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This set of skills-building modules is designed to prepare Indashyikirwa community activists 

(CAs) to conduct community-based activist activities. Building off the foundation of learning 
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from the Indashyikirwa /ƻǳǇƭŜǎΩ /ǳǊǊƛŎǳƭǳƳΣ ǘƘŜ ǎŜǎǎƛƻƴǎ ŦƻŎǳǎ ƻƴ ǎǇŜŎƛŦƛŎ ǎƪƛƭƭǎ ǘƘŀǘ ŀǊŜ 

necessary to do effective activism at the community level. There are 16 numbered topics, 

sequenced to foster progressive learning.    

It is recommended to conduct these sessions in small batches over a series of weeks (e.g. 2 

per week) to allow for gradual internalization of learning. However, it is also possible to 

conduct intensive multi-day workshops in order to cover all of the material.   

This set of modules is not exhaustive. The topics included here aim to cover the 

fundamentals that are needed for CAs to get started. However, enhancing skills of activists 

is an ongoing process that will be central to the life of the project. It will require continued 

effort and analysis by the Indashyikirwa team, to determine what is most needed according 

to the experiences and observations of CAs in their communities.   

The content of this document was developed based on the understanding that all of the CA 

participants will have successfully completed the Indashyikirwa /ƻǳǇƭŜǎΩ /ǳǊǊƛŎǳƭǳƳΦ 

Therefore, while many of the topics may be relevant for other projects, programs or 

organizations, this is not meant to be a stand-alone training curriculum.   

Finally, though the sessions are numbered at 16, it is important to run regular practice 

ǎŜǎǎƛƻƴǎ ŦƻǊ ǳǘƛƭƛȊƛƴƎ ǘƘŜ ǇǊƻƧŜŎǘΩǎ ŀŎǘƛǾƛǎǘ ǘƻƻƭǎΦ ¢Ƙƛǎ ǿƛƭƭ ƴƻǘ ŜƴŘ ǿƘŜƴ ǘƘŜ ǘƻǇƛcs end. There 

is guidance included in this document for running practice sessions and the team should set 

a regular schedule for practicing skills.   

Structure of the Sessions   

There are 3 total sessions in the curriculum. Each session is a maximum of three hours and 

generally contains 4 parts:   

Å Take-Home reflection: ƎǳƛŘŜŘ ŘƛǎŎǳǎǎƛƻƴ ǘƻ ǊŜŦƭŜŎǘ ǳǇƻƴ ǘƘŜ ǇǊŜǾƛƻǳǎ ǿŜŜƪΩǎ 

TakeHome Exercise.   

Å Part 1: interactive learning exercise that sets the foundation for the given topic.  

Part 2: interactive learning exercise to go deeper into the given topic  Å  Take-

Home Exercise: introduction of the Take-Home Exercise for the week.   

Most sessions are designed to be conducted with men and women together. However, a 

selected number of sessions are suggested to implement with men and women separately; 

this is indicated clearly at the beginning of the session.     

Take-Home Exercises and Reflections   

All sessions contain Take-Home exercises that are assigned at the end of the session, to help 

participants reflect upon and apply new ideas in their own lives. These Take-Home exercises 

are where learning is consolidated and strengthened. Research shows that doing exercises 
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at home following training significantly increases the effectiveness of the program. This 

means that the Take-Home exercises are essential to the success of this program.    

Each session, likewise, starts with a reflection of the Take-Home exercise. The format of this 

reflection is the same for each session, with different guiding questions to help to facilitate 

the debrief.   

Practicalities   

Who will participate?   

The curriculum will be implemented with couples in selected communities, in which the wife 

ƛǎ ŀ ǇŀǊǘƛŎƛǇŀƴǘ ƛƴ /!w9Ωǎ ±ƛƭƭŀƎŜ {ŀǾƛƴƎǎ ŀƴŘ [ƻŀƴ ό±{[ύ ǇǊƻƎǊŀƳΦ    

How many people can participate?   

The sessions are written for an ideal group of up to 30 participants. Beyond 30 participants 

would create conditions that are not optimal for learning.   

What supplies are needed?   

The curriculum is designed to be easy to implement in low-resources settings; projectors and 

computers are not necessary. All sessions require simple training supplies including flipchart 

paper, flipchart stands (or adequate wall space), markers, tape, pens and paper. Sessions 

are designed with the understanding that they will be implemented in an enclosed workshop 

space. However, accommodations can be made if that is not available.   

Many of the sessions do call for photocopying materials and handouts. Therefore, it is 

important to have access to a printer or photocopier, and to prepare well in advance so that 

you know which materials are needed for that session.   

How do you set up?   

It is recommended to arrange chairs in a semi-circle to help build connections and discussion 

between participants. You may choose to use desks but they are not necessary.    

Language   

This curriculum uses the language of gender-based violence (GBV) rather than violence 

against women and girls (VAWG), as was deemed most relevant for the Rwandan context. It 

recognizes, however, that GBV primarily affects women and girls and is driven by the 

ƛƳōŀƭŀƴŎŜ ƻŦ ǇƻǿŜǊ ōŜǘǿŜŜƴ ƳŜƴ ŀƴŘ ǿƻƳŜƴΦ Lǘ ŀƭǎƻ ǳǎŜǎ ǘƘŜ ǘŜǊƳ άD.± ƛƴ ŎƻǳǇƭŜǎέ ǊŀǘƘŜǊ 

ǘƘŀƴ άƛƴǘƛƳŀǘŜ ǇŀǊǘƴŜǊ ǾƛƻƭŜƴŎŜέ ŦƻǊ ǘƘŜ ǇǳǊǇƻǎŜ ƻŦ ǎƛƳǇƭƛŎƛǘȅ ŀƴŘ ŎƭŀǊƛǘȅ ŀǘ ŎƻƳƳǳƴƛǘȅ ƭŜǾŜƭΦ    

Activist Skills Training Module objectives   

   

(a) To enable participants identify the specific skills that are necessary to do effective 

activism at the community level.   
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(b) To enable participants identify the fundamentals that are needed for community 

activism to get started.   

(c) To enable participants determine what is most needed according to experience and 

observations of community activists in their respective communities   

(d) To enable participants identify the key role of an activists   

(e) To enable participants understand the Stages of Change   

(f) To enable participants link the Stages of Change to community activism    

(g) To enable participants Understand power as the core content of community activism   

(h) To enable participants link between the four phases of community activism and the 

four types of power.   

(i) To enable participants understand how the content of community activism evolves 

with each phase      
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Module Coverage:   

?Activity   ÝTime   

Å Session 1: Activism means Action   8hrs.25 min.   

1. What is activism?   30 min   

2. Role of an activist   45 min   

3. Stages of Change   1 hr.   

4. The concept of activism   30 min   

5. Activist tools   1 hr.   

6. The power poster   1 hr.   

7. Effective activism   2.5 hrs.   

8. Everyday activism   1 hr.   

9. Introducing the Take-Home Exercise   15 min   

Å Session 2: The space between us   6hrs 55 min   

1. Take-Home Reflection   30 min   

2. Introductory activity   3 hrs. 5 min   

3. The power of a benefits ς based approach   15 min   

4. Instruct, inform or question   2 hrs.   

5. Practice, Practice, Practice!   2 hrs.   

6. Guidance note for practicing specific skills   2 hrs.   

Å Session 3: Providing, Empowering, Support-  

Essential Communication skills   

2hrs 55min   

1. Take-Home Reflection   30 min   

2. Making referrals   1 hr. 15 min   

3. Planning to start   1 hr. 40 min   

Total Time   21 hrs. 15 min   
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Session 1: Activism Means Action!   

   
   

I. SUGGESTED TIME: 2.5 hours   

   

II. OBJECTIVES:    

V To help participants to process the experiences and learning from the previous 

ǎŜǎǎƛƻƴΩǎ ¢ŀƪŜ-Home exercise V To explore the meaning of activism.   

V To recognize opportunities for taking action in our everyday lives.   

V To enable participants identify opportunities for activism to prevent violence 

against women and practice taking at least one action.   

V To enable participants identify opportunities for activism to prevent violence 

against women and practice taking at least one action.   

   

III. ACTIVITIES:    
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?Activity 1: What is activism?   

Ý Time Required: 30 minutes   

% Methodology: individuals, small group, large group discussion, pair,    

! Materials and Preparation: Flip charts, markers, tape   

   

Steps:   

1. Introduce this session: In this session, we explore the concept of activism.   

2. Ask participants if they have ever heard the word activism. Then ask: What does the word 

activism mean to you? Write contributions on a sheet of flipchart.    

3. tƻǎǘ ǘƘŜ ŦƭƛǇŎƘŀǊǘ ǿƛǘƘ ǘƘŜ ŘŜŦƛƴƛǘƛƻƴ ƻŦ Ψ!ŎǘƛǾƛǎƳΩ ŀƴŘ ǊŜŀŘ ƛǘ ŀƭƻǳŘΥ    

Activism is when a person takes action to create social change that is driven by 

her/his deep beliefs and sustained over time.   

4. Ask participants: ²Ƙŀǘ Řƻ ǿŜ ƳŜŀƴ ǿƘŜƴ ǿŜ ǎŀȅ ǘƘŀǘ ŀŎǘƛǾƛǎƳ ƛǎ άŀƛƳŜŘ ŀǘ ŎǊŜŀǘƛƴƎ 

ǎƻŎƛŀƭ ŎƘŀƴƎŜΚέ Record contributions on the first blank flipchart. If required, prompt 

participants to come up with the following types of answers (3 min):   

a. LǘΩǎ ŀōƻǳǘ ŎǊŜŀǘƛƴƎ ŎƘŀƴƎŜ ƛƴ ǘƘŜ ƴƻǊƳǎ ƻŦ ƻǳǊ ŎƻƳƳǳƴƛǘƛŜǎΣ ƛΦŜΦ ǘƘŜ ŎƻƳƳƻƴ 

beliefs and behaviors.    

b. LǘΩǎ ƎƻŜǎ ōŜȅƻƴŘ ƳŀƪƛƴƎ ŀ ŎƘŀƴƎŜ ŦƻǊ ȅƻǳǊself as an individual or your family c. 

It strives for social justice.   

5. Ask participants: ²Ƙŀǘ Řƻ ǿŜ ƳŜŀƴ ǿƘŜƴ ǿŜ ǎŀȅ ǘƘŀǘ ŀŎǘƛǾƛǎƳ ƛǎ άŘǊƛǾŜƴ ōȅ ŀ ǇŜǊǎƻƴΩǎ 

ŘŜŜǇ ōŜƭƛŜŦǎΚέ Record contributions on the 2nd blank flipchart. If required, prompt 

participants to come up with the following types of answers (5 min):   

a. Activism begins with a deep and personal belief in the change that is 

needed;   

b. An activist does not do it for money, status, or hopes of receiving a job.   
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c. It is motivated by personal passion that emerges when we recognize 

injustice   

d. It is connected to our personal values;   

e. It takes courage and commitment;   

f. Activists must feel for the work and issue, not just logically understand it, 

etc.    

6. Ask participants: ²Ƙŀǘ Řƻ ǿŜ ƳŜŀƴ ǿƘŜƴ ǿŜ ǎŀȅ ǘƘŀǘ ŀŎǘƛǾƛǎƳ ƛǎ άǎǳǎǘŀƛƴŜŘ ƻǾŜǊ ǘƛƳŜΚέ 

Record contributions on the 3rd blank flipchart. If required, prompt participants to come 

up with the following types of answers (5 min):   

a) Activism is not a one-off action or something occasional.   

b) It is something ongoing and requires continuous commitment;   

c) Activism is strategic   

d) It requires planning and following through with plans   

7. Ask participants: Is it possible to believe in something without being an activist?    

8. Explain: Yes, it is possible to care deeply about something without being an activist. Many 

of us care about certain issues, but do not choose to engage in regular activities to change 

them within our communities. Some of us prefer to focus on changes within ourselves or 

our families; others choose to contribute to the community in other ways. That is ok. 

Some of us may choose to call ourselves activists against gender-based violence and 

some of us may not. Only as individuals can we choose whether being an activist is part 

of our identity. Whatever the decision, we can all continue to make changes in our own 

lives.   

9. Summarize: As we can see, activism is something that reaches beyond what we learn in 

these sessions or do with an NGO. It grows from within us and becomes part of our 

identities and values. This means that opportunities for activism exist both within and 
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beyond the work that we do together. We will look at some of these opportunities in the 

next part of the session.   

10. Explain: The idea of activism can feel big. However, activism is about the small actions 

that we take in our daily lives in response to injusticeτthe way we think, speak, and 

interact that influences others. This happens during normal moments in our everyday 

lives for example, when we are sharing a meal with our family, talking to our neighbours, 

walking to church, working in the fields or shopping in the market.   

11. Continue: Opportunities for personal activism surround us on a daily basis. It is important 

to remember that our role as activists is not to educate people but rather to provoke 

critical thinking and open dialogue. In this exercise, we are going to look at how to start 

an activist conversation within our daily lives.   

12. Point to the 3 columns on the wall and explain that these represent three different 

components for starting an activist conversation: Starting Phrases, Topics, and 

Invitations to Discuss Further. We can combine these to find ways to open up a 

conversation about GBV.   

13. Invite 3 volunteers to come to the front of the room.    

14. Ask each of the volunteers to choose one of the papers from one of the categories (the 

first volunteer should choose one of the Starting Phrases, the 2nd volunteer should 

choose one of the Topics, and the third volunteer should choose one of the Invitations 

to Discuss Further). Each volunteer should take the paper they choose off the wall.   

15. Next, ask the volunteers to read their papers in order, beginning with the Starting Phrase. 

ό9ΦƎΦ [ŀǘŜƭȅ L ƘŀǾŜ ōŜŜƴ ǘƘƛƴƪƛƴƎ ŀōƻǳǘΧΦ Iƻǿ ǘƻ ōǳƛƭŘ ŀ ƘŀǇǇȅ ƘƻƳŜΦ ²Ƙŀǘ Řƻ ȅƻǳ ǘƘƛƴƪ 

about this?) Explain that together, these create a way to start a dialogue and provoke 

critical thinking.    

16. Ask the 3 volunteers to return their papers to the wall and invite 3 more volunteers to 

the front.   

17. Repeat steps 6 and 7, creating a new way to open an activist conversation.    
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18. /ƻƴǘƛƴǳŜ ƛƴ ǘƘƛǎ ǿŀȅ ǳƴǘƛƭ ȅƻǳΩǾŜ ŎǊŜŀǘŜŘ ŀǘ ƭŜŀǎǘ п ǿŀȅǎ ǘƻ ƻǇŜƴ ŀn activist conversation.   

19. Summarize: We can all find the courage to integrate activism into our personal lives by 

starting conversations and provoking critical thinking amongst those around us.    

20. Explain that you are now going to practice finding opportunities for activism in your daily 

lives. Read the following instructions carefully to be sure they are clear:   

a. In a moment, you will divide into groups of three people.    

b. You will pass around an envelope. Inside the envelope are pieces of paper 

with different opportunities for activism written on them that exist in our 

daily lives, e.g. walking to church.    

c. Each group will choose two pieces of paper from the envelope.    

d. In their groups, participants will discuss why the two examples they chose 

are good opportunities for activism.    

e. Then, for each example they chose, they will practice starting an activist 

conversation, using the three components discussed earlier.   

f. Groups will have 10 minutes total for this discussion.   

21. After 10 minutes, call everyone back to the circle. Ask several participants to share the 

opportunities for activism they chose, why they are good opportunities for activism, and 

how they could start an activist conversation in that situation. Discuss the   

  examples and any questions that may arise                (15 min)   

22. When 15 minutes have passed, summarize:   

a) Activism is not just about large, well-planned activities. It is about the small things we 

do in our everyday lives when we interact with others.   

b) Opportunities for activism exist everywhere.    

c) Effective activism helps to provoke dialogue and critical thinking, rather than just 

messaging   
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23. ¢Ƙŀƴƪ ǇŀǊǘƛŎƛǇŀƴǘǎ ŦƻǊ ǘƘŜ ŜƴŜǊƎȅ ŀƴŘ ƛŘŜŀǎ ǘƘŜȅ ōǊƻǳƎƘǘ ǘƻ ǘƻŘŀȅΩǎ ǎŜǎǎƛƻƴΦ   

   

   

Handout 3.1: Opportunities for Activism- Examples   

   

Walking home from church   

------------------------------------   

Eating breakfast with your family   

------------------------------------   

Visiting family/ relatives   

------------------------------------   

Hanging out at the bar with friends   

------------------------------------   

At the farm with other workers   

------------------------------------   

In the market   

------------------------------------   

At the salon   

------------------------------------   

At a family function   

------------------------------------ Sitting with 

neighbors or friends   

------------------------------------   

At a community event   

------------------------------------   

?Activity 2: Role of an activist   

Ý Time Required: 60 minutes   

% Methodology: individuals, small group, large group discussion   

! Materials and Preparation: Flip charts, markers, tape   
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Steps:   
1. Welcome participants to the session and to the team of Community Activists (CAs)! 

Conduct a short ice-breaker or energizer to help participants settle into the space.   

2. /ƻƴƎǊŀǘǳƭŀǘŜ ǇŀǊǘƛŎƛǇŀƴǘǎ ƻƴ ǘƘŜƛǊ ƘŀǊŘ ǿƻǊƪ ǘƘǊƻǳƎƘƻǳǘ ǘƘŜ /ƻǳǇƭŜǎΩ /ǳǊǊƛŎǳƭǳƳ ŀƴŘ 

appreciate their dedication to promoting positive change within their communities. 

Explain that over the next few weeks, participants will engage in a series of sessions to 

build the knowledge, skills, and confidence needed to begin activism in their 

communities   

3. Introduce the session: In this session, we are going to begin to explore what it means to 

be a Community Activist (CA). This exploration will continue throughout all of the 

ǎƪƛƭƭǎōǳƛƭŘƛƴƎ ǎŜǎǎƛƻƴǎΦ [ŜǘΩǎ ǎǘŀǊǘ ōȅ ǊŜƳƛƴŘƛƴƎ ƻǳǊǎŜƭǾŜǎ ƻŦ ǘƘŜ ƳŜŀƴƛƴƎ ƻŦ activism.   

4. Ask participants: ¢ƘƛƴƪƛƴƎ ōŀŎƪ ǘƻ ǿƘŀǘ ǿŜ ƭŜŀǊƴŜŘ ŘǳǊƛƴƎ ǘƘŜ /ƻǳǇƭŜǎΩ /ǳǊǊƛŎǳƭǳƳΣ ǿƘŀǘ 

ŘƻŜǎ ǘƘŜ ǿƻǊŘ άŀŎǘƛǾƛǎƳέ ƳŜŀƴ ǘƻ ȅƻǳΚ Listen to responses from 1-2 participants.    

5. Prepare a flipchart with the definition of Activism:    

(Activism is when we take action to create positive changes in our communities and society 

based on our own deep beliefs. Agree with the definition)   

6. tƘƻǘƻŎƻǇȅ ŀƴŘ Ŏǳǘ ǘƘŜ άwƻƭŜǎ ƻŦ ŀƴ !ŎǘƛǾƛǎǘέ ǎǘŀǘŜƳŜƴǘǎ ǇǊƻǾƛŘŜŘ ŀǘ ǘƘŜ ŜƴŘ ƻŦ ǘƘŜǎŜ 

instructions (enough so that there is one for each participant). Fold each strip of paper 

and tape them to the walls around the room, spreading them out so that they are in 

different areas of the room.   

7. tǊŜǇŀǊŜ ŀ ŦƭƛǇŎƘŀǊǘ ǿƛǘƘ ǘƘŜ ǘƛǘƭŜ άwƻƭŜǎ ƻŦ ŀƴ !ŎǘƛǾƛǎǘέ ŀƴŘ ǘƘŜ ŦƻƭƭƻǿƛƴƎ ǘŜȄǘΥ  Activists 

challenge harmful norms and promote positive change by:   

a) Speaking out against injustice   

b) Provoking critical thinking amongst others   

c) Supporting community members who are experiencing injustice (GBV)   

d) Supporting community members through their own process of change   

8. ¦ƴŘŜǊƭƛƴŜ ǘƘŜ ǿƻǊŘǎ άǇƻǎƛǘƛǾŜ ŎƘŀƴƎŜǎέ ƻƴ ǘƘŜ ŦƭƛǇŎƘŀǊǘ ŀƴŘ ŀǎƪ ǇŀǊǘƛŎƛǇŀƴǘǎΥ In 

Indashyikirwa, what are the positive changes that we want to see? Listen to responses 

from 1-2 participants   

9. Summarize: In Indashyikirwa, the positive change that we are working towards is 

communities that are free from gender-based violence. To achieve this, we want to see 

men and women using their power positively and balancing power in their relationships 

and communities.   
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10. ¦ƴŘŜǊƭƛƴŜ ǘƘŜ ǿƻǊŘǎ άǘŀƪŜ ŀŎǘƛƻƴέ ƻƴ ǘƘŜ ŦƭƛǇŎƘŀǊǘΦ   

11. Explain: The role of activists is to take action. In the next exercise, we will explore what 

this means for us in our day-to-day lives.   

