion [5 minutes]
Conflict resolution and building peace are not easy tasks. Haowié we are going to rebuild our country
and create a better future for ourselves we need to learn the skills that will bring us together in peace.

12
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Student Workbook

Complete the table by ticking whether you use the technique fréguectasionally or rarely

How do you usually handle conflict?

Technique Frequently | Occasionally Rarely
1 Avoid the person

2 Change the subject

3 Try to understand the

4 Try to turn the conflict into ke

5 Admit you are wrong even if you do not believe

6 Give in

7 Apologize

8 Try to find out specifically where you agree and
where you disagree to try to narrow the conflict

9  Try to reach a compromise

10 Pretend tagree

11 Go to another person to decide

12 Threaten the other person

13 Physically fight the other person

14  Whine and nag until you get your way

15 Give in but make sure the other person knows h
much you are suffering

Sometimes we react differently depending on who the other person is in the conflict. After all, you are not
likely to talk to your parents the same way as you talk to your friends.

13
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On the next chart indicate by using the number netttddechnique from the list above which techniques
you use with which people in the chart below.

Techniques Techniques Techniques Techniques yo
you use you might be you use might be able t
currently able to use currently use

Parents Teenagers

Older people Children

Teachers Friends

Strangers Elders

14
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Lesson 5: Conflict Causes (Time needed: 35 minutes)

Objective: Learners will understand the reasons for negative responses to conflict

Resources required:Workbooks

Teac her DBrawl @ietee onthe board similar to that in the book.

Directions and Method

Introduction [5 minutes]

Ask the students to think about the previous lesson where they identified how they deal with émhflic
them to think about why they might use these particular constructive or negative techniques.

Activity 1 [10 minutes]

LI Ask the students to turn to their workbooks and to look at the tree there. Ask the stulishthiéo

T

most common causes of conflicts at the personal andpetsonal level[Examples may
include; rumors, assumptions, different expectations, insults, resources (money, time and
space), material goods, unmet needs (food, shieivey))

Groupthesuggestionsindaskthe studentdo placethegroupedy ¢ o n fohthebrareheof the
tree.

1 Ask the students to record these in their workbooks and then to forngysougis.

Activity 2 [15 minutes]

00 Ask the groups to discuss these and to trystablish what the root causes of these conflicts may

be.

M Allow 10 minutes for this and then bring the groups back together to share and discussutigir

Discussion Questions

ok~ w0 nh e

Why do you think some people feel the need to insult others in a ceittlation?

Do you think perhaps they fetbreatened?

Do you think that they feel that they are not as respected as they sa8uld

Do you think that the sense of threat or the needs for respect acauses?

What about conflicts over material possessior resources? What causes these conflicts? If those
involved in the conflict had enough resources would there be a conflict? How can youttes@lve
Do you ever feel helpless or powerless and that it might lead you to verbally or physically act out
towards the othgrerson?

Do you think this could be a root cause of your desifigd?

How would you address the rdesue?

15
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After the discussion, ask students to | ookheagain
lesson about basic human needs in grad&sAlso, refer back to the lesson in grade® gh anger as a
secondary emotion and what might be underlying that emotion.

Conclusion [5 minutes]

When we try to resolve conflicts it is not enough to dd@rably with the visible signs, to b effective we

must also address the underlying feelings, emotions, and physical needs that we and the others have. Only
then can we deal with conflict successfully. In the same way as a tree is healthy when the raas syste
healthy, so it is for u

16
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Lesson 6: Reducing the Causes of Conflict (Time needed: 35 minutes)
Objective: Learners will learn ways to address the underlying reasons for negative responses to conflict

Resources required:Workbooks

Teacher Thislbsson kbudds on the lesson on human needs in grelaad the lesson on anger as
a secondary emotion.

Directions and Method

Introduction [5 minutes]
Review with the students the previous lesson about the root cause¥liof.c

Activity [25 minutes]

0 Explain to students that all human beings will attempt to get their needs met. If they cannot get
them met in an appropriate way, they may well attempt to get them met in inappropriate ways. All
negative behaviors are rodtan attempts to get one or more of our needs met (security, belonging,
fun, freedom, or power). If we can identify the need, we can determine an appropriate ways to get
those needset.

LI Ask the students to form the same groups as the previous less@skahem to list the needs they
wrote on the roots of their trees in their workbooks and then to look for constructive ways to fulfill
thoseneeds.

[l Allow 20 minutes for this workMove around the groups while they are working to be sure that
they areresponding to the needs not creating a more intengéct]

[ After 20 minutes, ask the groups to share their discussion withase
Conclusion [5 minutes]
In many situations of conflict we respond to the actions and behaviors we see. It taldiseisod
courage to Usee as the other person seesd (see th

needs. I f we can identify what need(s) arendét bei
address the conflict constructively.

17
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Student Workbook

All human beings will attempt to get their needs met. If they cannot get them met in an
appropriate way, they may well attempt to get them met in inappropriate ways. All negative
behaviors are rooted in attemptg&t one or more of our needs met (security, belonging, fun,
freedom, or power). If we can identify the need, we can determine an appropriate ways to get
those needs met. List below the need that is not being met that may lead to a conflict (the roots on
the tree) and then appropriate ways of getting those nestds

Inappropriate attempt to get Appropriate way to get the need
Needs (the roots of the tree) the need met met
Example Shouting and insults when they | The need for freedom to make
Freedom (making Choices) cannot getheir own way choices is very important

especially in adolescence. If
possible discuss a joint choice tc
be made or an alternative
situation where the freedom to
choose can be fulfilled

Security (physical and mental
safety)

Belonging (loving, sharing,
cooperating, fitting in with others

Fun (laughing, playing, finding
joy in life)

Freedom (making choices)

Power (feeling important, being
respected, having control)

18
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Lesson 7: Conflict Management Styles (Time needed: 35 minutes)
Objective: Learners will understand and be able to describe a variety of conflict management styles
Resources required:Workbooks

Teacher Isstudtnte aremdy had this lesson inieadrades, you may skip this lesson and move to
the next lesson. If students do not remember the lesson, or did not learn this lesson in prior years, please
teach this lesson

Directions and Method

Introduction [5 minutes]

There is no single right way toanage conflict but there are advantages and disadvantages for each way
that conflict is handled. Although we may feel very comfortable with one style we can learn when it is an
advantage to use another style. In this way conflict can be managed coredtructi

Activity 1 [10 minutes]

Explain that we manage conflict according to the styles that fit our personalities, the skills that we have
(although we can modify when needed if we have the skills), and according to our needs. Sometimes we
care a loabout our personal goal instead of the relationship with the other person, and sometimes our
personal goal is not as important as the relationship with the other person. Sometimes the needs of our
community are more important to us than our own persoralaga other times our community goal is not
as important to us. Sometimes we fit somewhere in between. This can be viewed like this:

Draw the diagram onthe board

Label the lines High personal

concerns

- High social
Low social concerns

concerns

Low personal
Concern

19
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Ask the students to turn to their workbooks, where they will find the five main styles of conflict
management. They are illustrated by animals because these animals show traits of that particular style. Ask

them if they remember this from lessons in earlier grg@esthrough each of these styles with the

students]
Competing Collaborating
Sharks live and hunt alone. Dolphins live in groups and
They compete with other support every member of the
predators for food. If sharks ar group. They
threatened look after each
they will other.
attack
immediately.