12. Explain the exercise: You will notice strips of paper hanging all around the room (Point 

to the pieces of paper). On each of these pieces of paper is written one role of an activist, 

with a number 1-рΦ ²ƘŜƴ L ǎŀȅ άDƻΗέ ŜŀŎƘ ƻŦ ȅƻǳ ǿƛƭƭ ǿŀƭƪ ǘƻ ŀ ǿŀƭƭ ŀƴŘ ǘŀƪŜ ƻƴŜ ǇƛŜŎŜ 

of paper. You will then form groups of 5 by finding people with each of the other numbers 

from 1-5. For example, if you choose a paper with #1, you will look for someone with #2, 

#3, #4, and #5 to form one group. Each group should have 5 people in it and each person 

in the group should have a different role of an activist written on their paper. (Note: if  

the numbers do not work out evenly, then after participants have formed groups you can 

ask some people to join other groups).    

13. Continue explaining: In your groups you will discuss each of the roles of an activist written 

on your papers. For each one, discuss what it means and why it is important. You will 

have 15 minutes for this discussion.   

14. Ensure that there are no questions and begin (ask participants to go to the walls and take 

a strip of paper). If participants struggle to form groups, help to guide them.   

15. Once the groups have been formed, call out when 5 minutes are left, 1 minute, and when 

ǘƛƳŜΩǎ ǳǇ (15 min).   

16. After 15 minutes have passed, ask participants to come back to the larger group.   

17. ¦ƴŎƻǾŜǊ ǘƘŜ άwƻƭŜǎ ƻŦ ŀƴ !ŎǘƛǾƛǎǘέ ŦƭƛǇŎƘŀǊǘΦ !ǎƪ ŦƻǊ ŀ ǾƻƭǳƴǘŜŜǊ ǘƻ ǊŜŀŘ ƛǘ ŀƭƻǳŘ ƻǊ ǊŜŀŘ 

it aloud yourself:    

   

Tell them that: Activists challenge harmful norms and promote positive change by: Speaking 

out against injustice, Provoking critical thinking amongst others, Supporting community 

members who are experiencing injustice (GBV), Supporting community members through 

their own process of change, Living their beliefs.   

   

18. Point to #1 and ask participants what their groups discussed ŀōƻǳǘ άǎǇŜŀƪƛƴƎ ƻǳǘ ŀƎŀƛƴǎǘ 

ƛƴƧǳǎǘƛŎŜΦέ [ƛǎǘŜƴ ǘƻ ŎƻƴǘǊƛōǳǘƛƻƴǎ ŦǊƻƳ ǎŜǾŜǊŀƭ ǇŀǊǘƛŎƛǇŀƴǘǎ ŀƴŘ ǿǊƛǘŜ ǘƘŜƛǊ ǾƛŜǿǎ ƻƴ ŦƭƛǇ 

chart.   

19. {ǳƳƳŀǊƛȊŜ ǘƘŜ ƳŜŀƴƛƴƎ ƻŦ άǎǇŜŀƪƛƴƎ ƻǳǘ ŀƎŀƛƴǎǘ ƛƴƧǳǎǘƛŎŜέΥ    

As activists, we will help to break the silence around GBV. We will speak out against injustice 

and intervene appropriately when we see, hear or know about GBV in our communities. We 

will not stay silent.   
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20. Refer participants to Handout 3.2 roles of a community activist. To understand more 

about the remaining 3 roles of an activist. Be sure to highlight their views.   

21. Answer any question asked by participants.   

   

22. Summarize: As activists we will continually strive to make positive changes in our own 

lives, while promoting positive change in our communities. We will speak out against GBV 

in couples, and serve as a valuable resource for those who are experiencing GBV as well 

as those who are trying to make a change. We will work to help others think critically 

about how they use their power, rather than simply giving messages or trying to educate 

them. Finally, we will continuously strive to live the beliefs that we speak about to others.   

   

23. Thank participants for their active participation before closing.   
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C Handout 3.2 roles of a community activist   

Provoking critical thinking amongst others: As activists, we want to inspire others to reflect 

ǳǇƻƴ ƛǎǎǳŜǎ ƛƴ ǘƘŜƛǊ ƭƛǾŜǎ ŀƴŘ ǘƘƛƴƪ ŘƛŦŦŜǊŜƴǘƭȅ ŀōƻǳǘ ǘƘƛƴƎǎ ǘƘŀǘ ŀǊŜ ŀŎŎŜǇǘŜŘ ŀǎ άƴƻǊƳŀƭΦέ 

This requires us to engage others in activities that help them to think in new ways for 

themselves, rather than ǘŜƭƭƛƴƎ ǘƘŜƳ ǿƘŀǘ ƛǎ άǊƛƎƘǘ ƻǊ ǿǊƻƴƎέ ƻǊ ǎƛƳǇƭȅ ƎƛǾƛƴƎ ƻǳǘ ƳŜǎǎŀƎŜǎ 

ǿƛǘƘ ƻǳǊ ƻǿƴ ƛŘŜŀǎΦ hǳǊ ǿƻǊƪ ƛǎ ƴƻǘ ŀōƻǳǘ άǎŜƴǎƛǘƛȊƛƴƎέ ōǳǘ ŀōƻǳǘ ƘŜƭǇƛƴƎ ǇŜƻǇƭŜ ǘƻ ǘƘƛƴƪ 

critically. Therefore, our approach must be interactive, and based on asking questions rather 

than giving out information.    

   

Supporting community members who are experiencing injustice (GBV): It is not enough to 

speak out against injustice. We must be willing and able to support those who are most 

directly affected, without blame or judgment. As activists against GBV, we commit to 

providing empowering response to women who are experiencing violence in their 

relationships and intervening appropriately when others are experiencing violence.    

   

Supporting community members through their own process of change: As community 

members begin to rethink issues such as power and gender and try to make changes in their 

ƻǿƴ ƭƛǾŜǎΣ ǿŜ ǿƛƭƭ ǳǎŜ ƻǳǊ άǇƻǿŜǊ ǿƛǘƘέ ƻǘƘŜǊǎ ǘƻ ǎǳǇǇƻǊǘ ǘƘŜƳ ƛƴ ƛŘŜƴǘƛŦȅƛƴƎ ŀƭǘŜǊƴŀǘƛǾŜǎ ǘƻ 

violence, overcoming barriers to change, and sustaining positive changes. We will build 

personal relationships with others and be available for discussions, questions, sharing ideas, 

and providing support.    

   

Living their/ our beliefs: As activists, we must live the values in our lives that we are working 

towards in the community. We must make changes just as we are encouraging other to do. 

It is important that we use our power positively with women and men, balance power with 

our partners, and refrain from violence in our relationships and communities. We must value 

and treat men and women equally.   

   

Speaking out against injustice: As activists, we will help to break the silence around GBV. 

We will speak out against injustice and intervene appropriately when we see, hear or know 

about GBV in our communities. We will not stay silent.   

   

   

?Activity 3: Stages of change   

Ý Time Required: Time:   90 minutes   
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% Methodology: Individuals, small group, large group discussion  ! 
Materials and Preparation: markers, tape, flip chart.   

   

Steps:   
1. Welcome participants to the session. Conduct a short ice-breaker or energizer to help 

participants settle into the space.   

2. Introduce the session by saying that, In order to foster change for ourselves and others, 

we must first understand how people change. In this session, therefore, we will spend 

time thinking about how change happens within individuals and communities. We will 

then try to connect these stages of change to our work as community activists so that we 

may be more effective in our activism.    

   

3. ²ǊƛǘŜ ƻǳǘ ǘƘŜ ŦƛǾŜ ά{ǘŀƎŜǎ ƻŦ /ƘŀƴƎŜ {ǘƻǊƛŜǎέ ƻƴ ŀ ŦƭƛǇ ŎƘŀǊǘΦ   

(a) Pre-Contemplation: the person does not identify the issue as a problem   

(b) Contemplation: the person begins to identify the issue as a problem   

(c) Preparation for Action: the person seeks information, support and alternatives 

for making a change   

(d) Action: the person begins to make a change in her/his life   

(e) Maintenance: the person sustains the change   

   

4. Write each bullet point/sentence of each story separately, onto A4 paper or pre-cut 

pieces of flipchart paper. Gather the sentences for each story in random order, and then 

clip them together so that they do not get mixed up with sentences from the other 

stories.    

Å Tape together two vertical sheets of flipchart, end to end, to make one long sheet of 

ŦƭƛǇŎƘŀǊǘΦ ²ǊƛǘŜ ǘƘŜ ǘƛǘƭŜ ά{ǘŀƎŜǎ ƻŦ /ƘŀƴƎŜέ ŀƴŘ ǘƘŜ ŦƻƭƭƻǿƛƴƎ ŎƻƴǘŜƴǘΦ {Ŝǘ ŀǎƛde until 

ready to use:   

   

Å tǊŜǇŀǊŜ ŀ ŦƭƛǇŎƘŀǊǘ ǿƛǘƘ ǘƘŜ ǘƛǘƭŜ άtƘŀǎŜǎ ƻŦ LƴŘŀǎƘȅƛƪƛǊǿŀέ ŀƴŘ ǘƘŜ ŦƻƭƭƻǿƛƴƎ ŦƻǳǊ 

phases written down the right side of the flipchart:   

1. Knowledge   

2. Attitudes   

3. Skills   

4. Action   
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5. Ask participants to divide themselves into 4 groups, by counting off from 1 to 4 until 

everyone has a number, and then grouping themselves by number.   

6. DƛǾŜ ŜŀŎƘ ƎǊƻǳǇ ŀ ǎǘŀŎƪ ƻŦ ǊŀƴŘƻƳƭȅ ƻǊƎŀƴƛȊŜŘ ǎŜƴǘŜƴŎŜǎ ŦƻǊ ƻƴŜ ƻŦ ǘƘŜ ά{ǘŀƎŜǎ ƻŦ 

/ƘŀƴƎŜ {ǘƻǊƛŜǎΦέ   

7. Explain: ¢ƘŜ ǇƛŜŎŜǎ ƻŦ ǇŀǇŜǊ ȅƻǳΩǾŜ ōŜŜƴ ƎƛǾŜƴ ƳŀƪŜ ǳǇ ŀ ǎǘƻǊȅΦ ¢ƘŜ ǘŀǎƪ ŦƻǊ ŜŀŎƘ ƎǊƻǳǇ 

is to read the sentences on each piece of paper and determine their correct order. Make 

your decisions based on your own experiences of making change, or based on what you 

have witnessed in others. When finished, tape the pieces in order on the wall, with the 

first sheet at the top and last at the bottom. You will have 5 minutes to complete this 

task.   

8. Ensure there are no questions and begin.   

9. Alert the groups when 1 minute remain and call out when time is up. (5 min).   

10. Ask the groups to tape their stories on the wall (you can choose any wall in the room 

where there is space).   

11. Explain: Each group will present their story and explain why they chose the order they 

did.   

12. After each presentation ask:    

a. Why did you choose to put the pieces in this order?   

b. Do the other groups agree with this order? If there is disagreement, discuss 

and come to an agreement about the correct order for the story.   

13. After all presentations have been given, ask the group: Examine these stories and think 

to yourself about the similarities between them?   

14. Give the group a few moments in silence to think, then explain:    

a. I am now going to take you through a process of remembering and imagining 

one of your own experiences of making a change. At the end of this exercise 

you will share this experience with your neighbor, so imagine an example from 

your life that you feel comfortable sharing.   

b. Now make yourself comfortable, close your eyes and listen carefully to what I 

say. Create pictures in your mind as I read.   

15. Once everyone has closed their eyes, read the following directions slowly to the group. 

²ƘŜƴ ȅƻǳ ǎŜŜ ǘƘŜ ǿƻǊŘ άǇŀǳǎŜέ ǘŀƪŜ ŀ ŘŜŜǇ ōǊŜŀǘƘ ŀƴŘ ǎƛƭŜƴǘƭȅ Ŏƻǳƴǘ ǘƻ ŦƛǾŜ ǘƻ ƭŜǘ ŀ ŦŜǿ 

seconds pass:    

Please take a minute to think about a change in your own lifeτsomething that you 

decided to change yourself, not something that was forced on you by someone else or 
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by circumstances. (Pause) What was that change? Do not say it out loud; just think about 

it to yourself. (Pause)    

Try to remember in detail the process you went through during that change. What 

issue did you begin to identify as a problem? (pause)   

What made you feel that you needed to change something about yourself or your  

lifestyle? (pause)   

What did you do next? Did you have information? Did you learn more about the issue? 

(pause) Who did you talk to? Did you get support from anyone? (pause) Did you try to think 

of alternatives to that behavior? (pause)   

Did you change right away or did it take time? Did you try many different approaches 

to changing? Try to remember what those approaches were. (pause)   

How did it feel to accomplish that change? (pause) What did you do to try to sustain 

the changes you had made and not go back to the old ways? (pause)   

16. ¢Ŝƭƭ ǇŀǊǘƛŎƛǇŀƴǘǎ ǘƻ ƻǇŜƴ ǘƘŜƛǊ ŜȅŜǎ ŀƴŘ ǘƘŜƴ ŀǎƪΥ άbƻǿ ǇƭŜŀǎŜ ǘǳǊƴ ǘƻ ȅƻǳǊ ƴŜƛƎƘōƻǊ ŀƴŘ 

tell her or him about the change you made in your lifeτand the process you went 

through to make that change. After 3 minutes I will ask you to switch roles of teller and 

ƭƛǎǘŜƴŜǊΦέ   

17. After 3 minutes ask participants to switch roles, so the other person can describe her/his 

process of change as well.    

18. Call out that time is up after another 3 minutes have passed.    

19. Ask: Would anyone like to describe their process of change to the group?   

20. Invite a few participants to share their stories. Probe to help pull out key details of their 

story, with questions such as:    

a. What kind of change did you make?    

b. How did you become aware that you needed or wanted to make a change?    

c. Who and what supported you in making that change?   

d. What actions did you take to be successful in making that change?   

e. How did you make sure you sustained that change over time?   

21. Hang the flipchart on the wall displaying the Stages of Change.    

22. Explain: Anyone making a change in her or his life goes through a common process, 

which has five stages.   

23. Read the stages and descriptions on the flipchart or ask participants to volunteer to read 

ǘƘŜƳΦ 9ȄǇƭŀƛƴ ǘƘŀǘ ƛǘ ƛǎ ƴƻǘ ƛƳǇƻǊǘŀƴǘ ŦƻǊ ǇŀǊǘƛŎƛǇŀƴǘǎ ǘƻ ǊŜƳŜƳōŜǊ ǘƘŜ άŦŀƴŎȅέ ƴŀƳŜǎ ƻŦ 

the stages. What is most important is that they understand the different stages and that 

change is a process.   
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Ask a volunteer to read stories in Handout 3.3: Stages of Change Stories   

Think back to the stories that we organized, as well as your own experience of change. Do 

these stages reflect the process in these stories and in your own lives?   

24. Explain: Indashyikirwa is a process of creating change within ourselves and our 

communities. If we know how individuals typically change, then we can become more 

skillful in facilitating community-wide change. Through our activism, we will help to bring 

our communities through the stages of change. The content our activist activities will 

evolve and grow as the community moves through the different stages.    

25. IŀƴƎ ǘƘŜ άtƘŀǎŜǎ ƻŦ LƴŘŀǎƘȅƛƪƛǊǿŀέ ŦƭƛǇŎƘŀǊǘ ŘƛǊŜŎǘƭȅ ƴŜȄǘ ǘƻ ǘƘŜ {ǘŀƎŜǎ ƻŦ /ƘŀƴƎŜ 

flipchart so that the side edges touch.    

26. Explain: Indashyikirwa has four phases that correspond to the Stages of Change.    

27. Draw arrows from each stage of change to its corresponding phase of Indashyikirwa (as 

below), explaining as you go. (Note that in the Indashyikirwa process, the action and 

maintenance stages have been combined into one).   

a) Pre-contemplation  --  Knowledge   

b) 2. Contemplation   -- Attitudes   

c) Preparation for Action -- Skills   

d) Action   

e) Maintenance   

28. Ask participants: Please return to your original groups and the story you ordered. Discuss 

among yourselves how the Indashyikirwa phases would fit with that story. Write 

Knowledge, Attitudes, Skills and Action next to the appropriate sentences.   

29. Once the groups are finished, ask participants to return to the large circle for discussion.    

30. Ask:    

a. Why is it important in our work to recognize how people change?   

(Possible responses: so that we can tailor our work to the stage that people are in; so 

ǘƘŀǘ ǿŜ Ŏŀƴ ǿƻǊƪ ǎȅǎǘŜƳŀǘƛŎŀƭƭȅΤ ǎƻ ǘƘŀǘ ǿŜ ŘƻƴΩǘ ƧǳƳǇ ǘƻ ŀction before the other phases 

or get stuck in awareness-raising without moving on; in order to do effective activism).   

31. Explain to participants that there are 2 common traps that programs often fall into, 

which Indashyikirwa aims to avoid:   

a. Getting stuck in awareness-raising: Programs often get caught in an endless cycle of 

awareness-raising. We can see from stages of change that it is not enough to raise 

awareness about an issue. In addition to building knowledge, we also need to shift 
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attitudes, build skills, and support action in order to make a change. Indashyikirwa 

aims to move beyond awareness-raising.    

b. Jumping into action: We often expect people to change just by giving them new 

ƛƴŦƻǊƳŀǘƛƻƴΦ ²Ŝ Ǌǳƴ ŎŀƳǇŀƛƎƴǎ ǿƛǘƘ ǎƭƻƎŀƴǎ ǎǳŎƘ ŀǎ ά{ǘƻǇ ±ƛƻƭŜƴŎŜΗέ ƻǊ ά9ƴŘ D.± 

bƻǿΗέ IƻǿŜǾŜǊΣ ǎǘŀƎŜǎ ƻŦ ŎƘŀƴƎŜ ƘŜƭǇǎ ǳǎ ǘƻ ǎŜŜ ǘƘŀǘ ǿŜ ƴŜŜŘ ǘƻ ǎǳǇǇƻǊǘ ƛƴŘƛǾƛŘǳŀƭǎ 

and communities through a process of shifting knowledge, attitudes and skills, before 

expecting them to make and maintain lasting changes.    

32. ¢ƘǊƻǳƎƘ ǘƘŜ /ƻǳǇƭŜǎΩ /ǳǊǊƛŎǳƭǳƳΣ ȅƻǳ ƘŀǾŜ ŀƭǊŜŀŘȅ ōŜƎǳƴ ǘƘŜ ŦƛǊǎǘ ǇƘŀǎŜΦ ²Ŝ ǿƛƭƭ 

continue in the Knowledge phase as we start our community-based activism, before 

moving on to the next phase.   

   

33. Summarize key points:   

a. Change is a process. It is not an event that happens and finishes 

immediately.   

b. Most people and communities go through a similar process when they   

change thinking and behaviors.   

c. Understanding how individuals change can help us become better at 

facilitating change across the community.   

d. LƴŘŀǎƘȅƛƪƛǊǿŀ ǳǎŜǎ ŀ άǇƘŀǎŜŘ-ƛƴέ ŀǇǇǊƻŀŎƘ όǿƻǊƪƛƴƎ ƛƴ ŘƛŦŦŜǊŜƴǘ 

phases) to   

help us more effectively facilitate change with individuals and communities.   

   

34. Thank participants for their active participation before closing.   

      



Community Model Activist Skills Building Module    

16 | P a g e    
   

Trainer tool 3.1: Stages of Change Stories   

Story 1:   

Å Paul smokes a pack of cigarettes a day.   

Å tŀǳƭΩǎ ŘƻŎǘƻǊ ǘŜƭƭǎ ƘƛƳ ǘƘŀǘ ǎƳƻƪƛƴƎ ƛǎ ōŀŘ ŦƻǊ Ƙƛǎ ƘŜŀƭǘƘΦ tŀǳƭ ŎƻǳƎƘǎ ŀ ƭƻǘ ƛƴ ǘƘŜ 

morning and wonders if it could be because of smoking as the doctor said.   

Å Paul asks his friend who quit smoking whether it improved his health. The friend says 

άȅŜǎέ ŀƴŘ encourages Paul to quit too.    

Å Paul stops smoking.   

Å Paul has not smoked for a year and does not cough anymore.   

   

Story 2:   

Å Mahoro uses a lot of oil in her food and eats very large portions.  She has heart 

palpitations when she carries heavy loads.   

Å Mahoro hears her friends talking about how being overweight can give you high 

blood pressure. She wonders whether her palpitations could be linked to her weight.   

Å Mahoro asks her friends about the connection between weight and blood pressure. 

They talk about how to reduce weight.   

Å Mahoro decides to put less oil in her food and take smaller portions.   

Å Mahoro seldom has heart palpitations now. She feels great and weighs five kilos less.   

   

Story 3:   

Å Mary and John are married. They are seen as a healthy couple in the community. 

John sometimes slaps Mary when he gets annoyed.   

Å When John is at the bar, a community activist from an NGO program comes in with 

materials about gender-ōŀǎŜŘ ǾƛƻƭŜƴŎŜΦ  ¢ƘŜ ŀŎǘƛǾƛǎǘ ǎǘŀǊǘǎ ŀ ŘƛǎŎǳǎǎƛƻƴ ǿƛǘƘ WƻƘƴΩǎ 

friends about the consequences of gender-based violence and the benefit of 

nonviolent relationships.. John begins to think that it is wrong to slap Mary.   

Å John speaks with his father and other men in the community he respects about how 

to maintain healthy relationships with their wives. They discuss alternatives to 

violence. John commits to not slap Mary and to treat her with more respect.   

Å John stops slapping Mary when he is annoyed. Instead, when he is annoyed, he goes 

for a walk, or goes into another room to calm down.   

Å John sees that Mary is happier and likes to be around him more. He continues to be 

non-violent in his relationship.   
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Story 4:   

Å Amina beats her son, Ali, when he does not come home from school on time.   

Å Ali begins to withdraw from Amina and the family. Amina notices this change in Ali 

and wonders if it is because he is afraid of being beaten again.   

Å !ǘ ƘŜǊ ǿƻƳŜƴΩǎ ƎǊƻǳǇΣ !Ƴƛƴŀ ǘŜƭƭǎ ŦǊƛŜƴŘǎ ŀōƻǳǘ ǘƘŜ ŎƘŀƴƎŜ ƛƴ !ƭƛΦ ¢ƘŜȅ ǎƘŀǊŜ 

experiences and discuss other more positive ways of disciplining children.   

Å !Ƴƛƴŀ ǘŜƭƭǎ !ƭƛ ǘƘŀǘ ǎƘŜ ǿƛƭƭ ƴƻ ƭƻƴƎŜǊ ōŜŀǘ ƘƛƳΣ ōǳǘ ƛŦ ƘŜ ŘƻŜǎƴΩǘ ŎƻƳŜ ƘƻƳŜ ƻƴ ǘƛƳŜ 

with a good reason, then he will have to do extra chores.   

Å !Ƴƛƴŀ ǘŜƭƭǎ ƘŜǊ ǿƻƳŜƴΩǎ ƎǊƻǳǇ ǘƘŜ ŦƻƭƭƻǿƛƴƎ ǿŜŜƪ ǘƘŀǘ !ƭƛ ǿŀǎ ƻƴƭȅ ƭŀǘŜ ƻƴŎŜ ŀƴŘ ƘŜ  

 washed the dishes that night. He is more interactive with the family.      
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?Activity 4: The Content of Activism   

Ý Time Required: Time:   90 minutes   

% Methodology: Individuals, small group, large group discussion   

! Materials and Preparation: flipchart paper, markers, tape   
   

Steps:   
1. Welcome participants to the session. Conduct a short icebreaker or energizer 

to help participants settle into the space.   

2. Introduce the session: In order for our activism to be effective, it is important 

to have a clear understanding of the content of our activities, i.e. what it is we 

will be discussing and helping others to think critically about. In this session, we 

will explore the content of our activism and look at how it relates to the phases 

of Indashyikirwa.    

3. To begin, ask participants: What is the overall aim of the Indashyikirwa project? 

Listen to responses from a few participants. Summarize that the overall aim of 

Indashyikirwa is to prevent GBV. Therefore, this is also the aim of our activism.   

4. Next, explain that in order to prevent GBV, we need to address the root cause 

of the problem. Ask participants: What is the root cause of GBV? (Response: 

power imbalance between men and women).   

5. Continue: If the power imbalance is the root cause of GBV, than what is it that 

we will try to address? (Response: power imbalance!)    

6. Summarize: Therefore, the main content of our activism in Indashyikirwa is 

POWER. Ask participants what this means to them. Listen to responses from 2-

3 participants. Highlight key points:   

a. Since power imbalance is the root cause of gender-based violence, our 

activism will focus on helping people to think critically about how they use 

their power.   

b. We will promote positive uses of power and reduce negative uses of power.   

c. We will support men and women to balance power in their relationships and 

the community.   

d. We often think we have to continually talk about gender and violence in order 

to address GBV. However, focusing on power can make our activism more 

effective.   
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Note to Facilitator: It is common for participants to think that things such as GBV, 

gender, violence, or awareness-raising are the core content of the program. The points 

above and the remaining exercise should help them to understand).   

   

7. Write each of the terms below (representing the Stages of Change and the 

Phases of Indashyikirwa) on separate pieces of A4 paper in big bold letters. Mix 

the papers up so that they are out of order and collect them into a pile. (Do 

this 2 times so that you have 2 sets of papers).   

8. Write each of the terms below (representing the Stages of Change and the 

Phases of Indashyikirwa) on separate pieces of A4 paper in big bold letters. Mix 

the papers up so that they are out of order and collect them into a pile. (Do 

this 2 times so that you have 2 sets of papers).   

o Pre-contemplation  o Action   o Attitudes o Contemplation  o 

Maintenance  o Skills o Preparation for Action  o Knowledge  o Action   

   

9. Write each of the terms below (representing the four types of power) on a 

separate piece of A4 paper in big bold letters. Mix the papers up so that they 

are out of order and collect them into a pile (Do this 2 times so that you have 

2 sets of papers).   

a. Power Within   

b. Power Over   

c. Power With   

d. Power To   

   

10. Prepare a flipchart with the following diagram (see diagram on next page). 

Hang it in the front of the room and fold it up or cover it until ready to use 

during the session.   

   

STAGES OF CHANGE   PHASES   CONTENT   

Pre-contemplation   

   

   

Knowledge   Power Within   
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Contemplation   

   

   

Attitudes   Power Over   

Preparation for Action   

   

   

Skills   Power With   

Action      

Action   

   

Power To   

Maintenance   
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11. Explain: We are now going to do an exercise to help us explore the connection between 

power and Indashyikirwa activism. This exercise will be a race- the team that completes 

it the fastest will win!   

a. We are going to divide into 2 teams. Each team will be given a pile of papers.    

b. 5ƻ ƴƻǘ ƭƻƻƪ ŀǘ ǘƘŜ ǇŀǇŜǊǎ ǳƴǘƛƭ L ǎŀȅ άDƻΗέ   

c. On the papers are written the names of one of the Stages of Change and the names of 

the phases of Indashyikirwa.    

d. You will give out the pieces of paper to the members of your team (1 paper per person). 

It is ok if not everyone has a piece.   

e. Your job is to match each of the Stages of Change with the corresponding phase of 

Indashyikirwa. In order to do this, you will:   

i. First, line up the people holding the Stages of Change papers, so that they are in 

order from front of the line to back of the line. (Ask them to hold up their papers for all 

to see). ii. Then, for each stage of change, find the corresponding Phase of 

Indashyikirwa. Ask the person holding the relevant Phase of Indashyikirwa paper to 

stand next to the corresponding Stage of Change.    

iii. In the end you should have 2 lines next to each other- one with the Stages of Change 

and one with corresponding the Phases of Indashyikirwa.    

iv. ²ƘŜƴ ȅƻǳǊ ǘŜŀƳ Ƙŀǎ ŦƛƴƛǎƘŜŘΣ ǎƘƻǳǘ ƻǳǘ ά5ƻƴŜΗέ ¢ƘŜ ŦƛǊǎǘ ǘŜŀƳ ǘƻ ŦƛƴƛǎƘ ŎƻǊǊŜŎǘƭȅ 

will win.    

12. Ask if there are any questions. Divide into 2 teams by splitting participants in half- one 

side of the room and the other. Teams will need some space so should spread out in 

the room.   

13. Hand out the Stages of Change and Phases of Indashyikirwa papers to each team, 

ǊŜƳƛƴŘƛƴƎ ǘƘŜƳ ƴƻǘ ǘƻ ƭƻƻƪ ŀǘ ǘƘŜƳ ǳƴǘƛƭ ȅƻǳ Ŏŀƭƭ ƻǳǘ άDƻΗέ   

14. ²ƘŜƴ ōƻǘƘ ǘŜŀƳǎ ƘŀǾŜ ǘƘŜƛǊ ǇŀǇŜǊǎΣ Ŏŀƭƭ ƻǳǘ άDƻΗέ .ŜƎƛƴ ŀƴŘ Ŏƻƴǘƛƴue the exercise 

ǳƴǘƛƭ ǘƘŜ ŦƛǊǎǘ ǘŜŀƳ ǎƘƻǳǘǎ ά5ƻƴŜΗέ   

15. Dƻ ǘƻ ǘƘŜ ǘŜŀƳ ǘƘŀǘ ŎƻƳǇƭŜǘŜŘ ǘƘŜ ŜȄŜǊŎƛǎŜ ŦƛǊǎǘ ŀƴŘ ŀǎƪ ǘƘŜƳ ǘƻ ŜȄǇƭŀƛƴ Ƙƻǿ ǘƘŜȅΩǾŜ 

arranged the Stages and Phases. If they are correct, then announce them as the 

winner. If not, go to the second team ŀƴŘ ŀǎƪ ǘƘŜƳ ǘƻ ŜȄǇƭŀƛƴ Ƙƻǿ ǘƘŜȅΩǾŜ ŀǊǊŀƴƎŜŘ 

the stages and phases. Confirm the correct answer and discuss any questions:   

a. Pre- contemplation corresponds to the Knowledge phase   

b. Contemplation corresponds to the Attitudes phase   

c. Preparation for Action corresponds to the Skills phase   

d. Action and Maintenance are combined to correspond to the Action phase.   
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16. Announce to participants that you are now going to hand out four more pieces of 

paper to each team. They should distribute these four papers to other members of 

ǘƘŜƛǊ ǘŜŀƳǎ ǿƘƻ ŘƻƴΩǘ ȅŜǘ ƘŀǾŜ ŀ ǇŀǇŜǊΦ hƴ ǘƘŜǎŜ ǇƛŜŎŜǎ ƻŦ ǇŀǇŜǊ ŀǊŜ ǿǊƛǘǘŜƴ ǘƘŜ ǘȅǇŜǎ 

of power. Teams should try to figure out which type of power corresponds to which 

phase of Indashyikirwa. They will then line up the team members holding the Types of 

Power papers next to the corresponding phases of Indashyikirwa. In the end teams 

should have 3 lines, where each stage of change corresponds to a phase of 

Indashyikirwa and one of the types of power. Designer to insert the image   

17. Ensure that there are no questions and hand out the papers with the types of power 

ǘƻ ŜŀŎƘ ǘŜŀƳΣ ǊŜƳƛƴŘƛƴƎ ǘƘŜƳ ƴƻǘ ǘƻ ƭƻƻƪ ŀǘ ǘƘŜ ǇŀǇŜǊǎ ǳƴǘƛƭ ȅƻǳ ǎŀȅ άDƻΗέ   

18. ²ƘŜƴ ōƻǘƘ ǘŜŀƳǎ ƘŀǾŜ ǘƘŜƛǊ ǇŀǇŜǊǎΣ Ŏŀƭƭ ƻǳǘ άDƻΗέ ŀƴŘ ōŜƎƛƴΦ /ƻƴǘƛƴǳŜ ǘƘŜ ŜȄŜǊŎƛǎŜ 

until the first team shouts ά5ƻƴŜΗέ   

19. Dƻ ǘƻ ǘƘŜ ǘŜŀƳ ǘƘŀǘ ŎƻƳǇƭŜǘŜŘ ŦƛǊǎǘ ŀƴŘ ŀǎƪ ǘƘŜƳ ǘƻ ŜȄǇƭŀƛƴ Ƙƻǿ ǘƘŜȅΩǾŜ ŀǊǊŀƴƎŜŘ 

themselves. If they are correct, then announce them as the winner. If not, go to the 

ǎŜŎƻƴŘ ǘŜŀƳ ŀƴŘ ŀǎƪ ǘƘŜƳ ǘƻ ŜȄǇƭŀƛƴ Ƙƻǿ ǘƘŜȅΩǾŜ ŀǊǊŀƴƎŜŘ ǘƘŜƳǎŜƭǾŜǎΦ LŦ ǘƘŜȅ ŀǊŜ 

correct, then announce them as the winner.   

   

20. Correct answers are as follows (explanations provided in Step #17):   

a. Knowledge phase corresponds to Power Within   

b. Attitudes phase corresponds to Power Over   

c. Skills phase corresponds to Power With   

d. Action phase corresponds to Power To   

   

21. When you have finished the game, announce a winner and invite participants back to 

their seats.   

22. Uncover the flipchart with the diagram of the Stages of Change, phases of 

Indashyikirwa and types of power.   

23. Explain that in order to move systematically through the Stages of Change, each phase 

of Indashyikirwa focuses on a different type of power. Each phases builds on the one 

before.   

a. tƻƛƴǘ ǘƻ ΨtƻǿŜǊ ²ƛǘƘƛƴΩ ƻƴ ǘƘŜ ŦƭƛǇŎƘŀǊǘ ŀƴŘ ŜȄǇƭŀƛƴΥ ΨtƻǿŜǊ ǿƛǘƘƛƴΩ ƛǎ ǘƘŜ foundation 

of positive change. In order for individuals or communities to begin a process of 

change, we must all first recognize our own power within. This is, therefore, the focus 

of the first phase of Indashyikirwa, i.e. the Knowledge phase. By building knowledge, 

we can help people to find their power.   
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b. tƻƛƴǘ ǘƻ ΨtƻǿŜǊ hǾŜǊΩ ƻƴ ǘƘŜ ŦƭƛǇŎƘŀǊǘ ŀƴŘ ŜȄǇƭŀƛƴΥ Once communities begin to 

recognize their own power within, we will work with them to change their attitudes 

about GBV and begin to identify it as a problem. Therefore, the 2nd phase of 

LƴŘŀǎƘȅƛƪƛǊǿŀ ŦƻŎǳǎŜǎ ƻƴ ŎƘŀƴƎƛƴƎ ŀǘǘƛǘǳŘŜǎ ŀōƻǳǘ ƳŜƴΩǎ ΨǇƻǿŜǊ ƻǾŜǊΩ ǿƻƳŜƴ ŀǎ ǘƘŜ 

root cause of GBV.   

c. tƻƛƴǘ ǘƻ ΨtƻǿŜǊ ²ƛǘƘƛƴΩ ƻƴ ǘƘŜ ŦƭƛǇŎƘŀǊǘ ŀƴŘ ŜȄǇƭŀƛƴΥ As communities begin to 

ǊŜŎƻƎƴƛȊŜ ΨǇƻǿŜǊ ƻǾŜǊΩ ŀǎ ŀ ǇǊƻōƭŜƳΣ ǿŜ will help them to strengthen their skills to 

prevent it. This means working together to identify alternatives together and 

supporting each other to change. Therefore, the 3rd phase of Indashyikirwa focuses on 

ŦƻǎǘŜǊƛƴƎ ΨǇƻǿŜǊ ǿƛǘƘΩ ƻǘƘŜǊǎ ƛƴ ǘƘŜ ŎƻƳƳǳƴƛǘƛes where we work.   

d. tƻƛƴǘ ǘƻ ΨtƻǿŜǊ ¢ƻΩ ƻƴ ǘƘŜ ŦƭƛǇŎƘŀǊǘ ŀƴŘ ŜȄǇƭŀƛƴΥ Finally, as our communities move 

through each of these stages of change, we will inspire and support them to use their 

ΨǇƻǿŜǊ ǘƻΩ ǘŀƪŜ ŀŎǘƛƻƴ ǘƻ ǇǊŜǾŜƴǘ D.±Φ ΨtƻǿŜǊ ǘƻΩ ƛǎ ǘƘŜ ŦƻŎǳǎ ƻŦ ǘhe last phase of 

Indashyikirwa, i.e. the Action phase.   

   

24. Summarize: It is important when doing our activism to remember that change is a 

process. We will not jump into action and expect people to change right away. We will 

help individuals and communities to work through each phase, focusing on a different 

type of power for each phase.    

   

25. Ask if there are any questions and answer accordingly (give participants the 

opportunity to answer questions posed by others).    

   

26. Conclude by summarizing the following key points:   

a. ¢ƘŜ ŎƻǊŜ ŎƻƴǘŜƴǘ ƻŦ ƻǳǊ ŀŎǘƛǾƛǎƳ ƛǎ ǘƘŜ ŦƻǳǊ ǘȅǇŜǎ ƻŦ ΨǇƻǿŜǊΦΩ   

b. Each phase of Indashyikirwa focuses on one of the four types of power to support 

community members systematically through a process of change- starting with  

ΨtƻǿŜǊ ²ƛǘƘƛƴΩ ŀƴŘ ƳƻǾƛƴƎ ǘƻǿŀǊŘǎ ΨtƻǿŜǊ ¢ƻΩ-    

c. Focusing on power helps us to be more effective in our activism by addressing the 

root cause of the problem.   

27. Thank participants for their active participation before closing.   

?Activity 5: Activist tools   

 Ý Time Required: Time:   60 minutes   

% Methodology: Individuals, small group, large group discussion   

! Materials and Preparation: Flip chart, markers, tape   
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Steps:   
   
1. Welcome participants to the session. Conduct a short-energizer to help participants 

settle into the space.   

2. Introduce the session: As we discussed in the first session, one of the most important 

roles of an activist is to provoke critical thinking. To do this, we need to engage people 

in creative ways that encourage self-reflection and discussion. Indashyikirwa offers a 

variety of tools to help us work with community members in interesting and fun ways. 

Our activism will shift away from the traditional appǊƻŀŎƘ ƻŦ ǘǊŀƛƴƛƴƎ ƻǊ άǎŜƴǎƛǘƛȊŀǘƛƻƴΣέ 

and focus on informal activities that help people think critically about how they use 

their power.    

3. Explain that in the back of the room (or front, depending upon where you set up the 

tables), there are 4 different tables. Each table represents a different phase of 

Indashyikirwa. Ask participants to remind you of the 4 different phases of 

Indashyikirwa.   

4. Continue explaining: On each table are the activist materials that you will use for that 

phase. In a moment we will divide into 4 groups. Each group will be assigned to a 

different table. In your groups you will examine the different materials on your tableτ 

picking them up, turning them over, looking at the images and words, comparing and 

discussing them. The purpose of this is not to master the materials but simply to 

ōŜŎƻƳŜ ŦŀƳƛƭƛŀǊ ǿƛǘƘ ǘƘŜƳΦ !ŦǘŜǊ р ƳƛƴǳǘŜǎΣ L ǿƛƭƭ Ŏŀƭƭ ƻǳǘ ŦƻǊ ȅƻǳ ǘƻ άǎǿƛǘŎƘέ ŀƴŘ 

groups will rotate clockwise (to the right) to the next table. (Take a moment to point 

out the direction that they will rotate in). You will then examine the materials at the 

next table in the same way. We will continue in this manner, rotating between the 

tables every 5 minutes. You will have 5 minutes to examine the materials at each table, 

ŀƴŘ L ǿƛƭƭ Ŏŀƭƭ ƻǳǘ άǎǿƛǘŎƘέ when it is time to change. Once every group has passed 

ǘƘǊƻǳƎƘ ŜŀŎƘ ǘŀōƭŜΣ ǿŜ ǿƛƭƭ ōǊƛƴƎ ƻǳǊ ŎƘŀƛǊǎ ǘƻ ŦƻǊƳ ŀ ŎƛǊŎƭŜ ŀƴŘ ŘƛǎŎǳǎǎ ǿƘŀǘ ǿŜΩǾŜ 

seen.   

5. Set up four different tables for displaying the activism materials in the back or front of 

the room, wherever there is the most space. Spread them out so that there is room 

for small groups of participants to stand around each table.   

6. On each table, display all of the activism materials for one phase of Indashyikirwa only, 

i.e. 1 table for the Knowledge phase, 1 table for Attitudes, 1 for Skills and 1 for Action. 

Note: the Knowledge phase will have less material than the others will.   