Compromising

Foxes will compromise with

where they live, what they eat

and how many live together.
Avoiding Accommodating
A tortoise cannot attack; only A chameleon can change colo|
defend. If threatened, a tortoist to fit in with their surroundings.
can withdraw They can become almost
totally into its - invisible to B I
shell. their enemies.

Ask the students if they can see where tlstyges fit on the graph.
Activity 2 [15 minutes]

Discuss with the whole class the way each management style is reflected.

Through an open discussion, elicit from the students the sort of strategies each style uses in real life.

20
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Competing (Win/Lose mentality) Compromising (Win some/Lose some] Collaborating (Win/win mentality)

Do it my way o The relationship and the goal are " Mypreferencésé whatisyour
) partially important choice?¢
Focus on goal instead of
relationship , _ The relationship and the goal are
PotentialStrategies high priorities
Potential Strategies Bargain _
Compete, Coerce, Outwit, Contrd A little something for everyone Potential Strategies

Split the diff er| Gathersinformation

Looks foralternatives

Welcomes open communication and
discussion

Avoiding (Lose/losg Accommodating (Lose/win mentality)

"Whatever you say¢

Neither the relationship nor the

goal are important The relationship isnost important and the goal is not important

Potential Strategies

Potential Strategies Allows the other person to make the decision, Appeases others

Ignores, Withdraws, Delays

Conclusion [5 minutes]

Animals act as they do naturally. People however, have a choice. While some conflict management styles
may suit our personality more than others, we need to understand that other people have different styles and
each style has advantages and disadvantages.

Understanding the characteristics of the various conflict management styles allows us to use théra whe
conflict situation requires it and allows wus to

us to work together with them to solve conflicts.

21
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Lesson 8: Listening not Just Hearing (Time needed: 35 minutes)

Objectives:

LI Learners will be able to describe what it means to actiiagn
1 Learners will be able to describe the many facets of listening.

Resources required:Workbooks, a large chart with the symbol drawn on it.

T e a c h Hates:s

If students alreadizad this lesson in earlier grades, you may skip this lesson and move to the next lesson.
If students do not remember the lesson, or did not learn this lesson in prior years, please teach this lesson.

If possible find proverbs, words, symbols or picturesrfrother countries or cultures that demonstrate the
complexity of good listening.

Some examples are:

LI If speaking is silver, then listening is goldufkishProverb

1 Nature has given us two ears, two eyes, and but one téode end that we should hear
and see more than we spegkogratesGreekPhilosophe)

To appearwise, one must talk; Tbewise, one must listefifAnonymous)

To talk much and arrive nowhere is the same as climbing a tree to catch{Arftsilymous)
History repeats itself because owe listens the first tim¢Anonymous)

Listen or your tongue will keep you dedfgtive AmericarfProverb

Who speaks, sows; Who listens, reapsgéntineProverh)

I I R B O

Directions and Method

Introduction [15 minutes] $

"I Ask the students to look at tlegmbol. UNDIVIDED

0 Explain that it comes from China and it means to Amo“

actively listen. Remind them they may have seen this RN
an earlier lesson. The symbol is made upnoéller
symbols that when put together create a representation of active listening.

1 Thefirst symbolis Yy o ¢gmeaning amfocusingonyou). ThenextisJ e y andtlien e a(gosd
listening requires paying attentidmo text messaging while somebody is talkingdo)
Thenextsymbolis u n d i asti td ee mhichreimfaicesheeyesandears.
Perhapshemostimportantsymbolisthelastonei Yhear t 6
Ask the students what they think this signifigsfeel for the other personto have empathy in
yourlistening]

LI Allow a few minutes for the students to label the symbol and explain the component paeis in

workbooks.
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Activity [15 minutes]
Ask the students to review the listening proverbs and then to create their own proverb on listening. Explain
that their proverb should try to capture all the elements of listening the way thes€hjmebol does.

Allow 10 minutes for this activity.
Conclusion [5 minutes]

Active listening is more complex than simplyi aringdsomething. That is why it requires focused

attention on the speaker. This is more than courtesy; it is an essentidlgiggtiive communication.

23
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Lesson 9: Effective Communication (Time needed: 35 minutes)

Objectives:

L Learners will recognize elementsafmmunication
0 Learners will practice effectivedommunication

Resources required:Workbooks

Teacher Agedietticalrmwing is at the end of the lesson. If students already had this lesson in
earlier grades, you may skip this lesson and move to the next lesson. If students do not remember the
lesson, or did not learn this lesson in priorrgealease teach this lesson

Directions and Method

Introduction [5 minutes]

Review with students that | istening is one part
responsibility to communicate as clearly and as thoroughly as possible aistettier lhas a responsibility

to clarify what is heard. This is not so easy to do.

Activity 1 [12 minutes]

Explain that communication is a way of understanding each other and conveying information. This can be
verbally (words) and nererbally. Nonverbdly can be through visuals (such as newspapers or television),

or by our body language such as facial expressions, hand gestures and where and how we are standing or
sitting..

|1 Ask for four volunteers and ask the rest of the class to observe what hégigeriekem a list of
guestions or things to be looking for when theyveaieching).

L Ask two of the volunteers to leave the room and show the picture of the geometric shapes to the
other two. Remind them not to show their picture to anybody. Ask one ofttheenseated until
the second part of thexercise.

1 Invite one of the first volunteers back inside. Explain that they are going to draw what the other
person tells them. They cannot ask any quesfionsh i s -wiayy Womenuni cat i onod]

1 TheyYi n st (thaparticpantvith thedrawing)standsehindtheflipchart (or with his/herback
to theboard).

1 TheYi n st descdbeshapibtureto theparticipantattheflipchart(thea r t Thegadr)t.i st 6
draws the picture from the instructiogisen.

O If you are using a flipchart, turn to a new page. If you are using a board, ensure that you can
reproduce the drawing and then cleantibard.

T Ask the second UYinstructoro6 to come forward

time the second instetor can watch what the artist is doing and make comments on it, and the

artist should ask questioftsvo-waycommunication].

When the drawing is completed, compare thedveavings

Ask the volunteers how they felt when they were either instructidgaaing.

Show the participants the geomettiawing.

Ask the group which drawing is the mastcurate.

Ask why one is more accurate than thieer.

I N IO B B
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U Ask the observers to share an example of verbal andextmal skills they saw being usedhen the
volunteers communicated tp&tures/drawings?

Observers should be thinking about:

1. What verbal and nemerbal skills do you see being used when the volunteers communicate the
pictures?

2. What seems to wonkell?

3.  What does not work asell?

Activity 2 [15 Minutes]

Ask the students to turn to their workbooks. They need to think about the demonstration they have just seen
and then complete the table on the advantages and disadvantages of oneveag tasmmunication

Tell the students thdlhey have 10 minutes for this activity.

One-Way Communication Two-Way Communication

Advantages Fast, no interruptions Comprehensive,
All information is transferred

Sure that the receiver understands

Disadvantages| Cannot be sure that the receivg  Slow, can degenerate into pointless
understood discussion

Needs lots of repetition

Leads to possible
misunderstandings

Discussion Questions

If oneeway communication is not effective why do we continue tat@se
Are there appropriate uses famewaycommunication?
Which form of communication best suits ender?

Which form of communication best suits tleeeiver?

o kM 0 nh e

If the aim of communication is to present knowledge and avoid misunderstanding which do you

think is the most appropriateethod?
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Points for discussion

Radio and television (as well as many teachers) practicevageommunication. It can convey a lot of
information. Tweway communi cati on however shares the resp
U r e c ebecauserthe receiver can ask for clarification and can get the details needed for better

understanding. This is important for conflict management.

Conclusion [2 minutes]

Effective communication is a joint responsibility: it requires effective listerlagity of message and a

willingness to share and build together. It is a cornerstone of building a peaceful and constructive society.

The geometric shapes should look something like this.
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Lesson 10: Communication Barriers (Time needed: 35 minutes)

Objectives

LI Learners will be able to recognize behaviors that prevent effectaenunication
0 Learners will practice overcoming negathehaviors

Resources required Workbooks,
Directions and method
Introduction [10 minutes]

Ask the students to brainstorm the behaviors that prevent us from communicating effectively. Record all
responses on the board.

Some examples are:

[ bossybehavior
put downs anéhsults/namecalling
interrupting
needing to beight
threatening
deceitfulbehavior/lying
not separating fact arapinion
advising
judging
accusing

OOoogodg

I

Activity [20 minutes]

Ask students to work in small groups and develop a very short skit that demonstrates communication
barriers[If necessary, assign one barrier to each grogmture a variety]

Allow each group to perform their skit and ask the rest of the class to describe the communication barrier
portrayed. Ask the class to think about the communication barriers and describe how they could overcome
them.

Conclusion [5 minues]

To be effective communicators we need to recognize the communication barriers that people (including

ourselves) use. Then we need to work out how to overcome these and be prepared to utilize the elements
that overcome the barriers.
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Lesson 11: Overcoming Communication Barriers (Time needed: 35 minutes)

Objectives

L Learners will be able to identify behaviors that prevent effectwemunication
0 Learners will practice overcoming negathehaviors

Resources required Workbooks

Directions and method

Introduction [10 minutes]

Review with the students the barriers to communication that were described in a previous lesson.

Activity [25 minutes]

[l

[J

Ask the students to form the same groups as the prdesam.

Ask them to review thir skit and discuss ways that they could overcome the barriers to
communication.

Tell them that they have 10 minutes to prepare a new skit that shows how they would overcome the
barriers.

After the skits have been performed, have a generaldisssssion on effective strategies to
overcome barriers tcommunication.

Discussion Questions

1.

Did you respond to the barrier with others barriers (for example if the barrier was an insult, was
there an insult in response?) Why or wiog?

How did you £el when the barrier was there (which may be quite different to the way you acted or
responded)?

What do you do when somebody just has barrier after barrier and does not egamnirionicate?

Do youthink thatgiving theotherpersortime (to rethinkorto U ¢ odool w iis &njeffective

strategy? Can you explaivhy?

Conclusion [5 minutes]

Effective communication is not just about saying something clearly. It is also about ensuring that the other
person can listen. This may require you to act in new wags, s not returning insult for insult. It is very
difficult, at times, but worth it in the end.
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Lesson 12: Effective Listening and Communication (Time needed: 35 minutes)
Objectives:

A Learners will understand what it means to actilistgn
A Learners will practice effectivestening.

Resources required:Workbooks

Teacher Be Nowerse that often the Yobservero i s not
the communicator could do to improve. You may need to emphésizéhis is an activity where we are
trying to improve our skills.

Directions and Method
Introduction [15 minutes]

The better we are at active listening, the fewer misunderstandings occur, the better we will be at conflict
management. Today we will hagechance to practice our listening skills.

Activity [25 minutes]

1 Ask the students to form groups of three. One person in each group will be the speaker and another
wi || be the |listener. The third peonsilarthatthd | | b
listener is doing well, and what might also be helpful for the listener to do next time in order to
communicatesffectively.

1 The speaker should speak for two minutes while the listener listens without interruption. Then the
listener haspproximately two minutes to summarize, ask any clarifying questions and check for
accuracy of information. After the listener is done, the observer should share with the speaker and
observer what they saw that the listener did well, and what they migitiid& improve upon.

The students may have about 6 minutes in total per group. The teacher will need to keep time
and notify the students when it is time for them to switch to the listener summarizing and then the
observer providingeedback.

The olserver does not speak, but should be writing down notes considering:

Did the listener let the person finish? Or did timegrrupt?

Did the listener summarize the key points? Or did they soisgething?

Did the listener summarize the key emotiontedings?

Did the listener ask clarifyinguestions?

Did the listener check in with the speaker after they summarized? Did they ask if they were
correct at the end or hawisunderstood?

6. What body language is the listener using that makes the speaker feslelmyng heardRor
instance is the listener looking at the person or are they looking at sonetsieing

ahrwnNpRE
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Then the people in the group should swap roles. Repeat until everybody has had a turn at being listener,

speaker and observer.

If the speakers have difficulty thinking of a topic, suggest some of the following:

Teacher 6s

M a-12)i &TAC-20E]

Village Life Washing Clothes | Modern Music Career Choices Importance of
Education
Best Homework Making Ink Making Tea Kite Flying My Family
Excuses
50 ways tdravel Football rules Living in the City | My pesky little
Painting to schools brother/sister

When each person in the group has had a turn at each role, ask the class what the difficulties were for the
speaker and the listengtlist these on the board].

Ask whatthey learned about being a good listener (and a good communicator. Draw up a table of
"Ef fective Listening Tips/ Guidelinesd&d from the di
[This is just an example but all these points should be covered]

Effective Listening Guidelines:
Listen to what the personiigally saying. Do not let your mind wander while listening.

Checkthatyou haveheardcorrectlyby paraphrasingvhatthespeakehassaidandasking’ | tiswhat
you mean?g¢g Par aphr asi n gnlyislsaring keypointset el | i ng t h

When the speaker has finished, summarize the main points and check with the speaker to make su
covered the key points.

If the speaker is emotional (angry or sad), be very careful to listen to the words and the feelirmysgem
Ask for clarification to check that you have summarized accurately.
Ask clarifying questions to fill in the details of the story if they are important.

Definitions:
Paraphrasing- saying the same thing in different words, not the entire storyshartng key points

Clarification - to make ideas or information clear.

Conclusion [5 minutes]

Effective listening does not just happen. It takes effort and practice. Effective listening improves

communication and wuterstanding!
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Lesson 13: The Bias Cycle (Time needed: 35 minutes)
Objective: Learner will understand how bias can lead to destructive behavior and conflict
Resources required:Workbooks

Teacher Notes:Have the chart already drawn the board but not filled in. If students already had this
lesson in earlier grades, you may skip this lesson and move to the next lesson. If students do not remember
the lesson, or did not learn this lesson in prior years, please teach this lesson

Directions and Method

Introduction [10 minutes]

Ask students to review the lesson on communication barriers. Explain that the barriers discussed are not the
only barriers to effective communication. When in
or wheninflammatorylanguage is tsedthisis caled’ bias® Biascan beavery effective barrier to good
communication. Even worse, it can lead us into a conflict situation because it creates more destructive

types ofbehavior.

Activity 1 [10 minutes]
Show the table on the board and ask vd@ath of the words mean.