7. tǊŜǇŀǊŜ ŀ ŦƭƛǇŎƘŀǊǘ ǿƛǘƘ ǘƘŜ ǘƛǘƭŜ ά/ƘŀǊŀŎǘŜǊƛǎǘƛŎǎ ƻŦ !ŎǘƛǾƛǎƳ aŀǘŜǊƛŀƭǎέ ŀƴŘ ǘƘŜ 

following bullet points underneath:   
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a. Are used as programming tools    

b. Ask questions (rather than give messages)   

c. Are creative and fun!   

d. IŀǾŜ ŎƻƴǘŜƴǘ ǘƘŀǘ άŜǾƻƭǾŜǎέ ǿƛǘƘ ŜŀŎƘ ǇƘŀǎŜ   

8. Come in different styles   

9. Ensure that there are no questions.   

10. Divide into 4 groups by counting off 1-4 or any other way. Assign each group a table 

to go to and begin.   

11. Rotate between the groups and make sure that they are looking at all of the materials, 

picking them up, looking at both sides of them and discussing.   

12. !ŦǘŜǊ р ƳƛƴǳǘŜǎ ƘŀǾŜ ǇŀǎǎŜŘΣ Ŏŀƭƭ ƻǳǘ ά{ǿƛǘŎƘΗέ ŀƴŘ ƘŜƭǇ ǘƘŜ ǇŀǊǘƛŎƛǇŀƴǘǎ ǘƻ ƳƻǾŜ ƛƴ 

the right direction to the next table.    

13. Continue in this way until every group has moved through every table. Once they have 

finished, gather participants back to the main group. Ask for a volunteer from each 

table to pick the materials up from their respective tables and bring them to the front 

of the room so that you can use them during the debrief.   

14. Debrief the exercise using the following guiding questions:   

a. What did you notice about these materials? What stood out to you?   

b. What did you like about these materials?   

c. Did anything surprise you about the materials? If so, what?   

d. What do the materials have in common? What was different?    

   

15. IŀƴƎ ǘƘŜ ŦƭƛǇŎƘŀǊǘ ǿƛǘƘ ǘƘŜ ά/ƘŀǊŀŎǘŜǊƛǎǘƛŎǎ ƻŦ !ŎǘƛǾƛǎƳ aŀǘŜǊƛŀƭǎέ written on it. Ask 

for a volunteer to read each of the bullet points. For each bullet point, ask participants:   

a. What does this mean to you?   

b. Why is this important?    

   

Highlight or synthesize the main ideas for each bullet-point:   

a. Are used as program tools. The materials are used to facilitate discussions with 

community members. They are not for simply giving out or hanging up on walls. 

CAs will share these with groups of people and discuss them together.   

b. Ask questions (rather than give messages). Each of the materials moves beyond 

ƳŜǎǎŀƎƛƴƎ ŀƴŘ ŀǎƪǎ ŀ ǉǳŜǎǘƛƻƴόǎύ ŜΦƎΦΣ ά9ǾŜǊȅƻƴŜ Ƙŀǎ ǇƻǿŜǊΗ How are you using 

yours?έ ¢Ƙƛǎ ǇǊƻǾƻƪŜǎ ŎƻƳƳǳƴƛǘȅ ƳŜƳōŜǊǎ ǘƻ ǘƘƛƴƪ ŀōƻǳǘ ǇƻǿŜǊ ƛƴ ǘƘŜƛǊ 
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relationships and community. All visual materials also come with discussion 

questions on the back to help guide the CA in facilitating discussions effectively.   

c. Are creative and fun! In order for activism to be effective, community members 

must actually enjoy participating in activities. They must be interested in what 

ƛǎ ƘŀǇǇŜƴƛƴƎΦ ¢ƘŜ ŀŎǘƛǾƛǎƳ ƳŀǘŜǊƛŀƭǎ ǎǇŀǊƪ ǇŜƻǇƭŜΩǎ ƛƴǘŜǊŜǎǘ ǘƘǊƻǳƎƘ ŎǊŜŀǘƛǾŜ 

images, questions, and activities. They make people curious, capture their 

attention, and make it appealing for community members to participate in 

discussions. The more community members enjoy taking part in 

activities/discussions, the more effective our activism will be!   

d. IŀǾŜ ŎƻƴǘŜƴǘ ǘƘŀǘ άŜǾƻƭǾŜǎέ ǿƛǘƘ ŜŀŎƘ ǇƘŀǎŜΦ Each phase focuses on a different 

type of power, in line with Stages of Change. We begin by fostering power 

within and move phase-by-phase to taking action. This means that you will not 

be discussing the same thing over and over again. Your content will continue to 

build and grow with each phase. The materials may look the same- e.g. posters- 

but the discussions will evolve as the community evolves.    

   

Note to Facilitator: CƻǊ ǘƘƛǎ ǇƻƛƴǘΣ ƛǘ ǿƻǳƭŘ ōŜ ƘŜƭǇŦǳƭ ǘƻ ƘŀƴƎ ǘƘŜ άtƻǿŜǊ 

tƻǎǘŜǊέ ŦǊƻƳ ŜŀŎƘ ǇƘŀǎŜ ƻƴ ǘƘŜ ǿŀƭƭ ǎƻ ǘƘŀǘ ƛǘ ƛǎ Ŝŀǎȅ ŦƻǊ ǇŀǊǘƛŎƛǇŀƴǘǎ ǘƻ ǎŜŜ 

an example of the same material being used, but the content evolving.   

   

e. Come in different styles. There are a variety of materials to choose from in our 

activism. Different people respond to different materials in different ways. 

Therefore, it is important to have a variety of materials to engage the most 

people meaningfully. In addition, ideas are most powerful when we hear, see, 

or speak about them in different ways, from different sources.   

   

16. Explain that in future sessions, participants will receive specific tips about how to use 

each of the activist tools most effectively. They will have the chance to practice using 

them with each other before using them in the community.   

17. Ensure that there are no questions before moving to the next part of the exercise.   

18. Summarize, highlighting the following key points:   

a. CAs will use a variety of activist tools to engage community members in discussions 

that provoke critical thinking.   

b. The content of the activist tools evolves with each phase- ǎǘŀǊǘƛƴƎ ǿƛǘƘ ΨtƻǿŜǊ 

²ƛǘƘƛƴΩ ŀƴŘ ƳƻǾƛƴƎ ǘƻǿŀǊŘǎ ΨtƻǿŜǊ ¢ƻΩ.   

c. Activist tools provoke critical thinking by using questions instead of messages, 

using creative images and activities, and having a variety of different styles.   
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d. Using these tools effectively requires building our facilitations skills and ongoing 

practice.   

19. Thank participants for their active participation before closing.   

   

     

?Activity 6: Introducing the Power Poster (knowledge phrase)   

 Ý Time Required: Time:   Time: 2.5 hours   

% Methodology: Individuals, small group, large group discussion   

! Materials and Preparation: copies of power poster, flip chart, markers, tape.   

   

Steps:   
   

Part 1- How to Use the Power Poster (60 min)   

1. Welcome participants to the session. Conduct a short-energizer to help participants 

settle into the space.   

2. Introduce the session: In this session, we are going to get practical! Today we will start 

learning how to use the activist tools. We will begin with the first activist tool that we 

will use in the community: the Power Poster from the Knowledge Phase.   

3. Make copies Power Poster from the Knowledge Phase to utilize during the session 

(approximately 10 copies, i.e. 1 for every 3 participants).    

4. Arrange the chairs in a circle without any tables or desks in the way   

5. Take one Power Poster from the Knowledge Phase and number each of the 

images/scenes on the poster 1-8 using tape, a marker, or any other way. Number the 

images/scenes clockwise (from top-left to bottom-left).    

6. tƘƻǘƻŎƻǇȅ ŀƴŘ Ŏǳǘ ǘƘŜ ά¢ƛǇǎ ŦƻǊ ¦ǎƛƴƎ ǘƘŜ tƻǿŜǊ tƻǎǘŜǊέ ǇǊƻǾƛŘŜŘ ŀǘ ǘƘŜ ŜƴŘ ƻŦ ǘƘŜǎŜ 

instructions. (You may also make one photocopy for each participant without cutting, 

so that you can give it as a handout at the end of the session).   

7. tǊŜǇŀǊŜ ŀ ŦƭƛǇŎƘŀǊǘ ǿƛǘƘ ǘƘŜ ǘƛǘƭŜ άtǊŀŎǘƛŎŜ {Ŝǎǎƛƻƴ 5ŜōǊƛŜŦ vǳŜǎǘƛƻƴǎέ ŀƴŘ ǘƘŜ 

following questions. Hang it on the wall or flipchart stand in front of the room.   

a. What did the facilitator do well/ what did you like about the session?   

8. What could you improve for next time?   

9. Hold up the poster and explain to participants: ¢Ƙƛǎ ƛǎ ǘƘŜ ΨtƻǿŜǊ tƻǎǘŜǊΦΩ Lǘ ƛǎ the first 

communication material that you will use in the community. This style of poster is 
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found in each of the 4 phases of Indashyikirwa. However, the content of the poster 

evolves according to the phase. Therefore, the Power Poster from the Knowledge phase 

ƛǎ ǎƭƛƎƘǘƭȅ ŘƛŦŦŜǊŜƴǘ ŦǊƻƳ ǘƘŀǘ ƛƴ ǘƘŜ !ǘǘƛǘǳŘŜǎΣ {ƪƛƭƭǎΣ ŀƴŘ !Ŏǘƛƻƴ ǇƘŀǎŜǎΦ [ŜǘΩǎ ƭƻƻƪ ŀǘ 

how we can use it.   

10. Continue: The first thing that we need to remember when using this or any of the other 

activist tools is which phase we are in and what are the objectives of that phase. This 

will remind us of the aim of our discussions, so that we can facilitate our discussions 

accordingly.    

11. Hold up the Power Poster (Knowledge Phase) and ask participants: Which   

Indashyikirwa phase does this poster belong to? (response: the Knowledge phase)   

12. Ask participants if they can remember which Stage of Change the Knowledge phase 

corresponds to (response: pre-contemplation). Then ask if they can remember which 

ǘȅǇŜ ƻŦ ǇƻǿŜǊ ǘƘƛǎ ǇƘŀǎŜ ŦƻŎǳǎŜǎ ƻƴ όǊŜǎǇƻƴǎŜΥ ΨǇƻǿŜǊ ǿƛǘƘƛƴΩύΦ   

13. Then ask participants: With this in mind, what do you think is the objective of the 

Knowledge phase? Listen to responses from 2-3 participants.   

14. bŜȄǘΣ ǳƴŎƻǾŜǊ ǘƘŜ ŦƭƛǇŎƘŀǊǘ ŜƴǘƛǘƭŜŘ άhōƧŜŎǘƛǾŜǎ ƻŦ ǘƘŜ YƴƻǿƭŜŘƎŜ tƘŀǎŜΦέ ŀǎƪ ŦƻǊ ŀ 

volunteer to read it aloud:    

   

Objective of the Knowledge Phase:    

- Foster ΨǇƻǿŜǊ ǿƛǘƘƛƴΩ of the Indashyikirwa team to understand and 

implement the Indashyikirwa project.   

- Strengthen understanding of and relationships with the communities in 

which we work.   

   

15. Ask participants what this means to them. Discuss for 1-3 minutes and summarize, 

highlighting key points:   

a. The Knowledge Phase sets the foundation for positive change.   

b. Lǘ ŦƻŎǳǎŜǎ ƻƴ ΨǇƻǿŜǊ ǿƛǘƘƛƴΣΩ ǿƘƛŎƘ ƳŜŀƴǎ ƭƻƻƪƛƴƎ within ourselves before looking 

out. Therefore, most of the work of the Knowledge Phase focuses on strengthening 

our ƻǿƴ ǘŜŀƳ bh¢ ƻƴ ŎǊŜŀǘƛƴƎ ŎƘŀƴƎŜ ŀŎǊƻǎǎ ǘƘŜ ŎƻƳƳǳƴƛǘȅΦ ¢Ƙƛǎ ƛǎ ǿƘŀǘ ǿŜΩǾŜ 

ōŜŜƴ ŘƻƛƴƎ ǿƛǘƘ ǘƘŜ /ƻǳǇƭŜǎΩ /ǳǊǊƛŎǳƭǳƳ ŀƴŘ /ƻƳƳǳƴƛǘȅ !ŎǘƛǾƛǎǘ {ƪƛƭƭǎ-Building.   

c. At the community level, the Knowledge phase sets the foundation by focusing on 

building relationships and deepening our understanding of the communities in 

which we work.    
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d. As the Knowledge Phase corresponds to the pre-contemplation stage, our aim is 

not to get people to change, but simply to get people talking. To get them 

interested, excited, engaged, trusting and feeling connected to us.    

   

16. Explain: When using the Power Poster for the Knowledge Phase, it is important to 

remember that our objective it to get people thinking about and talking about power. 

Our objective in this phase is not to change people or to convince them that what we 

believe is right. Understanding this will help to guide us in facilitating a meaningful 

ŘƛǎŎǳǎǎƛƻƴΦ bƻǿ ƭŜǘΩǎ ǘŀƪŜ ŀ ƭƻƻƪ ŀǘ ǿƘŀǘΩǎ ƻƴ ǘƘŜ ǇƻǎǘŜǊΦ   

17. Hand out copies of the Power Poster so that there is at least 1 for every 3 participants.  

Hold up the poster with the images/scenes numbered.   

18. Start with Image #1 and ask participants: What do you see in this image? Listen to 

contributions from a few participants about what they see in the image (2 min).    

19. Ask participants whether Image/ Scene #1 is an example of a negative or positive use 

of power. Discuss (1 min). Ensure that all have a similar understanding of what is 

represented in the image.    

20. Continue in this way, going through each of the images, and ensuring that participants 

understand the scenario being portrayed in each:   

a. Image #1 (negative use of power): A husband shouting at his wife. The kids are 

very upset. The neighbor does not intervene- he continues reading his newspaper 

and ignores what he hears. Another couple standing on the path outside also 

ignore what is happening- they seem happy to continue on their way.    

b. Image #2 (positive use of power): A husband and wife share the responsibility of 

carrying firewood and the rest of their load home. The wife carries a baby while 

the husband carries a bundle. They are smiling and seem happy.    

c. Image #3 (negative use of power): An older man is going out with a younger girl. 

He seems happy as do the other men in the bar. The other men do not mind that 

he is there with a young girl.   

d. Image #4 (positive use of power): A couple go together for HIV testing. They look 

happy.   

e. Image #5(negative use of power): A woman is asking her partner to wear a condom 

and he is refusing.    

f. Image #6(positive use of power): Community members have organized a march 

against gender-based violence.   

g. Image #7(negative use of power): A group of boys is whistling at girls as they walk 

past.   
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h. Image #8(positive use of power): A group of women is sitting and talking or 

laughing together. They appear to be happy and enjoying themselves.   

21. Ask participants what all of these images have in common. Listen to a few 

contributions.   

22. Summarize that all of these images demonstrate ways in which men and women use 

their power in their relationships and in the community. Some are examples of positive 

uses of power and others are examples of negative uses of power. The aim is to open 

a discussion about power and to get people interested in and talking about it. 

Therefore, many types of scenes are portrayed.   

23. Explain: We are now going to do an exercise to learn some important tips for how to 

facilitate a discussion using the Power Poster. In a moment, you will divide into pairs 

with the person sitting next to you. Each pair will receive a piece of paper with one tip 

about how to facilitate the Power Poster written on it. In your pairs, you will have   

3 minutes to come up with a way to act out that tip (role-play) in no more than 30 

seconds. When time is up, I will call up each pair to do their role-play in 30 seconds or 

less and then read the tip that is written on their paper.    

24. Ensure that there are no questions. Ask participants to form into pairs and give 1 tip 

to each pair (Note: if there are more than 24 participants, then you may form some 

groups of 3).   

25. After 3 minutes have passed, call out that time is up.   

26. Gather everyoƴŜΩǎ ŀǘǘŜƴǘƛƻƴ ŀƴŘ ōŜƎƛƴ ōȅ ŎŀƭƭƛƴƎ ƻƴ DǊƻǳǇ Ім ǘƻ Řƻ ǘƘŜƛǊ ǊƻƭŜ-play of 

¢ƛǇ ІмΦ !ŦǘŜǊ ǘƘŜ ǊƻƭŜ ǇƭŀȅΣ ŀǎƪ ƻƴŜ ǇŜǊǎƻƴ ŦǊƻƳ DǊƻǳǇ Ім ǘƻ ǊŜŀŘ ǘƘŜ ǘƛǇǎ ǘƘŀǘΩǎ ƻƴ 

their paper and describe what this means (as needed). Hang their piece of paper on a 

blank flipchart. Ask participants whether they have any questions and allow for a 

minute of discussion.   

27. Repeat this process (Step 20) for tips 2-10. Ensure that groups do not take longer than 

30 seconds to do their role-plays.    

28. After all of the groups have completed their role-plays and you have discussed all of 

their tips, ask participants whether there are any further questions.    

29. Emphasize to participants that when facilitating the Power Poster, you focus on one 

image per session, rather than trying to discuss the entire poster at once. To do this, 

you can ask community members which image they would like to discuss that day. If 

community members are interested in discussing more than one image, you can 

choose one and offer to come back another day to discuss other images.   

30. Ask participants: What are the main take-home ideas within the Power Poster? Listen 

ǘƻ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ǊŜǎǇƻƴǎŜǎΦ   
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31. Summarize that the main take-Home ideas within the Power Poster are:   

a. We all have power. We can choose to use our power positively or negatively.    

b. Using our power positively benefits our relationships and community    

32. Explain that in the next part of the session you will be putting these ideas into 

ǇǊŀŎǘƛŎŜΧ ǇǊŀŎǘƛŎŜ ǳǎƛƴƎ ǘƘŜ tƻǿŜǊ tƻǎǘŜǊΗ LƴǾƛǘŜ ǇŀǊǘƛŎƛǇŀƴǘǎ ǘƻ ǘŀƪŜ ŀ мр-minute 

break before beginning Part 2.   

   

Part 2- Practicing the Power Poster (60 min) 1. Welcome 

participants back from the break.    

2. Explain that you are now going to divide into groups and practice facilitating 

discussions using the Power Poster. One person will go first in each group. She/ he will 

use the Power Poster to facilitate a conversation with the group. The group will play 

the role of community members. They should try to be as realistic as possible in their 

role-playing. Facilitators should imagine that they are approaching the group and 

inviting them to discuss. The facilitator will have approximately 7 minutes to practice.  

You will call out when time is up. When time is up, each group will conduct a short 

5minute debrief within their own groups, using the following two guiding questions 

(Point to the flipchart with the two de-brief questions):   

Å What did the facilitator do well/ what did you like about the session?   

Å What could you improve for next time?   

   

3. After the first facilitators practice and the groups debrief, then another member of 

each group will volunteer to practice and groups will continue in the same way. They 

will have 45 minutes for this (enough time for approximately 3 people to practice per 

group).    

4. Ensure that there are no questions. Divide into 4 groups by counting 1-4 or any other 

way and begin. Make sure every group has at least 3 copies of the Power Poster. 

Groups should spread out inside or outside of the room to ensure that they can 

conduct their discussions without disturbance from others. They should bring their 

chairs and arrange them in a circle or semi-circle within their groups.   

5. Circulate between the groups to observe the practice sessions and support the 

debriefing. Be careful not to interrupt the facilitators while they are practicing.   

6. After 7 minutes have passed, call out that time is up for the first facilitators. Invite 

groups to start debriefing. (5 min) Circulate and help groups, as needed, to touch on 

key points during the debrief, which may include:    

a. framing the discussion around power;   
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b. using the questioning technique;   

c. using a benefits-based approach;   

d. probing to dig deeper;   

e. being non-judgmental;   

f. Not trying to convince people of your own idea;   

g. Summarizing one take-home idea clearly   

7. After 5 minutes have passed, call out that it is time to switch facilitators. Repeat the 

process of practice facilitation and debrief (Steps 5-7) until 45 minutes have passed.  

At least 2-3 facilitators should have the opportunity to practice in each group.   

8. After 45 minutes have passed, gather participants back to the main circle and debrief 

the activity using the questions below:   

a. How did it feel to facilitate a conversation using the Power Poster?   

i. What did you like about it?   

ii. What were some of the challenges?   

b. What do you think we can do as facilitators to address some of those 

challenges? (Remember the skills of a strong facilitator and tips for using the  

Power Poster, and help to highlight key points during the discussion)   

c. What were some of the things that facilitators did well?   

d. What could we improve on as we practice?   

e. How did it feel to participate in a poster discussion?   

f. What have you learned through this exercise?   