Ll Bias: a point of view created by using emotion loaded words or by giving selectieatts

[1 Stereotype:is a generalization about a particular group of people without considering
individual differences of people. It is not based on kneledge or personal experience of that
particular person or group. It is based on the bias held about one or more members of the
group

1 Prejudice: to pre-judge somebody (before you know them) or an idea or concept before you
know the facts

[l Discrimination: when resources or rights are diverted away from a particular group
identified through the stereotypes and prejudice. Discrimination can be personal or natien
wide. It can be a subtle social discrimination (like giving white dolls with yellow hair to little
girls who only have dark hair) or it can be legal in the way apartheid was legal in South
Africa.

As responses are given through the discussion fill in the table.

Bias Stereotype Prejudice Discrimination

A onesided or When thispoint of When the point of view make| When resources are noj
incomplete point of | view is applied to all | you act in a particular way | given to the group
view people from a toward that group. against whom you are

particular group. prejudiced
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Activity 2 [10 minutes]

Now draw this diagram and ask people if this is a cycle that they have experienced (or been part of)

Discussion Questions

1.

ok~ 0N

Discrimination
Bias

Stereotyy ejudice

If we start withbias and go down the circle to stereotype and around to prejudice and
discrimination what happens at the top of the ciifglery often people react violently to the
discrimination.]

Ask where the cycle can tbeoken.

How might the cycle bbroken?

Who isresponsible for breaking tlogcle?

Discuss with the class why the cysleould be broken and what they can do to break the cycle in
their ownlives.

Breaking the cycle of bias means that people need to be aware of their perceptions of others and to
look & people and situations very objectively andvant to be fair and just. Can we have peaceful
classrooms, schools or communities when we have a lot of bias, discrimination, stereotyping, or
prejudice?

What can we do as students to help reduce stergotyping, discrimination, or prejudice in the

classroom, school, or ttemmunity?

Conclusion [5 minutes]

The bias cycle reflects the injustices human beings perpetuate on each other. If we are to have a peaceful

world then we need to ensure that we aware of the bias cycle and how to prevent or break it.

32



Teacher 6s Mal2u (TAC-LR0G]

Lesson 14: Emotions Board (Time needed: 35 minutes)
Objectives

1 Learners will be able to recognize and describe vasmgtions
9 Learners will develop an emotionadcabulary

Resources required Workbooks, boards and markers
Teacher Haveone makerfor each student (small stones will suffice).
Directions and method

Introduction [5 minutes]
Being able to identify our emotions can help us problem solve more effeciifigrent situations

generate different emotions and different people may have different emotional reactions to the same
situation. In this game we will have an opportunity to see how different situations affect different people
and learn to identify emimins accurately.

Activity [25 minutes]

Ask the students to turn to the boards in their workbooks and read the following scenarios to the class and
ask them to put their marker on the emotion shown by the main character.

Discussion Questions (asked aftaxach scenario)

1. What emotion(s) did your grouist?

2. Did members of your group choose the same emotions for thessanarios?

3. Is it possible for different people to have different emotions in the same situation? Why do you
think this isso?

Read thdive scenarios and discuss each one after the markers have been placed.

1. Idris saw some boys from school sitting under the tree at the market. He walked over to join
Whenhewasclose,oneboy leanednto the groupandsaid(justloud enoughto beheard) O hno,
here comes | dMWha mightldriale Heeling?s pet ¢.

2. Nasreen has been told by several other girls that they hope she is nominated to be prefect be
they want to vote for her. Nasreen smiles at them but mumbles thdbeh not think that she will
be nominated What might she be feeling?

3. Khalid and Bashir have been working together on a research project. Bashir has worked very
but Khalid has contributed almost nothing. Then Bashir overhears Khalid telling the teacher
much work he has done for the project and how he is hopirayrieally good markdow might
Bashir feel?

4. Mariam comes home from school only to be told that her pet kitten was run over bifavear.
might she feel?

5,Abdul is waiting outside the principal s ¢
several other boys were involved as w&Wthat might Abdul be feeling?
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Frustrated Afraid Left Out

Hurt Helpless Rejected
Belittled Threatened Embarrassed
Insecure Shy Unsecure
Disappointed Anxious Jealous
Surprised Angry Sad

Points for Discussion

1 People do not always respond the same way because each of us is unique with different life
experiences andifferent points oview.
T While it is important to try to empathize wit/

emotion they may have in a given situation it is righttiem.

Conclusion [5 minutes]
Being able to identify and describe @axact emotions helps us to communicate to others what is going on.

Without the ability to express ourselves adequately we become trapped by our own emotions.
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Lesson 15: Anger i The Tip of the Iceberg (Time needed: 35 minutes)

Objectives

U Learners will recognize that anger is a secondargtion

[1 Learners will understand that there are often needs behindstatggnents
[0 Learners will practice asking constructive questions to accurately identiiyetivays,
then the needs behind angrytstaents and practice respondayppropriately

Resources required Workbooks, A clear container with water and ice blocks in it.

Teacher Morethant9@/sof all icebergs are found in the Antarctic and they are generally
wider as well as deependerwater.

Directions and method

Introduction [5 minutes]
Show the container of water and the ice block(s) to the class and ask them to note that most of the

ice is in fact underwater (7/8 underwater). If we were to look at an iceberg in the Antardig it

look like the picture in the work book. Remember that nearly 90% of the iceberg is hidden
underwater. If we think of some emotions that we have as being like an iceberg we can see that a
lot is hidden.

Activity [25 minutes]

[1 Ask the students to lockt the diagram of the iceberg in thewrkbooks.

[0 Ask the students to form groups and assign one of the scenarios graszh

1 Before the students read the scenarios, ask them to note at the top of the iceberg all of the
ways that they know when they kbat someone that they may be angry (theirwertal
and verball) such as red face, clenched fists, eyebrows lowered, stomping feet, breathing
rapidly, crying, yelling/raised voice, rapid questioning, throwing thiatys,

[1 The groups should then read ahscuss thecenario.

[ Under the iceberg, have the groups identify the underlying feelings that may at first appear
to be anger (It may actually be a combination of feelings such as frustration, hurt,
embarrassment, fear, sadness, helplessnesthers)
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1. Hafiza was doing her homework with her books spread over the table. Her brother Ah
camehome, pushed her books aside and dropped his own books on the table instead. Then
to the kitchen to find something to eat. Haftarned red but she did not say anything. Just the
herbabysistertoddledinto theroomandgrabbecdherleg. Hafizapushecherawaysaying’' Y o are
such a nuisance, go away | am tryinghi@ r k & .

2. Bashir was with friends in the shade of a big tree outside the school. His young auntie came [
scolded him for hanging around out in public when his parents needed him at home to do ch
Bashir turned rednd kicked at the dust and then said loudly to his friends that people should
their own business.

3. Zinat could not find her new pen. It was a really nice pen and wrote without leaving ink splotc
and without poking holes in the paper. Nobolyse i n school had one
was Saleema using a pen that was exactly the same as hers. Zinat went across the room a
'"Hey Saleema, are you sure that is not my
Saleema lookedt her' | found thispenontheflodérf i nder s keepersé&. 72
and went back to her desk, blinking away tears. She grabbed her bag, threw it over her shol
and pushed her way through her classmates and out of the room.

4. Jalil lost his homework. He had written it really carefully and now when it was time to hand it ir
just wasnot in his folder. Then he saw Na
Jal il 6s wor k. Jal il c ou lcdsesrodhe tecker butaunder his rea
he cursed Najib and promised him that he would pay for stealing the work.

Anger

Allow 10 minutes for the students to fill in the iceberg and then ask the groups to repofChacks
should beable to nominate emotions such as hurt, bewilderment, frustration, betrayal, neglect, fear, guilt,

embarrassment, insecurity, jealousy]
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Points for Discussion

1 Why do you think our feelings might look like anger on the surfacer(omwverbal) if the actual
emotion is something quitkfferent?

1 Could there be several emotions that we are feeling that appear to be anger on the surface? If you

can recognize that it is these other emotions, how might you manage or address eithenywur ow
anot herangee?r sonods

Conclusion [5 minutes]
Sometimes we cannot initially recognize the underlying emotions because the anger boils up so quickly. It

is helpful to get to the root of the anger in order to better problem solve and/or managetiba< It is

the underlying emotions that we need to recognize and deal with if we are to be effective peacemakers.
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Lesson 16: Dealing with Anger (Time needed: 35 minutes)

Objective: Learners will identify techniques in dealingwithther peopl eds anger

Resources requiredWor kbook, Journey of Peace story book: J

T e a c h er :Readhfhe starysyourself thoroughly before the lesson and encourage the students to read it
prior to the lesson as well.

Directions and Method
Introduction [5 minutes]

Ask the students tJanreed ch dtedad® tafthes. rAgk them to thibklalwodt the)
emotions of the various characters described in the story.

Activity [25 minutes]

LI Ask the students to work in small grmuto discuss the emotions illustrated in the story. Use the
table in the workbook to help guide ttliscussion.
LI Ask them to nominate each character and list the emotions each qidhesy.

Character Emotions Actions reflecting Emotion
Jameela
Ahmad Happy Wanting to play

Sad Rolling the ball back and forth
Merza (father) Anger Yelling at mother

Grief

Frustration
Abdullah Anger

Grief

Frustration
Bibi Jan Communication

They should then describe the actions that successfully defuse theadganat techniques are used.

Character Actions that defuse anger Techniques

Jameela Flower to Abdullah Listening
Flowers to the grave of Yonus| Empathy

Bibi Jan Promotion of empathy Communication
Forgiveness

Ask the groups to nominate which of thésehniques they could utilize in their own situations
Conclusion [5 minutes]

Dealing with other peopleds anger and grief i s ne
story that may be helpful in the future.
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Student Workbook
Jameel ads Gi ft

Jameela sat in the garden, singing. She loved to sit near the flowers and the vegetables and sing to
them sweet songs about growing strong and beautiful. Jameela was waiting for her little brother,
Ahmed, to return from the Mosque gt they could water the garden together. Then she would

ask him about what he learned. Jameela missed going to school and was lonely when Ahmed was
gone.

Jameela did not hear Ahmed quietly sneaking up behind her.

' Boo!Gshoued Ahmed, makingJamedla jump.

' Ahmed, dord do thet! You scared mel&GJameda cried.

' Oh, Jamedla, it's fun to makeyou jumgdGAhmed replied, playfully tugging at her shawl.

Jameelatussled hishaib et 6s water the garden. |1 6ve been
together. What did you | earn at the mosque tc

" Why do you always ask me thet, Jamedla?Gaskal Ahmed impetiently.

'l miss my school since it c¢cl osed., dbiddhmeelat ge
while she filled the watering bucket.

Yes, but you stay home and tend the garden a
if you sing a song for me, & bargained Ahmed v

" First we water. Then we plagdameela and Ahndepoured the water bucket into the trough
together and watched the little river run toward the garden.

Suddenly, their fatherdés raised voice start]l e
Jameela stopped watering to listen. They looked at eaehn sadly.

“Jamedla, Padxrjan isyelling alot, Alimed said quietly. ' Do you think hislegis hurtihg?&

‘Padarjan is always angry anpstsince that bad day. Bildansays that itwill take a long time

for him to be happy aganreplied JameelaShes ays t hat we shoul dndét b
when he yells. We should remember that heds s
those crutches now. | think that makes him angry, too. Bibi Jan says that Padarjan misses doing his

farming. She sayle has too much time and not enough work. | wish Padarjan could work again. |
think he would be happy then. ¢

"I miss Padarjan telling m&tories.Every day on thevay to mosque, hesed to tell me store
about the prophet Mo ha mhnedsaid londingd. | hi s compar

" Maybe we could ask Padarjan to tell us stories while we are watering in the gatdgested
Jameela. The children continued to water, and there was silence from the house.

‘Letds find the most beaatfidrult dmwidgheetedatvaydli b d
felt happy when she gave gifts from the garden to her family.

As they looked through the garden, their older brother Abdullah returned from the fields. He
walked with his head down, preoccupied, and did not noteehidren.
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" Abdullah, Abdulldn ,yedted Ahmed happily jumping up from the middle of the gardenok at
the beautiful tomato we grew for Mama! | helyg

"Ahmed, Iwishyouwou | d n 6t | scarepeopletike tnah d makes me ery angry. And |
d o ncaretaboutyour stupid tomatdGstormed Abdullah as hewalked past - Sometines you are
such a brat. ¢

Tears stung in Ahmedds eyes. "Sorry, Abdull af

" Dond worry, Ahmed. Abdullah is being very mean ,caisokd Jameela, puttingher am around
her little brother. " Abdullah, you dané have to makehim cry just becaiseyouareinatedmo o d . &

‘I 6ve got more important t hi ngaadmbnshedvAbdulial, a b o u
striding away.

“Well, do you think you could help us with our lessons later, Abdullah? | need some help with my

writing, & asked Jameela hopefully.

‘Jameel a, |l havendét got time for yobhavetbddssons
all the farm work that Dad and Uncle Yunus used to do and do my own chores. | hate those stupid
ani mal s!&® Abdull ah strode off angrily.

Jameela and Ahmed watched their brother sadly.
'Heusedto teach me eadingand writing every day,Gsaid Jameela.

" And he used to play ball with me and Uncle YusAlbmed sighed. Maybe Bibi Jan knows why
Abdul |l ah doesnét | ike us anymore. ¢

"Ahmed, Abdull ah stil/l | oves us. But maybe Bi
same since t he ndAhmddman todind 8ibi Jaa whe wds aitting in the shade
knitting a sweater for Jameela.

' Bibi, is my sweater almost finishe@®ameela asked excitedly, forgetting for the mormént
she had come to see Bibi Jan.

'Yes, my | ove, sooBi lyioubdnododbevweaeg iwmags iltow an
known throughout the village for her wise and kind words.

'That 6s a most r i pe an dsinging,dame¢e@ noagiednto suthtafimu st e
tomato. And Ahmed, | noticed that you hab&en helping with the watering. You help the whole
family when you help in the garden. ¢

‘Bi bi Jan, we came to ask you why Abdull ah wo
al ways mad at us and doesndét spend any ti me v

" Yes, andhe wond play ball with me, poutedAhmed.