   

9. Ask if there are any comments or questions. Summarize, highlighting the following key 

points:   

a. The Knowledge Phase of Indashyikirwa focuses on strengthening our own 

ΨǇƻǿŜǊ ǿƛǘƘƛƴΩ ŀǎ ǿŜƭƭ ŀǎ ƻǳǊ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ŀƴŘ ǊŜƭŀǘƛƻƴǎƘƛǇǎ ǿƛǘƘ 

communities. This will be a foundation for our activism.   

b. The Power Poster is the first activist tool that we will use with community 

members and the only one that we will use with communities during the 

Knowledge Phase.    

c. The aim of the Power Poster is to get people interested in and talking about 

power. It is about provoking critical thinking, not changing behavior.   

d. There are many tips that can help us to facilitate discussions using the Power 

Poster more effectively.   
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e. It requires practice to be able to facilitate discussions well using the Power 

Poster and other activist tools.   

   

10. Thank participants for their active participation before closing.   

Attachment 3.3: Introducing the Power Poster- Photocopy, Cut, and Handout   

   

Tips for Using the Power Poster (Knowledge Phase):   

1. Plan in advance a time and place to conduct a poster discussion. Remember to find 

people where they are (e.g. go to the market, salon, a group of homes, etc.) and to 

choose a convenient time.   

   

---------------------------------------------------------------------------------------------------------------------   

   

2. Review the poster before facilitating the discussion and identify the key take-home 

idea. Reflect upon how each image relates to that take-home idea.   

   

---------------------------------------------------------------------------------------------------------------------   

   

3. When you arrive, introduce yourself and why you are there. Invite people to discuss 

the poster.   

---------------------------------------------------------------------------------------------------------------------   

   

4. Hand out several copies to the participants, enough so that several people can share 

them and see what you are discussing.   

---------------------------------------------------------------------------------------------------------------------   

   

5. Ask the participants which image they would like to discuss today. Choose one image 

to focus on during each session.   

---------------------------------------------------------------------------------------------------------------------   

   

6. Use the discussion questions on the back of the poster to help facilitate the discussion. 

Do not simply read them straight through and gather responses. Use them as a guide 

and allow for meaningful discussion.   

   

---------------------------------------------------------------------------------------------------------------------   

7. Ask probing questions as needed. Probing is useful when someone has said something 

that would be important to explore further, when you want to encourage people to 
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dig deeper, wƘŜƴ ȅƻǳΩŘ ƭƛƪŜ ǘƻ ƘŜƭǇ ǇŜƻǇƭŜ ŎƻƴǎƛŘŜǊ ŀƭǘŜǊƴŀǘƛǾŜ Ǉƻƛƴǘǎ ƻŦ ǾƛŜǿΣ ŜǘŎΦ 

Examples of probing questions include o What do other people think?    

o Iƻǿ ƳƛƎƘǘ ǘƘŀǘ ƛƳǇŀŎǘ ǘƘŜΧ όIǳǎōŀƴŘκǿƛŦŜΣ ŎƻƳƳǳƴƛǘȅΣ ŜǘŎΦύΧΚ   

o ²Ƙŀǘ ǿƻǳƭŘ ƘŀǇǇŜƴ ƛŦΧΚ   

---------------------------------------------------------------------------------------------------------------------   

8. Remember to bring the discussion back to power, i.e. to discuss the issues raised in 

relation to power.   

---------------------------------------------------------------------------------------------------------------------   

   

9. Highlight the benefits of positive uses of power in addition to the consequences of the 

negative uses of power.    

---------------------------------------------------------------------------------------------------------------------   

10. Try to engage as many participants as possible. If some people are dominating, you 

can try to call on others. If some people are not participating, you can gently call on 

them to give some feedback if they feel comfortable, without singling them out or 

embarrassing them.   

--------------------------------------------------------------------------------------------------------------------   

11. Remember that you are not trying to convince people to change their attitudes or 

behaviors. You are trying to provoke critical thinking and build relationships. Do not  

ǘǊȅ ǘƻ ŎƻƴǾƛƴŎŜ ŜǾŜǊȅƻƴŜ ŀōƻǳǘ ǿƘŀǘ ƛǎ άǊƛƎƘǘέ - help to guide them to think critically 

and consider other points of view.   

--------------------------------------------------------------------------------------------------------------------   

12. Do not take too much time. Activist sessions can take 20-30 minutes so that 

communities do not feel that they have to sacrifice much time to participate.    
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?Activity 7: Effective Activism   

 Ý Time Required: Time:   Time: 60 minutes   

% Methodology: Individuals, small group, large group discussion   

! Materials and Preparation: flip chart, markers, tape   

   

Steps:   
1. Welcome participants to the session. Conduct a short-energizer to help participants 

settle into the space.   

2. Introduce the session: Activism is about promoting positive change. Though we often 

have good intentions, sometimes the methods we use prevent us from effectively 

promoting change. In these cases, our activism may be ineffective or inadvertently 

cause more harm in the community. In this exercise, we are going to bring together the 

various ideas we have been discussing and look at what makes effective activism.   

3. Explain: In a moment, you will all close your eyes. I will read descriptions of 3 different 

types of activism. With your eyes closed, you will imagine in your minds what I describe. 

When I am finished reading, we will discuss which images examples of effective, 

ineffective, and harmful activism.   

4. tǊŜǇŀǊŜ ŀ ŦƭƛǇŎƘŀǊǘ ǿƛǘƘ ǘƘŜ ǘƛǘƭŜΥ ά9ŦŦŜŎǘƛǾŜ !ŎǘƛǾƛǎƳ Lǎ κ 5ƻŜǎΧέ   

a. Personal   

b. Provoke Critical Thinking   

c. Challenge Ideas without Arguing or Violence   

d. Dynamic and Engaging   

e. Conducted in an appropriate location and language   

f. Inspiring/Motivating   

5. Hang three blank flipcharts on the wall, each with one of the following titles:   

a. Harmful Activism   

b. Ineffective Activism   

6. Effective Activism   

7. Once participants eyes are closed, read the following guided imagery:   
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Imagine this first image. A group of community members has decided to march 

ŀƎŀƛƴǎǘ ŘƻƳŜǎǘƛŎ ǾƛƻƭŜƴŎŜΦ ¢ƘŜȅ ŀǊŜ ŎŀǊǊȅƛƴƎ ŀ ōŀƴƴŜǊ ǘƘŀǘ ǎŀȅǎ Ψ{ǘƻǇ 5ƻƳŜǎǘƛŎ 

±ƛƻƭŜƴŎŜΗΩ ŀƴŘ ƘŀǾŜ ŘŜŎƛŘŜŘ ǘƻ Ǝƻ ǘƻ ǘƘŜ ƘƻǳǎŜǎ ƻŦ ǘƘƻǎŜ ǇŜƻǇƭŜ ǿƘƻ ŀǊŜ ƪƴƻǿƴ ǘƻ 

beat their wives. They are yelling, shouting, and marching through the streets of 

the village. They stop at the first house of a man known to beat his wife. They bang 

ƻƴ ǘƘŜ ŘƻƻǊ ŀƴŘ ǿƛƴŘƻǿ ŀƴŘ ȅŜƭƭ Ψ{ǘƻǇ ǘƘŜ ōŜŀǘƛƴƎΦ ¢Ƙƛǎ ƳŜŀƴǎ ȅƻǳΗΩ ¢ƘŜȅ Ǉƻǎǘ ŀ 

ǎƛƎƴ ƻƴ ǘƘŜ ŘƻƻǊ ǘƘŀǘ ǎŀȅǎΣ Ψ²ƛŦŜ .ŜŀǘŜǊǎ aǳǎǘ [ŜŀǾŜΦΩ ά¢ƘŜȅ ǿƛƭƭ Ŏƻntinue   

like this to other houses in the village. (Long pause)   

   

Imagine a second image. Some community-based organizations are participating 

in a campaign to prevent GBV. They have received thousands of printed posters 

ŦǊƻƳ ŀ ƭŀǊƎŜ bDhΦ ¢ƘŜ ǇƻǎǘŜǊǎ ƘŀǾŜ ǘƘŜ ǎƭƻƎŀƴ ΨtǊŜǾŜƴǘ D.± ƛƴ hǳǊ /ƻƳƳǳƴƛǘȅΗΩ 

ƻǊ ά{ǘƻǇ D.± bƻǿΗέ ǿƛǘƘ a picture of fists in the air. They participate in this 

campaign every year, and every year there is a similar message. The community 

groups hang the posters at different spots in the community and give them out to 

community leaders. Some people see the posters but do not pay attention to them. 

Some people do not see the posters at all. Others see the posters but do not 

understand why there are hands floating without bodies in the picture. On certain 

days, the organizations stands and hand out the posters to community member, 

ǘŜƭƭƛƴƎ ǘƘŜƳ ǘƘŀǘ D.± ƛǎ ǿǊƻƴƎΦ ¢ƘŜȅ ǳǎŜ ŀ ƳŜƎŀǇƘƻƴŜ ǘƻ ǎƘƻǳǘ ǘƘŜ ƳŜǎǎŀƎŜ ά{ǘƻǇ 

D.± bƻǿΗέ tŜƻǇƭŜ ƴƻŘ ŀƴŘ ǎƳƛƭŜ ŀǎ ǘƘŜȅ ǘŀƪŜ ǘƘŜ ǇƻǎǘŜǊǎΣ ǿƘƛŎƘ ǘƘŜȅ ƭŀǘŜǊ ǳǎŜ ǘƻ 

hold food or cover books. The organization is excited about how many posters they 

ƘŀǾŜ ƎƛǾŜƴ ƻǳǘ ŀƴŘ ǿƛƭƭ ƛƴŎǊŜŀǎŜ ǘƘŜ ƴǳƳōŜǊ ƻŦ ǇƻǎǘŜǊǎ ǘƘŜȅ ŎǊŜŀǘŜ ŦƻǊ ƴŜȄǘ ȅŜŀǊΩǎ 

campaign. (Long pause)   

   

Imagine a third image. It is local festival. A group of people is gathered around 

under a tree, playing a game. The game involves a large tarp spread out beneath 

the tree that has different images painted on it of scenes from within the 

community. Community members get the chance to roll dice and move around the 

tarp. When they land on an image, the facilitator asks them a question about that 

image and they share their answer with the group. As the participants play, you 

can hear cheering and laughter coming from under the tree. Sometimes it gets 

quiet and you can tell that someone is sharing with the group. The crowd keeps 

getting bigger. When you walk over, several participants are debating something 

while others listen carefully. (Long pause)   

   

You may now open your eyes.   
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8. Once participants have opened their eyes, remind them of the first image and ask: 

Was this an example of effective, ineffective or harmful activism? Confirm that this was 

an example of harmful activism.   

a. Ask participants: What makes this an example of harmful activism? Record 

ǇŀǊǘƛŎƛǇŀƴǘǎ ŀƴǎǿŜǊǎ ƻƴ ǘƘŜ ŦƭƛǇŎƘŀǊǘ ǘƛǘƭŜŘ άIŀǊƳŦǳƭ !ŎǘƛǾƛǎƳΦέ ό/ƻƴǘǊƛōǳǘƛƻƴǎ 

could include aggressive behavior, abusive language, destruction of property, 

labeling, shaming, assuming that some people are violent and others are not 

etc.)   

9. Repeat this process for the 2nd and 3rd images. Confirm that:   

a. The 2nd image is an example of ineffective activism (Contributions for what 

makes this ineffective could include: familiar message, abstract image, no 

opportunities to discuss the issue, boring, doesƴΩǘ ƘŜƭǇ ǇŜƻǇƭŜ ŎƻƴƴŜŎǘ 

with the issue etc.)   

b. The 3rd image is an example of effective activism (Contributions for what 

makes this effective could include: ideal setting, dynamic and creative 

activity, encourages people to think and share ideas, uses questioning, 

etc.)   

10. ¦ƴŎƻǾŜǊ ǘƘŜ ŦƭƛǇŎƘŀǊǘ ǘƛǘƭŜŘ ά9ŦŦŜŎǘƛǾŜ !ŎǘƛǾƛǎƳ Lǎκ5ƻŜǎΧέ !ǎƪ ŘƛŦŦŜǊŜƴǘ ǇŀǊǘƛŎƛǇŀƴǘǎ ǘƻ 

read each bullet point or read them yourself. Discuss briefly what each means (no 

more than a minute).   

a. Personal: helps people to connect with the issue, makes them feel like it is 

relevant for them, relates to their personal experience and context   

b. Provokes Critical Thinking: helps them to think for themselves, asks their 

opinions and ideas   

c. Challenges Ideas without Arguing or Violence: helps to challenge harmful 

ideas in a safe way, creates a safe space for discussing different views and 

exploring positive alternatives    

d. Dynamic and Engaging: uses creative activities that are interesting and fun, 

encourages participation from many people, ask provocative questions   

e. Conducted in an appropriate location and language: activities are easy to 

access, take place in popular locations, are done in the local language, etc.    

f. Inspiring/Motivating:  helps participants to see hope and positive alternatives, 

focuses on the benefits of non-violence rather than the consequences of GBV, 

is positive and encouraging   
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11. Explain that in order to help us engage in effective activism, Indashyikirwa provides us 

with a range of creative activist tools to use. We will look at these in the future 

sessions.   

12. Summarize the exercise, highlighting the following key points:   

a. Even when we have good intentions, our activism may be ineffective or harmful 

if we are not careful to utilize the characteristics of effective activism.   

b. 9ŦŦŜŎǘƛǾŜ ŀŎǘƛǾƛǎƳ ǳǎŜǎ ƛƴƴƻǾŀǘƛǾŜ ŀǇǇǊƻŀŎƘŜǎ ǘƻ ǇǊƻǾƻƪŜ ǇŜƻǇƭŜΩǎ ǘƘƛƴƪƛƴƎ 

without using any form of emotional or physical violence.   

c. Effective activism makes the issue feel just safe enough for people to engage, 

while still pushing people to grow in their ideas and perspectives.   

d. Effective activism is the strongest form of using your power to take action.   

e. It is our responsibility to communities not to engage in activism that is as 

effective as possible!   

13. Thank participants for their active participation before closing.   

?Activity 8: Everyday Activism   

Ý Time Required: 60 minutes   

% Methodology: Individuals, small group, large group discussion   

! Materials and Preparation: flipchart, tape, markers   
   

Steps:   

1. Welcome participants to the session. Conduct a short-energizer to help participants 

settle into the space.   

2. Introduce the session: Every day we interact with many people. With all of these people 

we could be fostering change through our words and actions. Yet often we are not 

aware of this or we feel that activism can only be large or well-planned activities. Many 

times the most effective activism is what happens in the course of normal life. This is 

the focus of Indashyikirwa.   

3. Explain: I am going to read you a simple story. Please make yourself comfortable and 

listen carefully.   

4. hƴŎŜ ȅƻǳ ƘŀǾŜ ŜǾŜǊȅƻƴŜΩǎ ŀǘǘŜƴǘƛƻƴΣ ōŜƎƛƴ ǊŜŀŘƛƴƎΥ   
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WƻƘƴ ƛǎ ŀ ŦŀǊƳŜǊΦ IŜ ƭƛǾŜǎ ƛƴ ŀ ǎƳŀƭƭ ŦŀǊƳƛƴƎ ŎƻƳƳǳƴƛǘȅΦ LǘΩǎ {ǳƴŘŀȅΣ ǘƘŜ ƻƴƭȅ Řŀȅ ƘŜ 

gets to sleep longer and rest a bit. He and his family get up at 7:00 A.M.  They bathe 

and have breakfast. From 8:00 A.M. until 10:00A.M. they go to church, after which they 

talk for a while with some of their fellow church members. They come home and 

prepare food, with everyone helping in the food preparations, and at 1:00P.M. they 

enjoy a nice meal together. At 2:00 P.M. John goes to the village center where his 

friends gather for talking and sometimes playing a game. From 4:00P.M. until 5:30 P.M. 

The whole family goes to visit a relative with a sick child. When they arrive back home, 

ǘƘŜǊŜ ŀǊŜ ƴŜƛƎƘōƻǊǎ ǎƛǘǘƛƴƎ ƻǳǘǎƛŘŜ ŜƴƧƻȅƛƴƎ ŀ ǊŜǎǘΦ WƻƘƴΩǎ wife cooks a special supper.  

Some neighbors come by and they all share food. The whole family takes supper at 

9:00 P.M. and goes to bed at 10:00 P.M.   

5. Explain: The story, about a day in the life of John, is a simple one. It focuses on the 

social interactions John had during his Sunday. This could have been the story about 

ŀƴȅ ǿƻƳŀƴ ƻǊ Ƴŀƴ ƭƛǾƛƴƎ ƛƴ ȅƻǳǊ ŎƻƳƳǳƴƛǘȅΦ [Ŝǘ ǳǎ ǊŜǾƛŜǿ WƻƘƴΩǎ Řŀȅ ŀƴŘ ǘƘŜ ǎƻŎƛŀƭ 

interactions that he had.    

a. ²ǊƛǘŜ ƻƴ ǘƘŜ ŦƭƛǇŎƘŀǊǘ άтΥлл A.MΦέ   

b. Ask participants: What social interaction did John have first thing in the 

morning? (Answer: He had breakfast with his wife and children.)    

c. Write the answer on the flipchart next to the corresponding time. In this 

ŎŀǎŜΣ ȅƻǳ ŎƻǳƭŘ ǿǊƛǘŜ άōǊŜŀƪŦŀǎǘ ǿƛǘƘ ǿƛŦŜ ŀƴŘ ŎƘƛƭŘǊŜƴΦέ   

d. wŜǾƛŜǿ WƻƘƴΩǎ ǿƘƻle day in this manner, writing down the time and the 

corresponding social interaction. Reread parts of the story if needed to help 

participants remember.   

6. Summarize as follows:   

a. Everybody has social interactions each day.    

b. Every social interaction is an opportunity for activism. Activism can be 

within our personal relationships (i.e. with family and friends) or in public 

interactions (i.e. with community members and others)   

7. Ask participants: Please choose a day from the past week. In your notebook write out 

your day and its social interactions as we have done for John. Write down both formal 

and informal interactions, personal (with family) or public (with community members). 

For each social interaction write down a way, you could have used that social 

interaction for activism. Take 5 minutes to do this independently.   

8. /ŀƭƭ ƻǳǘ ά¢ƛƳŜΩǎ ¦Ǉέ ŀŦǘŜǊ 5 minutes have passed.   
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9. Ask participants: Please turn to your neighbor to discuss your work. Explain your day 

and its opportunities for personal or public activism. Be specific. Work together to 

ensure you have named specific ways to take action for each social interaction. You 

will have 6 minutes for this discussion. After 3 minutes, I will tell you to switch roles 

ŀƴŘ ōŜƎƛƴ ǿƻǊƪƛƴƎ ƻƴ ǘƘŜ ƻǘƘŜǊ ǇŜǊǎƻƴΩǎ ƻǇǇƻrtunities for everyday activism.   

10. Ask participants to begin. After 3 minutes, ask participants to switch roles. When 6 

minutes have passed call out that time is up.   

11. Debrief the exercise, using the following questions as a guide:   

a. What did you learn from this exercise?   

b. Did the exercise help you think differently about your day and your role as 

an activist? If so, how? If not, why not?    

c. What times of day or types of social interaction were the most challenging 

for identifying how to take action?   

12. Explain: As CAs, our activism will take place within the course of our everyday lives, e.g. 

at home, in the fields, at the bar, at the salon or market. We will try to live in a way 

that demonstrates our beliefs. We will identify opportunities for activism in our day-to-

day lives and use creative materials to start conversations and provoke critical thinking. 

As we get more comfortable in our activism, we will gradually expand our efforts to 

include more people in the community.   

13. Ask if there are any questions and answer accordingly.    

14. Summarize as follows:   

a. Activism does not have to always be a large or organized event. We can be 

activists in our everyday interactions and relationships.    

b. It is actually, when our activism becomes part of our everyday lives that we 

will begin to see social change.    

c. Every choice we make throughout a day allows us to live and demonstrate our 

beliefs.   

d. We all have the power to reach many people. The more people we reach 

out to, the more we will be able to effect social change.   

15. Thank participants for their active participation before closing.   

         

Activity 9: Introducing the Take-Home Exercise    
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1. Introduce the final part of the first session by explaining that the main purpose of the 

curriculum is to provide participants with knowledge and skills that they can use in 

their daily lives. This is where the real growth and change takes place. Therefore, every 

week participants will be assigned a Take-Home Exercise. The Take-Home Exercises 

are designed to help participants apply the ideas that they have learned in that 

particular session. Take-Home Exercises involve reflection, discussion, and taking 

action as an individual or as a couple. Emphasize that:    

a. The Take-Home Exercises are the most important part of the curriculum. 