Bibi Jan placed her knitting on the carpet. She looked into the faces of her grandchildeen.

that youdére both sad that you havendt been al
few months. Thigells me that you both love him very much and that you miss the happier times

we all enjoyed before. We must try to understand the sadness of others and help them to find joy
again. What could you do that might help Abduvl
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"How did he lose his joy? When | lose my ball, | find it under the bushes or in the garden. Do you
think that i1 s where Abdull ahds joy is?& Ahmec

Bibi Jan laughed her rich, deep laugh and put her arms around the chilshemed, you might be
right! Jameela, a flower from the garden pl ac
remember your | ove of him and the beauty of /£

Youand Abddl ah can take a bouquet of flowers to YI

And Ahmed, if you throw the ball to Abdullah, he will catch it and throw it back. Maybe he will
find that it feels good to play even for just a short time, and he will begimydgll with you
again. o

1 am going to choose the most colourful and delicate flower for Abdullah right now and ask him
if he wants to visit the grave with me! ¢ Jame

Ahmed looked sad. He rolled his ball around on ttoeigd.

"You feel as ifyou have lostyourfrien d suggeged Bibi Jan. Ahmed nodakd.
“Abdullah lost his fiend,t o o . &

‘"Hed i d n 0 te Ian gilshere! nasrclaimedAhmed.

'He no |l onger has Uncle Yunuso friendsusedp. Wh
to ride together on the old bicycle to school. They used to laugh and play jokes on each other.

They played ball and worked in the fields together. Now Abdullakng sad that Uncle Yunus is
dead. He feels very angry that the | andmine k

I know how he can feel better about Uncle YsnlAlimed shouted, jumping up excitedlytou

told me that if I miss Uncle Yunus, | can remember his voiceramémber all the happy times

together and | can dream good dreams about him. And Bibi, | do! Every night, | think of the time

we lay under the tree by the garden, just me and Uncle Yunus and Abdullah and we told stories

and jokes and laughed. lam goingte | | Abdul |l ah to remember that

"Yes Ahmed, youdl Ihelp him find joy again,&Bibi Jan told her grandsonas heskipped off toward
the house. She turned to see Jameela singing in the garden and watched as she carefully selected &
flower for Abdulah. Then Bibi Jan smiled to herself and returned to her knitting.
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Lesson 17: "I" Messages - Communicating Feelings (Time needed: 35 minutes)

Objectives:

A
A
A

Learners will identify a range &éelings
Learners will connect feelings withflammatorysituations
Learners will practice statements that cool down conflict situations and open the soidton

Resouces required: Workbooks. On the board, post chdbMessage Poster. Put the two
examples provided on the board and edliem until needed.

Teacher qotes:Students work in pairs.|OGMessages are a practical tool for communicating
feelings and needs. This is a skill that takes regular practice. It is recommended that you provide
opportunities for students to practi¢estskill in all following lessons, where appropriate.

Directions and method

Introduction [10 minutes]

Ask the students to remember the lessons on identifying emotions and anger. Ask them to think of
a conflict where the words used between two people tiedeonflict worse. Ask the students to
describe what happened. Explain that in this lesson, they will learn to communicate their feelings
without blaming others.

L
[

Explain that, if someone is mean or rude to us, we can decide how we wesgdnd.

Explan that we are each responsible for our own feelings and behavior. It is also our responsibility
to listen to others if they believe we have Hiem.

Explain to the students that there are different ways of telling people about our feelings when we
are angry, ashamed, sad, afraid.

Poirt to the' IGMessage dharton the boardor in their workbodks and &l thestudentsthat using ' 1&
messages can help them to communicate their feelings honestly without blaming or sittaenéng
Uncover theexampleson the bard and askfor volunteersto give' yo uaéd' IGmessages foreach

example.

Activity [10 minutes]

M

Ask students to turn to the example situations in their workbooks. Ask them to work in pairs to
practice and write down thaiesponses.
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Discussion questions [10 minutes]

How are’ | Messagedifferentfrom’ Y o Messages®

L Why is it important to learn how to send positive messages about our ovieetings?

1 What happens if you use hurtful persom&lssages?

1 Canyouthink of anexamplewhenan’ | Me s s acguklwodk betweenyou andyour parentsf
thereds a conflict? Bet weistat1? you and your fri

Conclusion [5 minutes]

1 Explain that resolving a problem with another involves a dialogue where each person suggests
behavior changes, negotiates the changes and reaches agreement. It is importaqdsitiearn
ways to tell someone that we are feeling bad or angry aboutsiogétey did in a way that does
not make the conflict worse. Positive messages allow us to hear each other better. Explain that
when hey use heword ' |Gto talk abaut ther fedings, it helps usto name our £elings and ot put
the blame on someone else. They are describingditte behavia that upset them, and they are

giving the other person a chance to tell them

making the situatiomworse.
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Al o MeBostarges

| MESSAGES YOU MESSAGES
1 |feelangry. 1 You make mangry.
1 | am sad because you took Kite. 1 You are bad. You took nkite.
1 I am afraid because you threw that babk 1 You are stupid fothrowing that boolat
me. me.
1 My feelings are hurt because you calted 1 I hate you because you are a nastyful
bad names: person*

(Teacher note: Point to thelasttwo examples andpoint outthatan ' |Gmesage does not always
have to start with ' |Gand thesamefor a' YouOmessa@. Thediff erence between the two
sentercesis that in an IGmessge you take espmsibili ty for your feelings and you name theother
persors action without blamingor shamingthem. Ina’ Youdmessageou blameand shane the
otherperson.)

Examples for class practicgput on board and cover until needed):

Write the practice sentences with-ill blanks on the board. Ask for volunteers to fill in the
blanks.
Situati on: Miriam accidentally spills Ahmed:¢d
1 Abme d évsuMessgge @ Miriamis, Youare for spilling my milk! (Theyshauld
usewordslike stupid , ctumsy, '@ badpersordor anythingthatplaces Hame onMiriam.)
1 Ahme d d Mlessage @ Miriamis, ' | feel becaise you spilled my milk. &fhey
shoutl nane a eeling, ' sad, é@mngry, @raid of what Mom will say. |6is thesame thingif
theysay,” Y o donothaveto beupsetthatyouspilledthemi | ok’, | @mnotupsetwith you
because you spilled thai | k. &)

Practice exercises:

Have students use their workbooks to fill in the blanks forau Messagéand an | Messagéy
for each of the following situations
0 Saber falls and trips Wali. Wali thinks Saber tripped him on purpose. What migtsayali

0 Yusuf hits Mariam and pulls her hair. What might Mariseqy?
o Shahl a takes Rahi mskind &habmightRahiday?o k wi t hout

Ask them to nake  Youdand ' |Gmessges for the following examples:

o Yamaods pencil falls on the floor. Mustaf a
argue over it. What might Yansay?

o Mariam and Nadia are playiriggether under a tree. Karima comes over and asks if she
may play with them. They shout at her and tell her to go away. Karima feelsVéed.
might Karimasay?

O Ahmaddés brother tells their mother thAahmadAhmad b
fedsangy. Whatmight Ahmadsay to his krother? Isthere an' IGmessaye he cold sayto his mothe?
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Lesson 18: Handling Stress (Time needed: 35 minutes)
Objectives

Ll Learners will be able to recognize signswéss
U Learnerswill identify strategies to cope witdtress

Resources required:Workbooks

Teacher Isn nohtiess:cont ext, Ustressd6 means a physica
pressure.

Directions and method

Introduction [10 minutes]

Ask the student' hat t hey think the word Ustressod means. R
a good thing or a bad thing. Explain that stress is a normal physiological response to a situation.