Without them, the curriculum would not have any meaning.   

b. It is essential that all participants do the Take-Home Exercise every week.    

c. ¢ƘŜǊŜ ǿƻƴΩǘ ōŜ ŀƴȅƻƴŜ ǘƻ ǿŀǘŎƘ ƻǾŜǊ ǘƘŜƳ ǎƻ ƛǘ ƛǎ ǳǇ ǘƻ ŜǾŜǊȅƻƴŜ ǘƻ ƳŀƪŜ 

a commitment and be responsible for themselves.   

d. The following week there will be designated time to reflect upon the 

exercise and share their feelings.     

2. Introduce the Take-Home Exercise for this week by explaining that:   

a. It will be important throughout this process for couples to get comfortable 

spending more time together and speaking about various issues.     

b. This will be new for many participants and might feel uncomfortable at 

first. That is ok! The Take-Home Exercises will offer specific steps to guide 

them. As they complete the exercises each week, they will get more and 

more comfortable working together.    

c. To get started, the Take-Home Exercise for this week focuses on scheduling 

time together as a couple and practicing talking about your ideas.   

3. Explain the Take-Home Exercise, provided in the box below (clarify as needed that 

participants do not need to write down their answers nor share them with anyone else 

in the group).    
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4. When you have finished introducing the Take-Home Exercise, thank everyone for their 

active participation today and their commitment to the journey together. Express your 

excitement to be working together and about the possibilities ahead. Remind 

participants of the date and time of the next meeting before closing.   

   
     Take- Home Reflection   

Take some time to reflect upon what was discussed in this session. Ask yourself   
about the roles of an active community activist and how are you prepared to change  
your community through activism?   
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Session 2: The space between us   

   
   

I. SUGGESTED TIME: 2 hours   

   

II. OBJECTIVES:    

V To raise awareness of how power has shaped our lives and experiences.   

V To strengthen understanding of the imbalance of power between men and 

women in our communities.   

V ¢ƻ ǇǊƻǾƛŘŜ ǇǊŀŎǘƛŎŀƭ ŜȄŀƳǇƭŜǎ ƻŦ ǘƘŜ άƛƳōŀƭŀƴŎŜ ƻŦ ǇƻǿŜǊ ōŜǘǿŜŜƴ ƳŜƴ 

ŀƴŘ ǿƻƳŜƴέ ŀƴŘ Ƙƻǿ ǘƘŀǘ ŀŦŦŜŎǘǎ ǳǎΦ   

   

III. Activities:    

   

   

?Activity 1: Take-Home Reflection   
   

Ý Time required 30 minutes %  Methodology:   
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! Materials and Preparation: Individual work, Pair-share   

Steps:   
   

1. Welcome everyone to the session.  Remind participants that in the last session you 

too time to get to know each other and the Indashyikirwa project better. You also 

discussed the different concepts of activism    

2. Invite participants to share their reflections about the Take-Home Exercise. Ask 

participants to share the role of an active community activist. Also they share how 

they are prepared to change their community through activism.   
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?Activity 2: Introductory activity   

Ý Time Required: 90 minutes   

% Methodology: Individuals, small group, large group discussion   

! Materials and Preparation: Prepare a flipchart with the    

Å This exercise is best conducted with both women and men. Make sure you have 

at least three women and three men present to conduct the exercise.    

Å Ensure that there is plenty of empty space in the training room for participants to 

to form a line in the middle and and take several steps forward and/or several 

steps backwards.   

Å Review this exercise carefully and practice reading the statements at the end so that you 

are familiar with them. Photocopy the statements or carry the manual with you so that 

you can read them.   

   

Note to Facilitator: This is an intense exercise that requires participants to feel safe. 

Do not conduct this exercise if you feel there is tension or disrespect in your group.   

V During the debrief, ensure that neither you nor participants speak specifically 

ŀōƻǳǘ ŀƴƻǘƘŜǊ ǇŀǊǘƛŎƛǇŀƴǘΩǎ ŜȄǇŜǊƛŜƴŎŜǎΣ ŀǎ ǊŜǾŜŀƭŜŘ ǘƘǊƻǳƎƘ ǘƘŜ ŜȄŜǊŎƛǎŜΦ ¢Ƙƛǎ 

behavior creates a lack of safety in the group. Let everyone speak for her/himself.   

V Set the tone of this session carefully with participants. It is a serious exercise that 

requires sensitivity   

   

Steps:   

1. Welcome participants to the session. Conduct a short-energizer to help participants 

settle into the space.   

2. Introduce the session: This session is designed to ƘŜƭǇ ǳǎ ǊŜŎƻƎƴƛȊŜ ǘƘŀǘ ŀ ǇŜǊǎƻƴΩǎ ǎŜȄ 

(male or female) deeply influences their experiences and choices in life. This impacts 

how men and women access and enjoy human rights.    

3. Explain to participants:    

a. In a few moments, I am going to ask you to line up in the middle of the room 

and hold hands with each other. I will then read a series of statements about 

life experiences.   
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b. The statements will ask you to move one step forward or one step backward 

according to certain things that you have experienced in your own life. You   

will move according to what the statement asks, basing your answer on your 

own personal experience.   

c. If you begin moving in the opposite direction of the people you are holding 

hands with, you will have to let go.έΦ LŦ ǎƻƳŜƻƴŜ ƛǎ ƛƴ ŀ ǿƘŜŜƭŎƘŀƛǊΣ ƛƴǎǘŜŀŘ ƻŦ 

taking a step, they can move/roll the equivalent.   

d. LŦ ȅƻǳ ƘŀǾŜƴΩǘ ƘŜŀǊŘ ŀ ǎǘŀǘŜƳŜƴǘ ŎƭŜŀǊƭȅΣ ǇƭŜŀǎŜ ŀǎƪ ƳŜ ǘƻ ǊŜǇŜŀǘ ƛǘ   

e. Remember to answer honestly, based on your own experiences. 5ƻƴΩǘ Ŧƻƭƭƻǿ 

others in order to feel more comfortable. Try to avoid looking at what others 

are doing and focus on yourself.    

f. ¢Ƙƛǎ ƛǎ ŀ ǎƛƭŜƴǘ ŜȄŜǊŎƛǎŜΦ tƭŜŀǎŜ Řƻ ƴƻǘ ŎƻƳƳŜƴǘ ƻƴ ȅƻǳǊ ƻǿƴ ƻǊ ƻǘƘŜǊǎΩ 

movements.   

4. Ask participants to line up side by side across the middle of the room (or empty space), 

with sufficient and equal space both behind and in front of them. Ask them to all face 

one way (toward a wall or imaginary line on the floor) and to hold hands with the 

people on either side of them. Comment taken   

5. Ensure there are no questions. Remind participants that this is a silent exercise.   

6. Read the statements provided at the end of these instructions, one at a time. Read 

slowly and repeat statements as needed. Ask the participants to move after each 

statement.   

(Note: The statements are written in a way that could be difficult to understand 

the first time. It is important to read each statement clearly and slowly, and repeat. 

You might also need to clarify what the statements mean for men and women e.g. 

if the stŀǘŜƳŜƴǘ ǎŀȅǎΣ άLŦ Ƴƻǎǘ ǇŜƻǇƭŜ ƛƴ ƎƻǾŜǊƴƳŜƴǘ ŀǊŜ ƻŦ ȅƻǳǊ ǎŀƳŜ ǎŜȄΣέ ǘƘŜƴ 

you could clarify that for men this means that most people in government are 

men, and for women means that most people in government are women.    

7. When you have finished reading all the statements, pause. Ask the participants to 

remain where they are. If some participants are still holding hands, they can now let 

go of each other.   

8. Ask the participants to look around to see where they are standing and where others 

around them are standing. Ask them to take a moment to reflect on their own position 

and the position of others.    



Community Model Activist Skills Building Module    

47 | P a g e    
   

9. ¢Ŝƭƭ ǘƻ ǘƘŜ ƎǊƻǳǇΥ ά²ƘŜƴ L ǎŀȅ ΨƎƻΣΩ ȅƻǳ ŀǊŜ ƎƻƛƴƎ ǘƻ ǊŀŎŜ ǘƻ ǘƘŜ ǿŀƭƭκƭƛƴŜ ƛƴ ŦǊƻƴǘ ƻŦ 

you.έ   

10. /ƻǳƴǘ άone, two, three, GO!έ   

11. Gather everyone back in the large circle and debrief the exercise (If participants were 

sitting at desks/tables earlier, move the chairs so that you can debrief in a circle 

without desks/tables). Make sure that both women and men are contributing their 

thoughts and that everyone feels safe and respected throughout the discussion.    

a. How did you feel doing this exercise?   

i. How did you feel at the beginning when you were all in the 

straight line?   

ii. How did it feel to move forward? To move backward?   

iii. How did it feel to release the hands of your neighbors?   

b. ²Ƙŀǘ ŘƛŘ ȅƻǳ ƴƻǘƛŎŜ ŀōƻǳǘ ŜŀŎƘ ƻǘƘŜǊΩǎ ǊŜŀŎǘƛƻƴǎ ŀǎ ǘƘŜ ŜȄŜǊŎƛǎŜ ǇǊƻƎǊŜǎǎŜŘΚ   

(Probe: Did the tone of the game change from playful to serious?)   

c. What did you think or feel when you saw where everyone was standing at the 

ŜƴŘ ƻŦ ǘƘŜ ƎŀƳŜΚ ²ŀǎ ǘƘŜǊŜ ŀƴȅǘƘƛƴƎ ǘƘŀǘ ǎǳǊǇǊƛǎŜŘ ȅƻǳ ŀōƻǳǘ ǇŜƻǇƭŜΩǎ 

positions?   

d. Did any of you adjust the size of your steps as the game continued on? Why?   

e. Did anyone want or choose to not be honest in the exercise? Why? What does 

this tell us about our experiences? (Probe: Is there shame or stigma attached 

to our experiences of power?)   

f. What was your first reaction when I asked you to race to the wall? 

(Contributions could incƭǳŘŜΥ ǘƻƻ ŦŀǊΣ ǘƻƻ ŎƭƻǎŜΣ Ǌŀƴ ǾŜǊȅ ƘŀǊŘΣ ƪƴŜǿ L ŎƻǳƭŘƴΩǘ 

win, what was the point, etc.)   

g. What does this exercise teach us about the power imbalances between women 

and men?    

h. What did you learn about your own power? The power of those around you?   

12. Summarize:    

a. In our community, women typically have less power than men.    
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b. The power imbalances between women and men mean that women are at a 

disadvantage.   

c. Gender-based violence is one way this power imbalance is perpetuated.   

d. It is unjust that women and men do not move through life equally.   

13. Thank participants for their active participation before closing.   

   
Trainer tool 3.2: The Space Between us- Statements   

1. If you were raised in a community where the majority of police, government workers 

and politicians were of the same sex as you, move one-step forward.   

2. If it is generally acceptable for you to make jokes about the opposite sex in public, 

move one-step forward.   

3. If you have ever been harassed or disrespected by security agents and local leaders 

because of your sex, move one-step back.   

4. If a teacher has ever promised someone of your sex better school results in exchange 

for sexual favors, move one-step back.   

5. If your partner could beat you and others would not show much reaction, move 

onestep back.    

6. LŦ Ƴƻǎǘ ŘƻŎǘƻǊǎΣ ƭŀǿȅŜǊǎΣ ǇǊƻŦŜǎǎƻǊǎΣ ƻǊ ƻǘƘŜǊ άǇǊƻŦŜǎǎƛƻƴŀƭǎέ ŀǊŜ ƻŦ ǘƘŜ ǎŀƳŜ ǎŜȄ ŀǎ 

you, move one step forward.   

7. If people of your sex often fear violence in their own relationship or homes, move one 

step back.    

8. If people of your sex can be beaten for being unfaithful, and this would generally be 

accepted by others, move one step back.    

9. If people of your sex often pay for sexual favors, move one step forward.    

10. If you were discouraged from pursuing activities of your choice because of your sex, 

move one step back.    

11. If you commonly see people of your sex in positions of leadership in business, in court 

and in government, move one step forward.   

12. If you fear being attacked if you walk home alone after dark, move one step back.    

13. If you could continue school while your siblings of the opposite sex had to stop, move 

one step forward.   

14. If you share childrearing responsibilities equally with your partner, move one step 

forward.Ο    
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15. If you have never worried about being judged for your sexual behavior, move one step 

forward.    

16. If you must rely on your partner to pay for your clothes and food, move one step back.    

17. If you have never been offered presents for sexual favors, move one step forward.Ο   

18. If you have ever worried about how to dress to keep yourself safe, move one step 

back.    

19. If people of your sex can have different partners and that is generally accepted, move 

one step forward.    

20. If you have taken care of your partner while she or he is sick, move one step forward.    

21. If your religious leaders are the same sex as you, move one step forward.    

22. If you have ever feared rape, move one step backward.    

23. If you have ever been touched inappropriately by a stranger in public, move one step 

back.    

24. If you can expect the same level of respect from men as from women, move one step 

forward.   

25. If you cannot always expect the same kind of respect from women as from men, move 

one step back.    

26. If you have ever been refused rest by your partner while you were feeling weak, move 

one step back.    

27. If your sex is the one who usually makes the decisions about household expenditures, 

move one step forward.    

28. If you have never been whistled or hooted at in public by the opposite sex, move one 

step forward.    
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?Activity 3: The Power of a benefit ς based approach   

Ý Time Required: 90 minutes   

% Methodology: Individuals, small group, large group discussion, pairs   

! Materials and Preparation:    

tƘƻǘƻŎƻǇƛŜǎ ƻŦ ǘƘŜ άaƻǘƛǾŀǘƛƴƎ ŀƴŘ 5ŜǘŜǊǊƛƴƎ {ŎŜƴŀǊƛƻǎέ ŦƭƛǇŎƘŀǊǘǎΣ markers   
   

Steps:   
1. Welcome participants to the session. Conduct a short-energizer to help participants 

settle into the space.   

2. Introduce the session: Lƴ ǘƘƛǎ ǎŜǎǎƛƻƴΣ ǿŜ ǿƛƭƭ ŜȄǇƭƻǊŜ Ƙƻǿ ǇŜƻǇƭŜΩǎ ŦŜŜƭƛƴƎǎ ŘǳǊƛƴƎ ŀ 

process of change deeply influence their motivation and success in making that change.   

aŀƪŜ п ǇƘƻǘƻŎƻǇƛŜǎ ƻŦ ǘƘŜ άaƻǘƛǾŀǘƛƴƎ ŀƴŘ 5ŜǘŜǊǊƛƴƎ {ŎŜƴŀǊƛƻǎέ ǇǊƻǾƛŘŜŘ ŀǘ ǘƘŜ ŜƴŘ 

of these instructions. Cut out the scenarios along the lines, NOT including the answer 

key, i.e. motivator or deterrent (that is for the facilitator only to use). Group each pair 

of numbers together using a paper clip/tape/stapler, e.g. 1a and 1b, 2a and 2b, etc. 

Then put 5 pairs together (1-5) to create a set, so that there are 4 total sets of papers.  

Prepare a flipchart with 2 columns: Motivators and Barriers. Draw 5 rows across and 

number them 1-5. Hang this in the front of the room and cover it or fold it upwards 

until you are ready to use it during the session.   

   Motivating    Deterring   

1.         

2.         

3.         

4.          

5.         

Prepare another flipchart with 2 columns- ά5ŜǘŜǊǊŜƴǘǎέ ŀƴŘ ά/ƻƴǎŜǉǳŜƴŎŜǎΦέ Lƴ ǘƘŜ 

Deterrents column, write the following (hang it near the other flipchart and cover/fold it 

up until it is time to use):   

1. Discouraging   

2. Blaming   

3. Enabling   



Community Model Activist Skills Building Module    

51 | P a g e    
   

4. Judging   

5. Labeling   

   

3. Explain: In a moment, we will divide into 4 groups. Each group will receive a set of 

paper strips. On these papers are written scenarios about 5 different individuals who  

are trying to make a change. For each individual, there are two possible scenarios 

given. In your groups, you will discuss the two scenarios given for each individual and 

decide which one you think would help motivate that person to change, and which one 

would deter them from changing and why.    

4. ¦ƴŎƻǾŜǊ ǘƘŜ άaƻǘƛǾŀǘƛƴƎ ŀƴŘ 5ŜǘŜǊǊƛƴƎέ ŦƭƛǇŎƘŀǊǘ ŀǘ ǘƘŜ ŦǊƻƴǘ ƻŦ ǘƘŜ ǊƻƻƳ ŀƴŘ 

continue explaining: Once you have chosen which scenario is motivating for each 

individual and which is for deterring, come to the front of the room and hang the strips 

of paper in the corresponding column and numbered row  (You may wish to 

demonstrate one example for participants). You will have 25 minutes to complete this.    

5. Divide into 4 groups by counting off 1-4 or any other way. Distribute the scenario 

papers to each group and begin the exercise.   

6. Circulate between the groups to make sure everyone is on track and provide support 

as needed.   

7. Alert the participants when there are 5 minutes remaining, 1 minute, and when time 

is up.   

8. After 25 minutes have passed, invite the groups to hang their papers on the flipchart 

ƛŦ ǘƘŜȅ ƘŀǾŜƴΩǘ ŘƻƴŜ ǎƻ ŀƭǊŜŀŘȅΦ   

9. ¢ƻ ǊŜǾƛŜǿ ǘƘŜ ƎǊƻǳǇǎΩ ǿƻǊƪΣ ōŜƎƛƴ ōȅ ǊŜŀŘƛƴƎ ŀƭƻǳŘ ǎŎŜƴŀǊƛƻǎ мŀ ŀƴŘ мō όtŀǳƭύΦ ¢ƘŜƴ 

look on the Motivating and Deterring flipchart to see where most groups placed these 

scenarios.    

10. Ask participants to share why their groups decided to put their papers where they did 

(anyone from any group can answer).   

11. Probe as needed by asking things such as: How did the person feel in the scenario? 

How did others in the scenario treat them? How do you think they way they were 

feeling affected their ability to change?   

a. tŀǊǘƛŎƛǇŀƴǘǎΩ ǊŜǎǇƻƴǎŜǎ ǎƘƻǳƭŘ ƘƛƎƘƭƛƎƘǘ ǘƘŜ ŦŀŎǘ ǘƘŀǘ ƘŜƭǇƛƴƎ ǎƻƳŜƻƴŜ ǘƻ ŦŜŜƭ 

positively can help motivate them to change while bringing out negative 

feelings deters change. (3 min)   

12. Move on to the next set of scenarios: 2a and 2b (Mahoro) and repeat the same process 

(Steps 9-11). Continue to review the responses in this way until you have reviewed all 

4 scenarios. (15 min)   
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13. After youΩǾŜ ǊŜǾƛŜǿŜŘ ŀƭƭ ƻŦ ǘƘŜ ǎŎŜƴŀǊƛƻǎΣ ŀǎƪ ǇŀǊǘƛŎƛǇŀƴǘǎΥ   

a. What can we see about the things that motivate people to change? (sample 

responses: they focus on the positive; make people feel positive; emphasize 

the benefits of new behaviors)   

b. What can we see about the things that deter people from changing? (Sample 

responses: they focus on the negative; make people feel negatively; emphasize 

the negative consequences of their current behaviors).   

14. Summarize: As we have seen, how we feel and how others make us feel can be an 

important motivator or deterrent to change. Let us look more closely at how this works.   

15. ¦ƴŎƻǾŜǊ ǘƘŜ ŦƭƛǇŎƘŀǊǘ ǿƛǘƘ ǘƘŜ ŎƻƭǳƳƴǎ ά5ŜǘŜǊǊŜƴǘǎέ ŀƴŘ ά/ƻƴǎŜǉǳŜƴŎŜǎΦέ 9ȄǇƭŀƛƴ 

that you are going to review the scenarios seen as deterrents to change to see how 

they made the person feel and why this deters change.   

16. Read Scenario #1a- (the deterring scenario for Paul)    

a. !ǎƪ ǇŀǊǘƛŎƛǇŀƴǘǎ Ƙƻǿ ǘƘŜȅ ǿƻǳƭŘ ŘŜǎŎǊƛōŜ ǘƘŜ ǊŜǎǇƻƴǎŜ ǘƻ tŀǳƭΩǎ ǎƛǘǳŀǘƛƻƴΦ 

Listen to responses from 1-2 participants.    

b. 9ȄǇƭŀƛƴ ǘƘŀǘ ǿŜ Ŏŀƭƭ ǘƘƛǎ ǘȅǇŜ ƻŦ ǊŜǎǇƻƴǎŜ ά5ƛǎŎƻǳǊŀƎƛƴƎέ όtƻƛƴǘ ǘƻ 

άŘƛǎŎƻǳǊŀƎƛƴƎέ ƻƴ ǘƘŜ ŦƭƛǇŎƘŀǊǘύΦ   

c. Ask participants: How does it make you feel when people discourage you? 