Sametimes thesituation is very positive, such as passing exans with horors, sanetimesit isthe’ flight or

fight® response to something perceived as dangerc
Ask them to divide them into emotional or physical. Record these responses as well. Explain that the

sweaty palms, shortness of breath, tingling spine, and shivery skin may all be signs of stress. So may
headaches and nausea, but equally so may be tears and bubbling laughter. Ask if we are all equally affected
by stress. Explain that, we all need at leagt good friend that we can count on and be comfortable talking

to. This can help us cope better with stress inies.

Activity [20 minutes]

Ask the students to work in small groups. Ask them to discuss and list constructive ways that they can
manageor eliminate stress. Explain that in their workbook there is a table witheadings: physical (diet
and activity), emotional, spiritual, mental. Ask the groups to make sure and put solutions under each

heading.
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Physical Emotional Spritual Mental

Diet Exercise

Get plenty of Focus on the Pray Do mentally

Fresh foods exercisd even if it | positive aspects g Read the Holy challenging things

with lots of is difficult in the your life. Books knowing | i learning a

fruit and beginning. Exercise that you are language, trying a

vegetables. with friends if Help and work cherished by the | new subject at
possible (by playing| with others Creator (Allah) schod. Playing a

Less oily food, | sport). (particularly those new game (such

sugar, rice, and less fortunate) as chess)

bread

Conclusion [5 minutes]

A stressful situation is one that happens as a r ¢
living and we all experience it sometimes. If we handle stress construdtivilgalthy ways) it is not

harmful. If we use unhealthy ways to escape stress or to bury it (such as alcohol or drugs) then it is very
harmful. Handling stress can be difficult because we are not aware that we are stressed until it is negatively

affectingus.
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Lesson 19: Developing Empathy (Time needed: 35 minutes)

Objectives:

A Learners will understand the concepeofpathy

A Learners will be able to identify empathatsponses.

Resources required:Workbooks, Journey of PeaStorybooks

Teacher

The shidente reed to read all the Journey of Peace Stbtiigs is too much ask them to form

groups of four (prior to the lesson) and to read four stories each. That way the group has read all the stories.

Directions and Method

Introduction [10 minutes]
Ask the students to look at the quotes in their workbooks and see if they feel that these describe empathy.

Ask them to develop a definition or a saying that describes empathy for themselves.

"I call him religious
who urderstandshe
suffering ¢

MahatmaGandhi

Tenderness and kindnes
are not signs of weaknes
and despair, but
manifestations of strengt|
and resolution.

Khalil Gibran-Arab
Philosopher

So when you are listenini
to somebody, completely
attentively, then you are
listening not only to the
words, but also to the
feeling of what is being
conveyed, to the whole g
it, not part of it.

Jiddu Krishnamurti

Out beyond ideas of
wrongdoing, and right
doing, there is a field.
will meet you there.
Jalaluddin Rumi

" Acitizenoftheworld
in the fullest sense
one whose vision and
culture gave him deep
empathy with fellow
human beings of every

creed a€Kafi ¢

Annan

"Without empathy there can be no genuine dialogut
and we as individualand nations will remain isolatec
and alien, segregated and fragmented."

Azar NafistPersian scholar

' No onecareshow much
you know, until they
know how much you
car eco

Theodore Roosevelt
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Activity [20 minutes]

U Inthe small groupdeveloped for reading the Journey of Peace stories ask the students to review
(amongst themselves) the stories ancctisracters.

1 Ask them to nominate the character with the most empathy and to list the actions and discussions
that demonstrate thempathy.
Tell the students that they have 15 minutes foratiisity.
After 15 minutes ask the groups to come together and ask for feedback from them. Ask for reasons

why they chose the character or characters thatidey

Points for Discussion

Becawse empathy helps us to see life as the other person sees it, it helps communication, trust and problem

solving.
Conclusion [5 minutes]

Empathy is an attitude that is part skill (people with empathy are good listeners and observers),
part knowledge (youneed to bring your own experiences to the situation) and part values (feeling
it is important to help and support others). It results in a mind set and behaviors that are

constructive and peaceful.
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Lesson 20: Perceptions (Time needed: 35 minutes)
Objective:

L Learners will understand that perceptions are a way of looking at things and vary from person to
person
Il Learners will understand that perceptions we hold may affegadgment

Resources required:Workbooks, Perception cards

Teacher GGhoobkmmnesfsthe perception cards to show the class. Have the perception card to show
to everybody in the class, but keep moving around the room and do not stop or let people look for too long.
If students already had this lesson inieagrades, you may skip this lesson and move to the next lesson. If
students do not remember the lesson, or did not learn this lesson in prior years, please teach this lesson.

Directions and Method

Introduction [10 minutes]
Ask the students to point to wie the sun rises. Then ask them to point to where it sets.
Ask if the sun revolves around the earth or if the earth revolves around the sun. Ask how they know.

Explain that the perception is that the sun revolves around the earth because everyitn@amig the

east and every evening it sets in the west. Explain that for hundreds of years people believed what they
saw. This is a perception. Scientists can prove that the earth revolves around the sun and this is what we
are taught in spite of oumperceptions.

Activity [25 minutes]

I Ask the class to describe what they saw. Did everyone see théhgagie
LI Show the card to the class and allow some discussion on different percegpanted.
1 Point out that what they saw is true for each pefsbis their owrperception.

Points for Discussion

LI Treating a perception as a truth sometimes happens leading to a disagreement and/or it can escalate
to an argument: we assume that because we see things in a particular way that it is a truth. Ask
them ifthey can think of examples where they have heard eye witnesses to an event each tell a
differentversion.

0 Remind the class that perceptions are a way of viewing things and that by themselves they are
neither right nor wrong. It is only when we assume thatperception is the whole picture, the

absolute truth that we begin to hgreblems.

1 Explain that when perceptions are viewed as a truth then we feel that anybody who differs from us
is YUwrongdé. Thmiglse,i s not a peacef ul
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Conclusion [5 minutes]

Sometimes what we see is the truth or a fact, but sometimes it is just a perception (a point of view) and is

not the whole picture. Others may see other parts of the picture. If we can learn to accept that other points
of view may be just as valid as our own, we can solve disputes and be constructive peacemakers. [You may
al so need to explain that this is a UYtricko pictu
more readily.]

Perception- |

Py

e 77,
ity /’/,y/ i

Perception- Il

Answer: Look closely, you should be able to see a
rabbit and a duck.
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Lesson 21: Trust Circle (Time needed: 35 minutes)

Objectives

O Learners will understand how trustieveloped
O Learners will have an opportunity for practicingst.

Resources required:Workbooks

Teac her Thisinawhaeslass activity. Ideally it should be held outdoors. If students already had
this lesson in earlier grades, you may skip this lesson and move to the next lesson. If students do not
remember the lesson, or did not learn tbgson in prior years, please teach this lesson

Directions and method

Introduction [5 minutes]

Explain to the students that trust is an element in building relationships. Without trust it is very difficult to
cooperate with others or to solve problemaisttakes a long time to build and a very short time to break.
But it is necessary if we are to build and rebuild relationships and know who we can take advice from and
who we need to be wary of.

Activity [25 minutes]

0 Ask the students to form a tight clie all facing the same direction. Tell them to trust you and that
when you tell them to sit, they should sit, even though there areairs.