Listen to responses from 1-2 participants.    

d. Highlight that discouraging can cause someone to feel hopeless (i.e. that there 

is nothing they can do, things will not be able to change, frustrated).   

e. ²ǊƛǘŜ ǘƘŜ ǿƻǊŘ άƘƻǇŜƭŜǎǎέ ƛƴ ǘƘŜ /ƻƴǎŜǉǳŜƴŎŜ /ƻƭǳƳƴΦ    

17. Move on to scenario #2a- the deterring scenario for Mahoro. Repeat Step 16, using 

the Mahoro scenario. The deterrent in this case is blaming and the consequence is 

that it can make someone feel defensive (see table below).   

18. Continue to discuss the remaining examples of deterrents to change in this way, 

referring to chart below.    

   

   Deterrents   Consequence   

1. Paul   Discouraging   Hopelessness   

2. Mahoro   Blaming   Defensiveness   

3. John   . Enabling   . Consent   

 4. Samuel   . Judging   . Stigma   
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5. Amina   . Labeling   . Shame/ Anger   

   

19. Ask participants: If these negative responses are barriers to change, what kinds of 

responses could help to motivate change? Listen to responses from several 

participants and record them on a flipchart. Sample responses include:    

a. Encouraging   

b. Commending the desire to change instead of blaming the bad behavior   

c. Helping identify issues as a problem in a safe way   

d. Not judging   

e. Normalizing (helping someone to understand that their struggles are common 

and that they are not alone).   

20. Summarize: Given what we have learned about motivators and deterrents of change, 

our activism will aim to inspire positive feelings in community members rather than 

negative feelings. One way to do this is to focus on the benefits of balancing power and 

non-violence in relationships rather than focusing only on the negative consequences 

of GBV. We will engage in a way that fosters power within and aims to inspire (rather 

ǘƘŀƴ ǎŎŀǊŜύ ŎƻƳƳǳƴƛǘȅ ƳŜƳōŜǊǎ ǘƻ ƳŀƪŜ ǇƻǎƛǘƛǾŜ ŎƘŀƴƎŜǎΗ ²Ŝ Ŏŀƭƭ ǘƘƛǎ ŀ άōŜƴŜŦƛǘǎ-

baseŘ ŀǇǇǊƻŀŎƘέ ǘƻ D.± ǇǊŜǾŜƴǘƛƻƴΦ   

21. Ask participants if they have any questions about a benefits-based approach and 

discuss. (5 min)   

22. Ask participants: What can we learn from this exercise? Highlight key points:   

a. How people feel in the process of change (and how we make them feel) affects 

their success in making and sustaining the desired change.   

b. Emphasizing the benefits of change is more effective than just emphasizing the 

negative consequences of the behavior.   

23. Thank participants for their active participation before closing.     

Trainer tool: 3.3 Motivators and Deterrents Scenarios- Photocopy (4x) and Cut   

Scenario 1: Paul      

1a. Paul smokes a pack of cigarettes a day. Paul coughs a lot in the morning and 

wonders if it could be because of smoking. Paul talks to his doctor and his 

ŘƻŎǘƻǊ ǘŜƭƭǎ ƘƛƳ ǘƘŀǘ ƛǘ ƛǎ ǘǊǳŜΤ ǎƳƻƪƛƴƎ ƛǎ ǾŜǊȅ ōŀŘ ŦƻǊ ƻƴŜΩǎ ƘŜŀƭǘƘΦ IƻǿŜǾŜǊΣ 

he says that most people who smoke cannot stop. They become addicted. He 

tells him to try but that most patients who try fail, because it is very hard.    

Deterrent   

(Discouraging)   
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1b. Paul smokes a pack of cigarettes a day. Paul coughs a lot in the morning 

and wonders if it could be because of smoking. Paul talks to his doctor and his 

ŘƻŎǘƻǊ ǘŜƭƭǎ ƘƛƳ ǘƘŀǘ ƛǘ ƛǎ ǘǊǳŜΤ ǎƳƻƪƛƴƎ ƛǎ ǾŜǊȅ ōŀŘ ŦƻǊ ƻƴŜΩǎ ƘŜŀƭǘƘΦ IŜ ǎŀȅǎ 

that it is never toƻ ƭŀǘŜ ǘƻ ǉǳƛǘ ǘƘƻǳƎƘΣ ŀƴŘ ǘƘŀǘ ǘƘƛǎ ŎƻǳƭŘ ǊŜŀƭƭȅ ƛƳǇǊƻǾŜ tŀǳƭΩǎ 

health. He explains that many people successfully quit smoking and that this 

greatly improves how they feel. They breathe easier, cough less, and are more 

active. He explains that it can be challenging to quit, but that it is very possible 

with right support and a good strategy. He offers to help Paul identify the 

strategy that would be best for him and to support him through the process.  

He tells Paul that he knows he can do it!   

Motivator   

   

(Encouraging)   

Scenario 2: Mahoro      

2a. Mahoro has heart palpitations when she carries heavy loads. Mahoro 

wonders whether her palpitations could be linked to her weight. She talks with 

her friend about it and tells her that she is worried. Her friend points at her and 

ŜȄŎƭŀƛƳǎΣ άhŦ ŎƻǳǊǎŜΣ ȅƻǳ ƘŀǾŜ ƘƛƎƘ ōƭƻƻŘ ǇǊŜǎǎǳǊŜΗ L ƘŀǾŜ ōŜŜƴ ǘŜƭƭƛƴƎ ȅƻǳ ŦƻǊ 

years to reduce your weight! However, you kept eating too much and using so 

ƳǳŎƘ ƻƛƭΗ bƻǿ ȅƻǳ ŀǊŜ ǿƻǊǊƛŜŘ ŀōƻǳǘ ȅƻǳǊ ǿŜƛƎƘǘΦ LǘΩǎ ȅƻǳǊ ƻǿƴ ŦŀǳƭǘΗέ   

Deterrent  

(Blaming)   

2b. Mahoro has heart palpitations when she carries heavy loads. Mahoro 

wonders whether her palpitations could be linked to her weight. She talks with 

her friend about it and tells her that she is worried. Her friend says that she is 

glad that Mahoro shared this with her. She tells her that it is normal to struggle 

with weight and that it happens to all of us. Many women have similar issues 

and it just takes some changes to make. She tells her about some ideas that 

have worked with other friends and offer.   

Motivator 

(Non-blaming/ 

commending)   

Scenario 3: John      

3a. Mary and John are married, and although John loves Mary, he sometimes 

ǎƭŀǇǎ ƘŜǊ ǿƘŜƴ ƘŜ ƎŜǘǎ ŀƴƴƻȅŜŘΦ WƻƘƴΩǎ ƎǊŀƴŘŦŀǘƘŜǊ ƴƻǘƛŎŜǎ ǘƘƛǎ ŀƴŘ ŘŜŎƛŘŜǎ 

to talk to John about it. He tells John that in a healthy relationship, both 

partners respect and treat each other equally. He says that in their family, 

violence in the home is not tolerated. He tells John about other positive ways 

to deal with his frustrations.   

Motivator    

   

(holding 

accountable)   
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3b. Mary and John are married, and although John loves Mary, he sometimes 

ǎƭŀǇǎ ƘŜǊ ǿƘŜƴ ƘŜ ƎŜǘǎ ŀƴƴƻȅŜŘΦ WƻƘƴΩǎ ƎǊŀƴŘŦŀǘƘŜǊ ƴƻǘƛŎŜǎ ōǳǘ ƛƎƴƻǊŜǎ ƛǘΦ IŜ 

sympathizes with John and says that women can sometimes be difficult, so he 

understands why he slaps her. He says it is not so good, but really, what can   

Deterrent   

   

(Enabling)   

you do? Women can be big-headed.      

Scenario 4: Samuel      

4a. Samuel likes to drink and often comes home drunk. Lately when he is drunk, 

he fights a lot with his wife and passes out so that he cannot remember what 

happened. He starts to wonder whether he should reduce his drinking. One 

day, an activist for an NGO program comes to talk to the men at the bar. The 

ŀŎǘƛǾƛǎǘ Ƙŀǎ ǎƻƳŜ ƳŀǘŜǊƛŀƭǎ ŀƴŘ ǎŀȅǎ ƘŜΩŘ ƭƛƪŜ ǘƻ ƘŀǾŜ ŀ ŘƛǎŎǳǎǎƛƻƴ ǿƛǘƘ ǘƘŜƳΦ 

He says that many people, including himself, like to drink but that sometimes 

we drink so much that it causes problems for ourselves and others. He asks the 

men to share their opinions about different questions related to drinking and 

relationships. Samuel gets totally wrapped up in the conversation that he 

ŘƻŜǎƴΩǘ ŜǾŜƴ ǊŜŀƭƛȊŜ Ƙƻǿ ƳǳŎƘ ǘƛƳŜ Ƙŀǎ ǇŀǎǎŜŘ   

Motivator   

   

(Non-judging)   

4b. Samuel likes to drink and often comes home drunk. Lately when he is drunk, 

he fights a lot with his wife and passes out so that he cannot remember what 

happened. He starts to wonder whether he should reduce his drinking. One 

day, an activist for an NGO program comes to talk to the men at the bar. The 

ŀŎǘƛǾƛǎǘ ƛǎ ǿƛǘƘ ŀ ŎŀƳǇŀƛƎƴ ŎŀƭƭŜŘ άwŜŀƭ aŜƴ 5ƻƴΩǘ 5ǊƛƴƪΗέ ¢ƘŜ ŀŎǘƛǾƛǎǘ ŜȄǇƭŀƛƴǎ 

that men like them are destroying the community with their drinking. He asks 

them if they are proud of how they behave when they leave the bar? He says 

that he has been trained and can teach them the right way, and take them off 

ƻŦ ǘƘƛǎ ǿǊƻƴƎ ǇŀǘƘ ōŜŦƻǊŜ ƛǘΩǎ ǘƻƻ ƭŀǘŜΗ   

Deterrent   

   

(Judging)   

Scenario 5: Amina      

5a. Amina beats her son Ali, when he does not come home from school on time. 

!ƭƛ ōŜƎƛƴǎ ǘƻ ǿƛǘƘŘǊŀǿ ŦǊƻƳ !Ƴƛƴŀ ŀƴŘ ǘƘŜ ŦŀƳƛƭȅ ŀƴŘ !Ƴƛƴŀ ŘƻŜǎƴΩǘ ƪƴƻǿ 

ǿƘŀǘ ǘƻ ŘƻΦ !Ƴƛƴŀ ǎƘŀǊŜǎ ǘƘƛǎ ǿƛǘƘ ƘŜǊ ǇŜŜǊǎ ŀǘ ƘŜǊ ǿƻƳŜƴΩǎ ƎǊƻǳǇΦ ¢ƘŜȅ ǎŎƻŦŦ 

at her and call her a bad mother and other bad names. She goes home and is 

even angrier at Ali for giving her a bad name.   

Barrier   

   

(Labeling)   
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5b. Amina beats her son Ali, when he does not come home from school on 

time. Ali begins to withdraw from Amina and the family and Aminŀ ŘƻŜǎƴΩǘ 

ƪƴƻǿ ǿƘŀǘ ǘƻ ŘƻΦ !Ƴƛƴŀ ǎƘŀǊŜǎ ǘƘƛǎ ǿƛǘƘ ƘŜǊ ǇŜŜǊǎ ŀǘ ƘŜǊ ǿƻƳŜƴΩǎ ƎǊƻǳǇΦ ¢ƘŜȅ 

are very understanding and express that all parents face challenges in figuring 

ƻǳǘ Ƙƻǿ ōŜǎǘ ǘƻ ŘƛǎŎƛǇƭƛƴŜ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴΦ ¢ƘŜȅ ŀƭƭ ǿŀƴǘ ǿƘŀǘΩǎ ōŜǎǘ ŦƻǊ ǘƘŜƛǊ 

children. They share experiences and discuss other more positive ways of 

disciplining children.   

Motivator    

   

(validating/ 

normalizing)   

   

?Activity 4: Instruct, inform or question   

Ý Time Required: 120 minutes   

% Methodology: Individuals, small group, large group discussion, pairs   

! Materials and Preparation: markers, flip charts, tape   
   

Steps:   
Part 1: The Analysis Wheel (60 minutes)   

1. Welcome participants to the session. Conduct a short-energizer to help participants 

settle into the space.   

2. Introduce the session: When we are doing our activism, we will be raising awareness 

about things such as power, the benefits of balancing power, consequences of GBV, 

ŀƭǘŜǊƴŀǘƛǾŜǎ ǘƻ D.±Σ ŜǘŎΦ ²Ŝ ƻŦǘŜƴ ǳǎŜ ǘƘŜ ǘŜǊƳ άŀǿŀǊŜƴŜǎǎ-ǊŀƛǎƛƴƎέ ƻǊ άǎŜƴǎƛǘƛȊŀǘƛƻƴέ 

ōǳǘ ŘƻƴΩǘ ƘŀǾŜ ŀ ŎƭŜŀǊ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ǿƘŀǘ ŜŦŦŜŎǘƛǾŜ ŀǿŀǊŜƴŜǎǎǊŀƛǎƛƴƎ ǊŜŀƭƭȅ ƳŜŀƴǎ 

or how to do it. In this exercise, we will explore different techniques for raising 

awareness, so that we can be more effective in our activism.   

3. On a flipchart, write the following (keeping the same words in bold letters and 

underlined as they are below). Hang the flipchart in the front of the room and fold it 

up/ cover it until it is time to use it during the session:   

In raising awareness, it is important to help people to:   

a) THINK for themselves   

b) FEEL connected to the issue / FEEL ΨǇƻǿŜǊ ǿƛǘƘƛƴΩ   

c) HEAR/ SEE that there is hope for something positive   

d) Imagine something practical to DO   
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 /ǊŜŀǘŜ ŀƴ ƛƳŀƎŜ ŎŀƭƭŜŘ ŀƴ ά!ƴŀƭȅǎƛǎ ²ƘŜŜƭέ ōȅ ŦƻƭƭƻǿƛƴƎ ǘƘŜ ƛƴǎǘǊǳŎǘƛƻƴǎ ōŜƭƻǿΥ  

o Tape 4 pieces of flipchart paper together to create one large square.  o 

Then draw a big circle across the large flipchart.    

 o  Divide the circle into four quadrants and label each one: FEEL, THINK,   

HEAR/SEE, and DO. To insert a circle o ²ǊƛǘŜ ǘƘŜ ǘƛǘƭŜ ά!ƴŀƭȅǎƛǎ ²ƘŜŜƭέ 

across the top of the flipchart.   

IŀƴƎ ǘƘŜ ƭŀǊƎŜ ŦƭƛǇŎƘŀǊǘ ǿƛǘƘ ǘƘŜ ά!ƴŀƭȅǎƛǎ ²ƘŜŜƭέ ƛƴ ǘƘŜ ŦǊƻƴǘ ƻŦ ǘƘŜ ǊƻƻƳ next to 

the previous flipchart and cover it up until it is time to use it in the session.   

Å Write the following words in big bold letters, each on a separate piece of A4 paper/ 

flipchart paper (you can use a half-sheet of flipchart paper): Instruct, Inform, 

Question. Tape them to the wall in the front of the room.   

Å Photocopy and cut out the Problem Statements and Response Statements 

provided at the end of these instructions. Make sure not to mix up the pieces.   

Å Photocopy and cut the mini-scenarios provided at the end of these instructions.    

4. ¦ƴŎƻǾŜǊ ǘƘŜ ŦƭƛǇŎƘŀǊǘ ǿƛǘƘ ǘƘŜ ǘƛǘƭŜ άLƴ ǊŀƛǎƛƴƎ ŀǿŀǊŜƴŜǎǎ ƛǘ ƛǎ ƛƳǇƻǊǘŀƴǘ ǘƻ ƘŜƭǇ 

ǇŜƻǇƭŜΧΦέ !ǎƪ ŀ ǾƻƭǳƴǘŜŜǊ ǘƻ ǊŜŀŘ ƛǘ ŀƭƻǳŘ ƻǊ ǊŜŀŘ ƛǘ ŦƻǊ ǘƘŜƳΦ 5ƛǎŎǳǎǎ ŜŀŎƘ ƻŦ ǘƘŜ 

points, making sure to highlight key points (5 min):   

a. THINK for themselves: awareness raising should provoke critical thinking, not just 

tell people what to do, it should help people to identify the issue as a problem 

and consider their own thoughts/feelings about it, etc.   

b. FEEL connected to the issue aƴŘ ΨǇƻǿŜǊ ǿƛǘƘƛƴΩΥ  ŀǿŀǊŜƴŜǎǎ-raising should help 

feel connected to the issue in their own lives, to feel that it is relevant to them, 

to feel positively, that they have power within, that they can make a change, to 

feel good about participating, etc.    

c. HEAR/ SEE that there is hope for something positive: awareness-raising should 

help people to see that there are other possibilities, other ways to do things, 

should hear/see encouraging things, hear/see alternatives to the negative 

behavior   

d. Imagine something practical to DO: awareness-raising should help people to 

identify alternative behaviors, strategies for changing, ways to talk about the 

issue; make them want to do something.   

5. Uncover the flipchart with the Analysis Wheel. Explain that you can use these four 

categories to analyze the effectiveness of your awareness-raising:    
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a. Think:  !ǎƪ ȅƻǳǊǎŜƭŦ ά²Ƙŀǘ ŘƻŜǎ ǘƘƛǎ ƳŀƪŜ ǇŜƻǇƭŜ ǘƘƛƴƪ ŀōƻǳǘΚ 5ƻŜǎ ǘƘƛǎ ǇǊƻǾƻƪŜ 

ŎǊƛǘƛŎŀƭ ǘƘƛƴƪƛƴƎ ŀƴŘ ƘŜƭǇ ǇŜƻǇƭŜ ǘƻ ǘƘƛƴƪ ŦƻǊ ǘƘŜƳǎŜƭǾŜǎΚέ   

b. Feel: !ǎƪ ȅƻǳǊǎŜƭŦ άIow does this make people feel? Does it make them feel 

connected to the issue? Does it make them feel power within?   

c. Hear/See:    !ǎƪ ȅƻǳǊǎŜƭŦ ά²Ƙŀǘ Řƻ ǘƘŜȅ ƘŜŀǊκǎŜŜ ƛƴ ǘƘƛǎΚ {ƻƳŜǘƘƛƴƎ ƘƻǇŜŦǳƭΚ   

!ƭǘŜǊƴŀǘƛǾŜǎΚέ   

d. Do: !ǎƪ ȅƻǳǊǎŜƭŦ ά²Ƙŀǘ ŘƻŜǎ ǘƘƛǎ ƳŀƪŜ ǇŜƻǇƭŜ ǿŀƴǘ ǘƻ ŘƻΚέ   

6. Explain: In this next exercise, we will use the Analysis Wheel to analyze 3 methods of 

awareness-raising: instructing, informing and questioning.    

7. Ask participants: ²Ƙŀǘ ŘƻŜǎ ƛǘ ƳŜŀƴ ǘƻ άƛƴǎǘǊǳŎǘΚέ Listen to responses from 2-3 

participants. Summarize: to instruct means to tell someone what to do.   

8. bŜȄǘ ŀǎƪ ǇŀǊǘƛŎƛǇŀƴǘǎ ǿƘŀǘ ƛǘ ƳŜŀƴǎ ǘƻ άƛƴŦƻǊƳΚέ Listen to responses from 2-3 

participants. Summarize: to inform means to give someone facts or information.   

9. Finally, ask participants what it ƳŜŀƴǎ ǘƻ άǉǳŜǎǘƛƻƴΚέ [ƛǎǘŜƴ ǘƻ ǊŜǎǇƻƴǎŜǎ ŦǊƻƳ н-3 

participants. Summarize: to question means to ask someone something (about what 

they think, feel, or know).    

10. Explain: We will now look at examples of each of these techniques and use the Analysis 

Wheel to see which would be most effective in our activism. We will look at 3 different 

scenarios of individuals in the community who have a problem. For each scenario, the 

person with the problem will approach 3 different community members looking for 

support and listen to their responses. As a group, you will decide which response is 

instructing, informing, or questioning. We will then analyze the effectiveness of the 

different responses using the Analysis Wheel.   

11. Continue explaining: To start, we will need 4 volunteers: 1 to be the individual with a 

problem, and 3 to be community members responding to the problem. Each of the 

volunteers will be given a slip of paper. The individual with the problem statement will 

read the problem statement to the 3 community members. The 3 community members 

ǿƛƭƭ ǊŜǎǇƻƴŘ ōȅ ǊŜŀŘƛƴƎ ǿƘŀǘ ƛǎ ƻƴ ǘƘŜƛǊ ǇŀǇŜǊǎΦ [ŜǘΩǎ ōŜƎƛƴ ǿƛǘƘ ǘƘŜ ŦƛǊǎǘ ǎŎŜƴŀǊƛƻΦ   

12. Ensure that there are no questions.    

13. Ask for 4 volunteers to come to the front of the room and begin with the first scenario. 

Hand out Problem Statement #1 and the Instructing Response, Informing Response, 

and Questioning Response for #1 to each of the volunteers.   

14. Ask the volunteer with Problem Statement #1 to read it aloud.    

15. Next, ask the 3 remaining volunteers to read their Response Statements.    
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16. After all of the responses have been read, ask participants which one they think is 

άƛƴǎǘǊǳŎǘƛƴƎΣέ άƛƴŦƻǊƳƛƴƎέ ŀƴŘ άǉǳŜǎǘƛƻƴƛƴƎΦέ hƴŎŜ ǘƘŜȅΩǾŜ ŀƎǊŜŜŘΣ ǘŀǇŜ ŜŀŎƘ 

response statement to the corresponding paper on the wall, i.e. instructing, informing, 

questioning.   

17. Walk Over to the Analysis Wheel and use it to analyze each of the responses, using the 

following guidance:   

a. Begin with the Instructing Response. Re-read it aloud.   

b. Then look at the first quadrant on the Analysis Wheel- ά¢ƘƛƴƪΦέ !ǎƪ participants 

whether the instructing response helps the person to THINK for him/herself? 

(Response: No. Instructing tells someone what to do, rather than encouraging 

them to think for themselves. It does not promote deeper thinking about an 

issue).   

c. Move on the next quadrant- άC99[Φέ !ǎƪ ǇŀǊǘƛŎƛǇŀƴǘǎ Ƙƻǿ ǘƘŜ ƛƴǎǘǊǳŎǘƛƴƎ 

response made the person feel. Did it make the person feel that they have power 

within and are connected to the issue?   

(Response: No. Instructing implies that the person speaking knows what is right 

ŀƴŘ ǘƘŀǘ ǇŜǊǎƻƴ ǿƛǘƘ ǘƘŜ ǇǊƻōƭŜƳ ŘƻŜǎƴΩǘΦ Lǘ ŘƻŜǎƴΩǘ ƘŜƭǇ ǘƻ ŦƻǎǘŜǊ ΨǇƻǿŜǊ 

ǿƛǘƘƛƴΦΩ Lǘ ŀƭǎƻ ŘƻŜǎƴΩǘ ƎƛǾŜ ǘƘŜ ǇŜǊǎƻƴ ǘƘŜ ƻǇǇƻǊǘǳƴƛǘȅ ǘƻ ŜȄǇƭƻǊŜ ǘƘŜ ƛǎǎǳŜ 

further so that they feel connected to it.)    

d. /ƻƴǘƛƴǳŜ ǘƻ ŀƴŀƭȅȊŜ ǘƘŜ άƛƴǎǘǊǳŎǘƛƴƎέ ǊŜǎǇƻƴǎŜ ƛƴ ǘƘƛǎ ǿŀȅΣ ƳƻǾƛƴƎ ǘƘǊƻǳƎƘ ǘƘŜ 

remaining 2 quadrants: HEAR/SEE and DO:    

i. (HEAR/SEE): Does this response help the person to HEAR/SEE that there 

are positive options available?   

Response: No. Instructing typically focuses on the negative behavior and 

what a person should not do, rather than what a person can do.    

   

ii. (DO): What does this response encourage the person to do? Does this 

response help the person to imagine something practical that they can 

DO to change?   

Response: No. Instructing tells someone to stop what they are doing, but 

does help them to find practical ways to change.   

   

18. ²ƘŜƴ ȅƻǳ ƘŀǾŜ ŦƛƴƛǎƘŜŘ ŀƴŀƭȅȊƛƴƎ ǘƘŜ άƛƴǎǘǊǳŎǘƛƴƎέ ǊŜǎǇƻƴǎŜ ǳǎƛƴƎ ŀƭƭ п ǉǳŀŘǊŀƴǘǎ ƻŦ 

the analysis wheel, ask participants: 5ƻ ȅƻǳ ǘƘƛƴƪ άƛƴǎǘǊǳŎǘƛƴƎέ ǿƻǳƭŘ ōŜ ŀƴ ŜŦŦŜŎǘƛǾŜ 

means of raising awareness? (Response: no).   
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19. wŜǇŜŀǘ ǘƘƛǎ ǇǊƻŎŜǎǎ ǿƛǘƘ ǘƘŜ άƛƴŦƻǊƳƛƴƎέ ǊŜǎǇƻƴǎŜ ŀƴŘ ǘƘŜ άǉǳŜǎǘƛƻƴƛƴƎέ ǊŜǎǇƻƴǎŜΣ 

using the 4 quadrants of the Analysis Wheel to analyze each one. Use the guidance 

below:   

   

Informing:   

a. (THINK):  Does this response help the person to THINK for him/herself?  Response: 

No. Informing simply gives information but does not encourage the person to 

think critically about the issue.    

b. (FEEL):  Does this response make the person FEEL that they have power within and 

that they are connected to this issue?    

Response: No. Informing typically focuses on the negative consequences of a 

behavior without helping to identify alternatives. This can make people feel 

powerless or discouraged. This can also make someone feel disconnected 

between the negative that they hear and their own lives.   

c. (HEAR/SEE): Does this response help the person to HEAR/SEE that there are 

positive options available?   

Response: No. Informing typically focuses on negative behaviors and 

consequences.    

d. (DO): What does this response encourage the person to do? Does this response 

help the person to imagine something practical that they can DO to change?   

Response: No. Informing gives people information but does not help them to 

work through the stages of change and identify positive changes that they can 

make in their lives.   

   

Questioning:   

a. (THINK): Does this response help the person to THINK for him/herself? Response: 

Yes. Questioning asks people to reflect on their own ideas, beliefs, and opinions.   

b. (FEEL):  Does this response make the person FEEL that they have power within and 

that they are connected to this issue?    

Response: Yes, questioning can help a person feel connected to the issue. It can 

also help them to find their power within by encouraging them to explore their own 

ideas.   

c. (HEAR/SEE): Does this response help the person to HEAR/SEE that there are 

positive options available?   

Response: Yes, questioning helps people to imagine positive alternatives to 

negative behaviors. It moves beyond the consequences of negative behaviors to 

focus on the benefits of positive behaviors.    
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d. (DO): What does this response encourage the person to do? Does this response 

help the person to imagine something practical that they can DO to change?  

Response: Yes, questioning encourages people to explore new ideas and think 

about new ways of doing things.    

   

20. When you have finished going through the Analysis Wheel for each of the 3 responses- 

Instructing, Informing, and Questioning- ask participants: Which of these responses do 

you think would be most effective for raising awareness about this problem? 

(response: questioning).   

Note using the questioning technique does not mean that you will never 

introduce or share new ideas. Questioning allows you to explore new ideas by 

helping others to reflect more deeply about the issue.    

   

21. Invite up 4 more volunteers to read the Problem Statement and Responses for #2. 

Agree upon which response is Instructing, Informing, and Questioning and hang them 

by the appropriate flipchart.   

22. Ask participants: Which of these responses do you think would be most effective for 

raising awareness about this problem and why? (Note: you do not have to go through 

ǘƘŜ ŜƴǘƛǊŜ !ƴŀƭȅǎƛǎ ²ƘŜŜƭ ŀƎŀƛƴΦ LƴǎǘŜŀŘΣ Ǉǳƭƭ ƻǳǘ ƪŜȅ Ǉƻƛƴǘǎ ŦǊƻƳ ǇŀǊǘƛŎƛǇŀƴǘǎΩ 

responses about why the questioning response would be most effective).   

23. Repeat this process for the 3rd Problem Statement and Responses.    

24. Once you have completed all 3 scenarios, ensure that there are no questions before 

taking a break.   

   

Part 2: Practicing the Questioning Technique (60 minutes)   

25. Welcome participants back from the break.   

26. Explain to participants: We will now practice using questioning to raise awareness 

about power and GBV.   

27. Ask participants to form groups of three.    

28. Explain: Each group will be given a mini scenario. In your groups of three, take turns 

role-playing the questioning method of awareness-raising for the mini scenario 

provided. Each person should take a turn practicing. You will have 10 minutes to do 

this   
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29. Hand out the mini scenarios and begin. Remind groups to take turns and switch 

partners every 3 minutes. Circulate between the groups to provide support.   

30. After 10 minutes have passed, ask the groups to discuss amongst themselves and give 

each other feedback (what they did well, how they can improve the questioning 

technique, etc.). Then ask them to work in their groups to come up with one roleplay 

that effectively uses the questioning technique. (10 min).    

31. After 10 minutes ask everyone to return to the large circle.   

32. Ask 2 or 3 groups to role-play their situations to the whole group.    

33. Discuss and ask participants to give feedback. Begin with feedback about what they 

did well and then move on to suggestions for improvements.    

34. Ask if there are any questions and answer accordingly. As much as possible, give other 

ǇŀǊǘƛŎƛǇŀƴǘǎΩ ǘƘŜ ƻǇǇƻǊǘunity to help answer questions from their peers.   

35. Summarize, highlighting the following key points:   

a. The process of change begins when people think critically about an issue. To 

support this, we must move beyond just giving information, messages or 

instructions.   

b. The questioning method is most effective for raising awareness.    

c. Questioning encourages people to think for themselves, feel connected to the 

issue and feel their power within, hear/see hope for something positive, and 

consider practical things they can do about it.    

d. Questioning helps us reach people where they are in their own process of change, 

not where we are or think they should be.   

e. Questioning helps to balance power in our awareness-ǊŀƛǎƛƴƎ ōȅ ǾŀƭǳƛƴƎ ǇŜƻǇƭŜǎΩ 

own experiences and ideas.    

Trainer tool 3.6: Instruct, Inform or Question- Photocopy (1x) and Cut   

   

Part 1   

   

Problem Statements:   

   

1. I am addicted to smoking. I smoke one pack every day.   

   

---------------------------------------------------------------------------------------------------------------------   
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2. I am overweight. I weight over 100 kg.   

   

---------------------------------------------------------------------------------------------------------------------   

   

3. I have high blood pressure.   

   

---------------------------------------------------------------------------------------------------------------------   

   

Instructing Responses    

   

1. Stop smoking!   

   

---------------------------------------------------------------------------------------------------------------------   

   

2. Start exercising!   

   

---------------------------------------------------------------------------------------------------------------------   

   

3. Stop eating salt!   

   

---------------------------------------------------------------------------------------------------------------------   

   

Informing Responses    

   

1. Smoking causes all kinds of cancer.   

---------------------------------------------------------------------------------------------------------------------   

   

2. Being overweight increases your risk for diabetes.   

---------------------------------------------------------------------------------------------------------------------   

   

3. High blood pressure causes strokes.   

---------------------------------------------------------------------------------------------------------------------  

Questioning Responses   

   

1. How do you think smoking affects your health? Does that concern you? What 

might be the benefits of stopping smoking for you? What could you do to stop 

smoking?   
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---------------------------------------------------------------------------------------------------------------------   

   

2. How do you think the extra weight affects your health? Does that concern you? 

What might be the benefits of losing weight for you? What could you do to lose 

weight?   

   

---------------------------------------------------------------------------------------------------------------------   

   

3. How do you think high blood pressure affects your health? Does that concern you? 

What might be the benefits of lower blood pressure? What could you do to reduce 

your blood pressure?   

   

---------------------------------------------------------------------------------------------------------------------   

   

Part 2   

   

Mini Scenarios for Role-Playing Questioning (1 per group of 3 participants)    

   

   

Woman experiencing physical violence by her partner    

   

---------------------------------------------------------------------------------------------------------------------   

   

A man using emotional violence against his partner   

   

---------------------------------------------------------------------------------------------------------------------   

   

A woman beating her child when he misbehaves    

   

---------------------------------------------------------------------------------------------------------------------   

   

A man having an extra marital affair    

   

---------------------------------------------------------------------------------------------------------------------   

   

A boy being pressured by his friends to harass girls --------------------------------------------------

------------------------------------------------------------------   

   

A neighbor knowing there is violence happening next door   
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---------------------------------------------------------------------------------------------------------------------   

   

A community leader who counsels couples that some violence within couples is normal    

   

---------------------------------------------------------------------------------------------------------------------   

   

A couple who allow their boy children to go to school but not their girl children   

   

---------------------------------------------------------------------------------------------------------------------   

   

A teacher who makes jokes about girls in class   

   

---------------------------------------------------------------------------------------------------------------------   

   

! ǿƻƳŀƴ ǿƘƻ ƎƻǎǎƛǇǎ ŀōƻǳǘ ƘŜǊ ƴŜƛƎƘōƻǊ ŀƴŘ Ŏŀƭƭǎ ƘŜǊ ŀ άǇǊƻǎǘƛǘǳǘŜέ   

   

   

     

?Activity 5: practice, practice, practice!    

   

Ý Time Required: 120 minutes   

% Methodology: Individuals, small group, large group discussion   

! Materials and Preparation:    

Å Make enough copies of the Power Poster from the Knowledge phase to utilize 

during the session (at least 1 for every 3 participants).    

Å Have a stack of A5/VIPP cards and markers available.    

Å tǊŜǇŀǊŜ ŀ ŦƭƛǇŎƘŀǊǘ ǿƛǘƘ ǘƘŜ ǘƛǘƭŜ άtǊŀŎǘƛŎŜ {Ŝǎǎƛƻƴ 5ŜōǊƛŜŦ vǳŜǎǘƛƻƴǎέ ŀƴŘ ǘƘŜ 

following questions (or use the one from the previous session). Hang it on the wall 

or flipchart stand in front of the room. o What did the facilitator do well/ what did 

you like about the session?   

o What could you improve for next time?   

   

(Note: It is recommended to run practice sessions with at least 2 facilitators whenever 

possible.    

You can adjust the length of the session according to what is appropriate within your 

context, by adding or reducing the number of people who practice using the material)    
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Note: This session focuses on the Power Poster for the Knowledge phase, which is the first 

activist tool that CAs will use in the community. However, this guide can and should be 

used to practice using other activist tools as they are introduced.   

   

Steps:   
1. Introduce the session: This session is all about practice! As we have learned, it takes 

practice to be effective in our activism. This is our chance to support and learn from 

ŜŀŎƘ ƻǘƘŜǊΦ .ŜŦƻǊŜ ǿŜ ōŜƎƛƴΣ ƭŜǘΩǎ ǊŜǾƛŜǿ some of the tips for using the Power Poster.    

2. Explain that to review the tips for using the Power Poster, they are going to have a 

race. Participants will get into groups of 3 with the people sitting next to them. Each 

group will be given a stack of cardǎΦ ²ƘŜƴ ȅƻǳ ǎŀȅ άDƻΗέ ƎǊƻǳǇǎ ǿƛƭƭ ƘŀǾŜ р ƳƛƴǳǘŜǎ ǘƻ 

come up with as many tips for facilitating the Power Poster as they can remember. 

They should write one tip on each card. After 5 minutes are up, you will call on the first 

group to share 1 tip. If that tip is correct then you will hang it on the wall and the group 

will get one point. Any group that has written the same tip will also get 1 point and will 

hand that card in to you (Groups will keep track of their own scores). If it is not correct, 

then no one gets a point. You will then call on the next group to give a 2nd tip and 

repeat this process. You will continue in this manner until   

all of the groups have shared their tips. In the end, the group with the most points 

wins!    

3. Ensure that there are no questions and divide into groups of 3. Hand out cards and 

ƳŀǊƪŜǊǎ ǘƻ ŜŀŎƘ ƎǊƻǳǇΦ .ŜƎƛƴ ōȅ ǎƘƻǳǘƛƴƎ άwŜŀŘȅΣ {ŜǘΣ DhΗέ   

4. After 5 minutes have passed, call out that time is up and for all groups to put their 

markers down.   

5. Call on the first group to share a tip for using the Power Poster and then follow the 

instructions in Step 3. As the groups share tips, discuss anything that needs 

clarification or further emphasis. Once all the groups have shared, remind participants 

of any tips they have missed and add them to the wall. When you have finished, 

announce the winner!    

6. Explain the next exercise (which will be the same as the previous practice session but 

with bigger groups and more opportunities to practice): You will divide into 2 groups 

this time. In the groups, participants will take turns practicing using the Power Poster 

from the Knowledge phase, just as they did in previous sessions. One person will go 

first and practice using the Power Poster to facilitate a discussion with their group. The 

group will play the role of community members. They should try to be as realistic as 

possible in their role-playing. Those who are practicing should imagine that they are 

approaching the group and inviting them to discuss. They will have approximately 10 
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minutes to practice. You will call out when time is up. After 10 minutes are up, the 

groups will conduct a short 5-minute debrief within their own groups, using the 

following two guiding questions (Point to the flipchart with the two de-brief 

questions):   

Å What did the facilitator do well/ what did you like about the session?   

Å What could you improve for next time?   

Encourage participants to keep in mind the skills of a strong facilitator. After the first 

facilitators practice and the groups debrief, then another member of each group will 

volunteer to practice and groups will continue in the same way. They will have 60 

minutes for this (enough time for approximately 4people to practice per group).    

7. Divide into 2 groups by dividing the room in half. Make sure each group has several 

copies of the Power Poster. Groups should spread out inside or outside of the room to 

ensure that they can conduct their discussions without disturbance from others. They 

should bring their chairs and arrange them in a circle or semi-circle within their groups.   

8. If there are 2 facilitators in the room, then each of you can stay with one group to 

observe the practice sessions and support the debriefing. If there is only one 

facilitator, then take some time to circulate between the two groups. Be careful not 

to interrupt the facilitators while they are practicing.   

9. After 10 minutes have passed, call out that time is up for the first facilitator and invite 

groups to start their debriefing. (5 min) Make sure the groups touch on key points in 

their debrief and   

10. After 5 minutes for debrief have passed, call out that it is time for the next person to 

take a turn practicing. Repeat the practicing and debriefing (Steps 5+6) until 60 

minutes have passed (you can adjust this according to how much time you have 

available and how many people you would like to practice).    

11. After time is up, gather participants back to the main circle. Debrief the exercise, using 

the following guiding questions:   

a. (For practice facilitators only) How did it feel to facilitate a conversation using the 

Power Poster?   

i. Which skills/tips were easy for you to use?   

ii. What were some of the challenges?   

b. What do you think we can do as facilitators to address some of those challenges? 

(Remember the skills of a strong facilitator and tips for using the Power Poster, 

and help to highlight key points during the discussion)   

c. What were some of the things that facilitators did well?   

d. What things would you improve for next time?   
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e. What improvements did you notice since the last practice sessions?   

f. How did it feel to participate in a poster discussion?   

g. What have you learned through this exercise?   

13. Ask if there are any comments or questions. Summarize, highlighting the following key 

points:   

a. The Knowledge Phase of Indashyikirwa ŦƻŎǳǎŜǎ ƻƴ ǎǘǊŜƴƎǘƘŜƴƛƴƎ ƻǳǊ ƻǿƴ ΨǇƻǿŜǊ 

ǿƛǘƘƛƴΩ ŀǎ ǿŜƭƭ ŀǎ ƻǳǊ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ŀƴŘ ǊŜƭŀǘƛƻƴǎƘƛǇǎ ǿƛǘƘ ŎƻƳƳǳƴities, as a 

foundation for our activism.   

b. The Power Poster is the first activist tool that we will use with community 

members and the only one that we will use with communities during the 

Knowledge Phase.    

c. The aim of the Power Poster is to get people interested in and talking about power. 

It is about provoking critical thinking, not changing behavior.   

d. There are many tips that can help us to facilitate discussions using the Power 

Poster more effectively.   

e. It requires practice to be able to facilitate discussions well using the Power Poster 

and other activist tools.   

14. Explain the Take-Home Exercise, provided in the box below (clarify as needed that 

participants do not need to write down their answers nor share them with anyone else 

in the group).    

15. When you have finished introducing the Take-Home Exercise, thank everyone for their 

active participation today and their commitment to the journey together. Express your 

excitement to be working together and about the possibilities ahead. Remind 

participants of the date and time of the next meeting before closing.   

   

   

     Take Home reflection   

Make a flashback of key points discussed in the session. With a neighbor, share about them.      

What have you noticed about imbalance of power between men and women? How are you 

ready to reduce power imbalance in your community?   
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Session 3: Providing Empowering Support: Essential 

Communication Skills   

   
I. SUGGESTED TIME: 120 minutes   

   

II. OBJECTIVES:    

V To determine the fundamentals  of effective  communication 

 in communities.   

V To strengthen understanding of working together as a team   

   

III. Activities:   

    

Activity 1: Take-Home Reflection   
   

Ý Time required 30 minutes %  Methodology:   

! Materials and Preparation: Individual work, Pair-share   

Steps:   
   
