1  When you count to three, everybody will slowly sit down on the knees of the person standing
behind them. Theghould not squat, but sit normally. In the end, all children will be sitting on each
othero6s | aps, aHel supported by each

Discussion Questions

1. What happened to yoaircle?

Did you not really trust that there would be somewhere to sit (and so¢tefelldown)?
What did you learn about trust during teiercise?

Can you think of examples in your own life where it was important tosonseone?

Is trust important to coperation or making peace? Why? Wioy?

Do discussions with friends affidmily require you to trust them when taking advice about
nutrition, fashion, books to read, takidigigs?

ook wn

Points to be discussed

1 This activity, by itself, will not develop trudtthis is a game that illustrates how trust can be
developed: small situationisat require trust build to larger situations when the trdstfied.

U Point out that trust is essential in healthy interpersonal relationships and is a building block for
problemsolving and conflictesolution.

Conclusion [5 minutes]

Reiterate to tl students that trust grows slowly and incrementally. The better relationships we have with
others, the more opportunities we have for trusting them. Then we have a better chance for trust to grow
when we and those with whom we interact prove trustworthy.
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Lesson 22: Trusting Others(Time needed: 35 minutes)

Objectives

LI Learners will understand how trusidisveloped
L Learners will learn to analyse who they trust, ahg.

Resources required:Workbooks
Directions and method

Introduction [5 minutes]

Ask thestudentsvhattheythink that) t r meansAskif theyaretravellingonabusi who dotheytrusti

the driver (whom they may not know) or é? Ask if
notknow.

Activity [25 minutes]

Ll Ask the students to work individually to think about and complete the table imtrkbook.

U Explain to the students that they need to think carefully about the people listed and then decide if
they trust this person and then they should statethat person isusted.

U After 15 minutes ask the students to report on what theyfbamd.

Discussion Questions

1. Who do you trust more than anybodiy/hy?

2. Isthere a difference between faith andt?

3. Do you trust people you do not knoWhy?

4. With people you do not knoivdo you trust them with small things first and then later on with
bigger things? Why do you think we this?

What level of trust do you have for people who have betrpyed

What would it take for you to trust theagain?

If you really like someone is it harder or easier to trust them? Why do you kbie¥e

© N o u

What about yourself? Can you be trusted? Have you ever broken trust with somebody? How did
youfeel?
9. Would you agree that if you are trustworthy then you tend to trusts@thé/hy or whyot?

10. In what ways do you think that trust helps upéacemaking?

Conclusion [5 minutes]

Reiterate to the students that trust grows slowly and incrementally. The more opportunities we have for
getting to know people in meaningful waygorking with them in the classroom on projects, eating a meal
with them, working with them in our communities for instance) the more opportunities we have to build

trust, the better our relationshipdl be. Then we have a better chance for trust to gndwenwe and

those with whom we interact protreistworthy.
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Person

Do you trust this person? Why are they trusted?

Mother

Taylor

Best friend

Grandmother

Vill ageods Wi seg

Father

Grandfather

Teacher

Personwho talks about
you behind your back

Bus driver

Student from the
neighboring school who
smiles at you sometimes
when you see them

Orange seller in the
market

Stranger in town

Baker

School Principal

Your Mosqueods
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Lesson 23: Ceoperation (Time needed: 35 minutes)
Objectives:

1 Learners will understand how working together contributes to fxeaickéng

1 Learners will practice skills ino-operation

1 Learners will understand that-cperation can happen withirpgoblem solving group or with
support of aroutsider

Resources requiredlarge sheets of newspaper, something to make music or sounds with (tapping on the
board will do)

Teacher Notes:Be aware that this game can sometimes get boisterous. If necessagyextra rules
about helping each other to stay on the paper. Reinforce the idea that the aim is to get evarytsody
paper (Some will see it as a competitive game and try to keep others off the paper.

Directions and Method

Introduction [5 minutes]

Explain to the class that we are going to try an experiment. Ask the students to spread the newspaper sheets
on the floor, separated from each other (as if they were islands). Explain that we are going to try to see how
many students can fit on a sheenefvspaper so that those standing on the sheets are not touching the floor.

Activity [25 minutes]
[0 Ask the students to walk around the floor (without stepping on any of the sheets of newspaper) as
long as the sound is happening. When the sound stepg/body must try to get onto a sheet of
newspaper.

M Remind students that the aim is to get everybody ontoetivspaper.

1 Have a first round and see how much the studentgpecated with each other to get on to the
newspaper. If everybody was on th@@as, take one papaway.

LU Have a second round and then a third taking away one papdmeach
Discussion questions

1 What did you do to help others who were trying to get ontoenespaper?

1 How did you try to get on (and stay on) fegper?

1 How much telp did people need to stay on the paper? Were people held on? Did people stand on
other fa2pl eds

Conclusion [5 minutes]

Co-operating with others is not always easy and often not comfortable. If we are serious about everyone
getting all and/or dieast some of their needs and interests met, then we will work much harder to co
operate. When coperation becomes a state of mind and is practised consistently then we are able to solve
problems more effectively and resolve conflicts.
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Lesson 24: Assertiveness (Time needed: 35 minutes)

Objectives:

Il Learners will understand that assertiveness is constrinethavior
L Learners will understand how aggressive and submissive behaviors can be destructive and
createconflict

Resources required:Workbooks

Teacher Havelkhe dravings of the scales ready on the board or as charts, but hidden from view. If
students already had this lesson in earlier grades, you may skip this lesson and move to the next lesson. If
studentslo not remember the lesson, or did not learn this lesson in prior years, please teach this lesson.

Directions and Method

Introduction [5 minutes]

Ask the class if they are familiar with the ter ms
Ask what thewords mean to them. Ask the students if they remember the conflict styles. What

animals/styles relate to them (aggress$iwhark, submissivethe accommodator, assertiveould be

compromise or collaborative). Explain that even though we may havedeght that it is good for men

to be aggressive and for women to be submissive, in fact both of these behaviors can be destructive

Activity [25 minutes]

T Explain to the c¢class that aggression is about
rightsand mposing onedés views forcibly on others;
personés rights to the exclusion of oneds own
ability to firmly stand up for yourself and your goals/interests/aewile being respectful of
others.

00 Show the first scale and ask what they think it represents [it does not matter whether they say
aggressive or submissive as long as the next one eppusite]

A

Show the next scale: and ask the class to sayitvepresents

AN A

And then the third scale and ask again.
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Ask the students to turn to their workbooks and complete the matching exercise.

U If necessary, explain that the list of attributes should be connected to therbesponding tthe
Ycorrectd set of scales to best describe each

[0 Allow 10 minutes for thigxercise
1 After 10 minutes ask one or two students to share\lairs.

1 Explain that assertiveness does not mean a lack of respedeness. It is about being calm and
respectful, but also working to get persor.sd own

M Explain that effectiveness of a particular behavior pattern may be short term tariong

M Aggression may satisfy themotions of the moment but will probably not resqixeblems.

LI Aggressive behavior may enable someone to get what s/he wants in the short term, but it may
arouse dislike, noxo-operation and perhaps revenge on the part of the other individual longer

term

Conclusion [5 minutes]

Both aggressive and submissive behaviors can be destructive: Aggressive behavior because it is bullying
and sometimes physically or emotionally violent, submissive behavior because it does not enable the person
to get theirinterests and/or needs met. Assertive behavior is about fairness and respect for the other person
and self. It is constructive behavior that allows us to build peaceful and constructive relationships.
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